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Abstract

Blended learning is trusted to improve students’ understanding of learning English for
Specific Purpose. The application of offline and online activities is expected to give a better

outcome than traditional face-to-face activities. This research presents how blended learning was

182




applied in an ESP class of Islamic Education Study Program and whether it significantly improved
students’ achievement after the treatment. The participants involved in this research were 25
students of the second-semester students of the Islamic Education Study Program State [slamic
Institute of Palopo, Indonesia. pPre-Experimental research was conducted by comparing the
means of the participants’ scores in both pre-test and post-test. The analysis shows that there was a
significant improvement, proven by the paired t-test analysis. The p-value 0.00 was less than alpha
0.05. This research concluded that blended learning was effective to assist the students to learn
English for Specific Purpose at the Islamic Education Study Program. To strengthen the findings,
this research also involved pre-questionnaire and post-questionnaire to understand students’
responses to the use of blended learning. nAt the end of the semester, most students found that
online activities help them comprehend and practice the materials. Students’ reflective journals also
revealed that blended learning was able to improve their understanding and interest in learning

English for Specific Purpose at the Islamic Education Study Program.

Keywords: blended learning; ESP Class; pre-experimental research

Introduction

Students of English for Specific Purpose (ESP) class in Islamic Education Study Program at
State Islamic Institute (IAIN) Palopo - Indonesia are demanded to be able to understand and
communicate in English. In fact, there are still many students have low skills and low motivation in
English. It happens since they are still rarely practice and lack of vocabulary in English. In addition,
they have no many chances to use and exposure their practice in English. Furthermore, the available
materials for students of Islamic Education Study Program at IAIN Palopo are still in only offline
form. They need to have more motivated teaching materials and teaching process in their English
Specific Purpose (ESP) in order to support their career in the future. One of the ways to solve the
students’ problem is through blended learning.

Blended learning is trusted to improve students’ competence in learning. Pravingwong (2018)
states that students who are learning through blended learning instruction perform higher progress.
This approach can be described as a collaboration of a face-to-face classroom component with online
instruction (Osguthorpe & Graham, 2003). The employment of offline and online program is expected
to have a better outcome than the traditional face-to-face programs. It should be accepted that today’s
generation is familiar with technology; hence they are categorized as the net generation. In addition,

one of the advantages of having online files is that students can find out the files they have and read e-
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books, as an instance, more flexible in time and space. It is, then, inevitable that the learning and
teaching process should provide online materials and exercises to engage the students' contexts.
Some researchers have shown their argument that the teaching of ESP should suitable with
the target learners’ needs (Masruddin, 2018, Saragih, 2014, Gatehouse, 2001; Hutchinson & Waters,
1987). This research is trying to examine the effectiveness of Blended Learning in developing
students’ competence in an ESP class namely in Islamic education study program at IAIN Palopo,
Indonesia. The Blended learning in this ESP class is created based on the target learners’ needs. The
Blended Learning program is expected to be able to be suitable to the students’ need at Islamic
education study program. ESP program has to be developed since the significance of the language
courses with specific contents, language skills, motivations, and processes are mixed into specialized

Courses.

The researcher expects that the result of this research can be a helpful contribution for the
English teachers to develop their strategies in teaching in an ESP class of Islamic Education Study
Program and its effectiveness in improving students’ achievement after the treatment. The research is
limited to the use and the effectiveness of using blended learning in an ESP class of Islamic Education
Study Program.

Blended learning prepares approaches to give solution one of the main duties of modern
traditional education: the application and development of each student’s potential abilities. Based on
the blended learning concept, it is possibly assumed that the introduction of this form of training to
teaching practice can develop the efficiency of the educational process in a changing paradigm of
advance modern education. This idea is based on an analysis of Russian and forcign experts’ works
on blended learning (Bersin, 2004; Mokhova, 2005; Kapustin2007; Picciano & Dziuban, 2007;
Sharma & Barett, 2007; Nazarenko & Sizykh.2009; Matukhin et al., 2014; Veledinskaya & Dorofeeva,
2014).

Literature Review
Sharma (2010:456) has defined blended learning as the integrated collaboration of modern
learning with web-based online approaches and traditional learning process which is related to the
classroom face-to-face language classes. Furthermore, blended learning can also be described as a
collaboration of technologies or a collaboration of multiple methodologies.
Thorne (2003) states that blcnﬂed learning as the evolution in our learning program which is
most logical and natural. It offers an el?ant solution to the challenges of supporting learning and

development to the individual’s needs. By saying those words he endorsed and joined most of the
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researchers who considered blended learning as one of the efficient tools that technology has
brought, as well as stating that it is a good alternative solution which is suitable to various levels

of knowledge.

Blended learning is much related to media and technology. It is defined as a comprehensive
concept which combines various approaches supporting the traditional one. However, blending a
classroom needs to have a face-to-face (FTF) system in-order to keep matching with the traditional

system of education (Macdonald.2008).

Western Sydney University gives a general description for Blended Learning by defining it as a
strategic and systematic approach that collaborate various types of learning by using the convenient
ICT’s to consolidate the best of all aspects which consists of face-to-face (FTF) and online

interactions in learning. (University of Western Sydney.2013).

Rooney (2003) has described a clear definition that is cited by Bonk, C_J. & Graham in their
book “The Handbook of Blended Learning “, he stated that: “In 2003, the American Society for
Training and Development described blended learning as one of the top ten trends to emerge in the

knowledge delivery industry”.

Another view definition by Motterram & Sharma (2009) which was cited by Zhao (2013),
stated that: “Despite continuing scholarly arguments over its definition and form, most recently
it has come to signify, specifically, the continued use of technology and face-to-face (FTF)
methods in teaching and learning”, it is to show that Blended Learning cannot stand for one
definition agreed upon; Furthermore, the continued improvement of technology in education, that
ensures supporting the complexity of presenting and designing lectures, may prepare new

aspects, techniques and challenges to change the overall view of Blended Learning.

The Internet gives a variety of ways for language learners to involve in communicative
activities. Due to developed chances apart fromrreading and writing online speaking and listening
activities can be included (Chinnery, 2010). The application of computers in the foreign language
classroom has totally affected how teachers teach and students learn, and continuing improvement in
the Internet technology will most likely continue to affect the profession of teaching languages. In
order to support online teaching successfully, some requirements must be fulfilled, such as chances
for learners to involve and negotiate to mean, communicate in the target language, be engaged in
authentic tasks, work in a good environment without stress or anxiety, and teachers have to give

teedback to learners on their success and achievements (Egbert, Chao, and Hanson-Smith, 1999:4).
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By applying these principles to online speaking and listening interaction activities, the new
technologies have become the main tools for enhancing students’ second language learning and
acquisition.

Related to learning outcomes, BL has been proven to reduce drop-out rates, improve exam pass
rates, and develop student achievement. For example, Lopez-Pérez, Pérez-Lopez, and Rodriguez-
Ariza (2011) examined the use of BL with 985 first-year university students in a general accounting
course at the University of Grenada. They found that by using various kinds of online materials and
exercises to consolidate the content of the FTF lessons, including online evaluations, student drop-out
rates were reduced and exam pass rates increased. Students have improved their final' achievement
while the teacher’ involvement has achieved an excellent degree during the learning process. Finally,
students experienced that the BL environment contributed to a high degree of utility and improved
their motivation and satisfaction. These findings were stated by Vaughan (2010) who conducted a case
study with 70 participants which compared an experimental psycholinguistics course before and after
its redesign that focused on alignment of learning outcomes, assessment activities and the use of
technology. This course was included in an institutional initiative to shift teaching and learning from
a passive learning approach to a more involved and collaborative one through the use of BL. The
redesigned course saw student satisfaction raise from 50% to 75% while retention increased and the
class grade average improved substantially. (Jacob, Larsen, Jacob, & Larsen,2012)

Several studies also show how student’s interest, satisfaction, and motivation can improve as
a result of using a Blended Learning environment. An example of one such research is Collopy and
Arnold (2009) who evaluated the work of 80 undergraduate teacher candidates who involved in
modules delivered in one of three ways: online only, partially blended and fully blended. Their results
showed that learners in the two types of blended classes found “significantly greater feelings of ability
and comfort in putting what they learned into practice” (Collopy & Amold, 2009, p. 97) and were
more satisfied with how their group work teams functioned compared to the online-only group.

Amaral and Shank (2010) prove that blended learning has shown a positive contribution to the
preparation of the classroom. Their study involved 450 students, evaluated and the redesign of an
introductory college chemistry course. The redesign is called the ANGEL (A New Global Environment
tor Learning) LMS and used detailed study guides for the students to use the course’s online and paper-
based materials most effectively. This support to better student understanding of course content and
an improvement in student preparedness for class. dynamics and intellectual interaction. Their aim
was to assess the effect of BL on individual student interest using a blend of online and FTF

discussions. While they found that there was no statistically significant difference in individual interest
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between students doing online and FTF discussions, they did observe that students were more eager to
involve in textual dialogue and had greater participation in online discussions. They concluded that
online discussions supported further individual student assimilation, reflection, and critical thinking.
(Jacob et al., 2012)

Hughes (2007) has evaluated by testing and measuring the effectiveness of Blended Learning
on leamer’s extent of retaining and supporting through an experiment where the face-to-face time was
decreased, unlike tutor support which was increased. The results indicated that whenever students got
prepared and encouraged through Blended Learning, it will certainly increase each course’s level of
retaining as well as being helpful for instructors and time management.

In order to describe the students’ satisfaction and achievement, Melton et.al (2009) conducted a
study where a quasi-experiment was designed to measure the students’ course grades, satisfaction, and
teacher evaluation, however students taught in blended classroom have shown much satisfaction,
unlike traditional ones, even though pre and post-test grades haven't witnessed a significant

difference.

A survey conducted by Woltering et.al (2009) to compare traditional and blended problem-
based learning, which involved eight categories; The results showed that motivation, satisfaction, and
subjectivity in learning have been varied among these categories. Consequently, blended problem-
based learning was useful and has increased the students’ motivation, satisfaction, and subjective

learning.

Historically, learning has been a mixture of distance (distributed) learning tech-nologies and face-
to-face (FTF) instruction. For example, the invention of the printing press in the 15th Century enabled
the blending of FTF, teacher-led instruction with reading homework. Likewise, the 20th Century saw
the development of audio recordings, television transmissions, online text-based databases, and
discussion boards, just to name a few, which "imaginative educators, with the assistance of technical
experts, have found ways to exploit and combine (or blend)...to meet|their learning objectives"
(Hoffman, 2006). Graham (2006) goes on to point out that historically, "distributed, "distributed
learning environments placed emphasis on learner-material interactions, while face-to-face learning
environments tended to place priority on the human-human interaction" (p. 5). The reason for this is
that existing technology id not allow for high-quality synchronous interaction in the distance learning
environment. However, "the widespread adoption and availability of digital learning technologies have
led to development levels of integration of computer-mediated instructional elements into the

traditional face-to-face learning experience" (p. 7). Thus, it may be fair to argue that the upsurge of
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interest in blended learning within the past decade, as evidenced by the volume of publications within
this period, came about due to the increased capabilities of nwdern computers. This is also clearly
described in Graham’s (2006) definition of BL, which he sees as a mixture of face-to-face (FTF) and

computer-mediated instruction. (Jacob et al., 2012)

Methodology

This study applied pre-experimental research. It aimed at finding out the effectiveness of
Blended Learning in teaching ESP material for Indonesian EFL students. The treatment applied in
this research is blended learning, which involved students” activities outside the classroom by using
computer and internet. Experimental research is one kind of correlation (associational) research as it
aims to test a relationship between or among variables and to make predictions, which are dependent

on the outcome of a strong relationship between or among variables (Mackey & Gass, 2005, p. 145).

In this research, the researcher used overflow model offered by Bersin (2004) Learning
management system (LMS), Moodle. It was chosen because it prepares good online course
management (Thorne, 2003). The researcher applied the blended learning conducted treatments in
six meetings. In order to find out the influence of blended learning in ESP class, this research applied

pre-experimental research.

In measuring the individual students’ competence nat the beginning and the end of the
treatment, the researcher conducted pre-test and post-test. The instruments that had been used in this
research were: writing, reading, speaking test through an interview, and listening. The speaking test
was given to measure the students’ ability in speaking. Then, in comparing the means of the group’s
scores, a paired t-test was applied. T-test aims at knowing whether the means of the two groups are
significantly different from one another. It also describes the relationship between the treatment group

and its outcomes after experiencing particular treatment, i.e. blended learning (Burns, 2010, p. 13).

The participants involved in this research were 25 students of the second-semester students of the
Islamic Education Study Program State Islamic Institute of Palopo, Indonesia. In Addition to
comparing the students’ scores in pre-test and post-test, this research also used another instrument,
questionnaire. The pre-questionnaire and post-questionnaire were also distributed to the students. The
questionnaire shared used Lickert scale in which the students had to choose the options “strongly
disagree”, “disagree”, “neutral”, “agree” and “strongly agree”. The questions distributed in the

questionnaire were taken from Grugrovic’s previous study (2011) as follows:
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1 1 like to work on online activities in my ESP class

7 1 prefer to work on online activities for homework

L

Working on online activities helps me with practicing English
| Ican see the connection between online activities and activities done in class

The last instrument used in this research was the students’ reflective journal. The employment
of this instrument aims at knowing how the students experience the treatment. Journal writing
supports the students to express their interests, thinking and curiosity students’ impression on
the treatment, blended learning. The reflective journal was submitted in Moodle after the given

treatment.

Findings

The result of the research shows that there is an improvement in students' achievement ability
after the treatments by using blended learning. There are 4 aspects that have been evaluated in

students speaking namely grammar, listening, writing and speaking.

Table 1. Students” mean score of speaking achievement in Pretest and Posttest

Pre-test 59.12
Post-test 80.64

Table 1 shows that the students’ achievements in English test in ESP have been improved. The
students can increase their achievement in the post-test. Furthermore, the hypothesis of the research
was tested using SPSS 20. In this case, the researcher used t-test (testing of significance) for paired

sample t-test, that is, a test 10 know the significant difference between the result of students' mean

score in pretest and posttest. Assuming that the level of significance (@) =005, the only thing
which is needed; the degree of freedom (df) = N — 1, where df = 24, then the t-test is presented in

the following table.
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Table 2. The Probability Value of T-Test of the Students’ Achievement

Variable P-Value

(o)

X2-X1

0.00 0.05

From the analysis, the researcher concludes that there was a significant difference between
pretest and posttest in teaching ESP for Islamic Education Study Program students by using blended
learning. In other words, using blended learning in teaching ESP could be used to increase the

students’ grammar, listening, writing and speaking skill related to Islamic education matters.

The result of statistical analysis for alevel of significance 0,05 with the degree of freedom (df)
N-1, where (N) = 25, df = 24. The probability value was smaller than a (0.00<0.05). It indicated that
the alternative hypothesis (H1) was accepted and the null hypothesis (HO) was rejected. It means that
Blended Learning is effective in increasing the English ability of students at IAIN Palopo.

In addition, the next bar chart shows the comparison between the students’ achievement in
four skills in English namely dimensions of reading fluency before and after the treatments.

M Pre Test

W Post Test

Post Test
Grammar

Speaking reating Pre Test

Listening

Figure I: Students’ scores in pre-test and post-test
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From the previous chart, it can be seen that there was a significant difference between students'
score in pre-test and post-test. The students' score in post-test was higher than their score in the pre-
test. The students’” grammar score in pretest achieved only 4.3, speaking the students achieved 2.4,
reading the students achieved 3.3 and the students’ listening score in pretest only achieved 4.0.
However, in The students’ grammar score in_pretest achieved only 7.3, speaking the students
achieved 7.3, reading the students achieved 6.3 and the students’ listening score in pretest only
achieved 5.0.. in rate. It means that there was an improvement of students’ score from pre-test to

post-test after learning ESP by using blended learning.

Based on the result of this study, the researcher proves that teaching ESP material through
blended learning is effective. This finding supports the previous researchers, such as Kesta and Harb
(2013), they found that blended learning can increase the students' self-learning and students'
achievement. Then, Godwin-Jones (2011) also states that Blended Learning can develop students'
autonomous learning. In addition, Pravingwong (2018) states that students who are learning with
blended learning instruction perform higher progress. Furthermore, Alkathnai (2016) states that using
technology as a tool in the classroom can help a learner to work systematically by themselves or with
their classmates. In addition, Liu (2013) found that modern technology can increase the students'
ability within a very short time and it can be an effective way to promote learner autonomy and
effective learning strategy. Furthermore, the application of technology use in learning a language can
increase a learner‘s achievement and increase their learning efficiency in language learning (Chen &

Chung, 2008; Lin, 2010).

Amaral and Shank (2010) BL led to better student understanding of course content and an
increase in student preparedness for class. Lopez-Pérez, Pérez-Lopez, and Rodriguez-Ariza (2011)
They found that by using various kinds of online materials and exercises to consolidate the content of
the FTF lessons, including online eval uations, student drop-out rates were reduced and exam pass rates
increased. Students’ final grades also improved while the teacher achieved a greater degree of
involvement with the students in the learning process. Vaughan (2010) the use of BL. Can increase the
students’ satisfaction increase from 50% to 75% while retention improved and the class grade average

increased substantially.

The students’ involvement during the treatment proves that they are placed in a suitable
environment which can influence their motivation. Motivation is an important contribution to

learning success since the students can control their learning processes (Orhan, 2007, p. 391). The
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motivation is shown by their participation in the given assignments. The students have become
autonomous as they have a duty to complete the assignment. They consciously participate in the tasks
in blended learning class to achieve their goal. This research found that most of the participants have
been in self-regulated learning. Self-regulated active and conscious control of the learners’ activity in

terms of metacognition, motivation, and behavior individually and socially (Dettori, 2007).

This also in line with what is explained by Bransford, Brown, and Cocking (2000) states the
roles of technology in five ways, namely: (1) being able to bring the real-world settings into the
classroom. (2) providing the scaffolding that allows learners to participate in complex cognitive tasks.
(3) increasing chances to receive sophisticated and individualized feedback. (4) building communities
of interaction among teachers, students, parents, and other interested. (5) expanding supports for

teacher development.

Furthermore, it was mentioned previously that in this research the researcher using the group
work as a way to conduct the learning process, the result of this research is supported by the argument
that have been previously revealed by McDonough and Shaw (2003) who explained that some
advantages of group work, there are as follows: (1) Group work provides students to work
correspondently. (2) Group work encourages the student to share ideas and exchange information. (3)
The different tasks can be assigned to different groups. (5) Group work makes each student has
proportionally more chance to speak and therefore to be involved in language use. (6) Group work can
promote a positive atmosphere in the classroom (7) Group work can be seen as very interesting to

teach and provide the students' creativity.

Students’ Responses in the Questionnaires

The questionnaires were given both in the beginning and at the end of the ESP classroom. It
aims at finding out how the students express their experience in:ESP with blended learning class.
Similar to comparing the students’ achievement in the pre-test and post-test, there are also differences

in the students’ responses in ESP blended learning class.

Table 3. Students’ Responses in the Questionnaires

No SDA DA N A SA

Ql Q2 Ql | Q@ | QI | Q@ | QI | Q@ | Q | Q
1 | 0% 0% 2% | 1% | 60% |32% |30% |45% |8% | 22%
2 0% 0% 6% |2% | 30% |10% |35% |53% |29% |35%
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3 | 0% 0% 3% 0% 25% | 20% |40% |42% |32% |40%
4 |0% 0% 2% 0% 40% | 27% [40% | 38% | 8% 35%

The first statement to respond in the questionnaire is ““l like to work on online activities to
improve my English skill”. In the pre-questionnaire, most of the students choose “neutral”, presented
in 60%. On the other hand, in the post-questionnaire, there are 45% of the students choose “agree”.
This finding reveals that after experiencing a blended learning class, the students’ learning style
changes. Seen from the option “agree”, there is a 15% increase in those who enjoye online activities

to improve their English skill. The number is satisfying as the students show their interest in the class.

The result of the questionnaire suggests that students can find the advantage of being involved
in the blended learning environment as they can develop their autonomy. By practicing online,e
students can save time and be motivated (Keshta & Harb,2013). The students have found their
motivation to achieve the goal in class. The positive outcomes shown by the students cannot be
separated from their engagement in the learning environment. It is undeniable that computer and
internet become the students’ part of life. Consequently, students” positive effect on learning outcomes

is reflected after they experience a blended learning class (Moreno, 2012).

The second statement in the questionnaire is “l prefer to work on online activities for
homework”. At the beginning of the ESP classroom, there were 30% of the students choosing
“neutral”, whereas of the ESP Class, there were 53% of the students choosing “agree” and there were
35% of the students choosing “ strongly agree™. The dominating students who choose the option also
change. nAt the beginning of the ESP Class, most of the students do not show exact interest to work
online activities for their homework. However, at the end of the semester, the majority of the students

like the online activities for their homework. It shows that the students enjoy their leaming process.

Since the students found their motivation in learning, students become familiar to use
internet and computer to do their homework. Students have made their learning styles suitable for
their life. Their ability to finish their work outside the classroom describes their autonomy. Students
have improved their methods in order to achieve their individual learning (Godwin-Jones, 2011). The
goal they set to learn English is enhanced by practicing individually outside the classroom. Their
autonomy is represented through their position, time and place in which they are doing the

assignments which refer to the atmosphere different from the classroom (Ayan, 2015).
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The third statement in the questionnaire is “Working on online activities helps me with
practicing English”. At the beginning of the ESP classroom, there were 25% of the students
choosing “neutral”, whereas of the ESP Class, there were 42% of the students choosing “agree™ and
there were 40% of the students choosing “ strongly agree”. The dominating students who choose the
option also change. nAt the beginning of the ESP Class, most of the students do not show exact
interest to work online activities for their practicing. However, at the end of the semester, the majority
of the students like the online activities for their practicing. It shows that the students enjoy their

learning process.

The result of the questionnaire indicates that students have a positive thought to blended
learning. This case cannot be separated from the importance of communication teacher and students
(Ayan, 2015) when introducing the blended learning in class. Despite the lack of facilities faced by
the students, the teacher provided online materials and assignments on the website provided by the

university. Thus, students have more access to be involved in a blended learning environment.

In the pre-questionnaire, many of the students choose “neutral”, presented in 40%. On the
other hand, in the post-questionnaire, there are only 27 % of the students choose “neutral”. Most of
the students tend to choose to agree and strongly agree. This finding reveals that after experiencing a
blended learning class, the students’ learning style changes. Seen from the option “agree” and
“strongly agree™, there is 73% totally those who enjoy the online activities to improve their English
skill. The number is satisfying as the students show their interest in the class. This finding shows that
students still can see the connection between activities done in class and the online one. Before
attending the blended learning class, some students already practice online themselves. Itis good that,
as digital natives, the students should to use the online materials autonomously. The ease of

browsing online materials gives them a lot of opportunities to develop their competencies.

Students’ Reflective Journal

From the activity, the students are assigned to write their opinions related to the activities offered

in the LMS. Below are some examples of students’ reflection.
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I get the video and the hand out before class therefore so that I can read and learn it before
it is taught in the class. 1 also can watch the videos to make me understand and remember the

materials.

Z In the videos, it is explained clearly about the grammar point, speaking activities, reading task
and listening activities. ttells the materials in a simple way, and it only gives the important points

about the target skills.

The use of videos always helps me in understanding more about the four skills lesson. They are

very helpful.

_ I can improve my understanding of material since I can read more and more the explanation

before the ESP class.
Every student can find more benefits from videos.

Observing the students’ language choice, the reflective journal shows that the students show
positive responses to the use of blended learning in ESP class. The verbs such as learn, help, and
improve infer that the students conduct particular actions in their learning process. The given materials
provided online are proven to motivate the students to exercise their grammar skill. The actions done
by the students affect their cognition shown by the verbs understand and remember. Morecover, the
use of also displays a clear relation between the students’ regular activities in the LMS and their
understanding of the materials. The previous conclusion is also strengthened by the students’ results

in the post-test.

The second activity is giving online assignments. The given assignments vary: writing report
on video, explaining video for speaking, reading based on video and filling in the blanks, uploading a
single file, and taking multiple choice assignments. Those assignments were given at the end of each
topic discussned. To motivate the students’ regularity of online practices, the-assignments weigh the
same as the test scores. that strategy, the students are motivated to access.the LMS regularly. In
doing the assignments, the students also owed to discuss the assignments ithrhough the assignments

scores are given individually.

Ithink it is enjoyable and good for us as the student because it makes us active learn by ourselves

the skills such as speaking, reading, listening and writing of the ESP program.

Tt is very helpful using videos and online assignment in ESP knowledge.
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I can understand the materials well through online and video materials

It's very awesome and helpful because we don't have to study just from the lecturer in class,

but because it's online assignments we can access it wherever we want.
The online material is an effective way to give us more times to learn.

The students’ language choice in the above journals shows that the assignments. The previous
fact is proven by the use such as good, enjoyable, active, awesonie, helpful, and useful. Those
adjectives reveal that the students show their interest and excitement when they are given online
assignments. Besides showing their interest, students show their appreciation by the verb /elp and the
adverb efficiently. The students’ reflective journal also emphasizes the students’ responses in the
questionnaires. The elaboration presented in the above paragraphs infers that the participants can
improve their understanding in ESP class by means of blended learning. The uploaded videos in the
LMS are useful to improve the students’ understanding of the materials. To increase their participation
and learning comprehension, the videos which are is also effective to apply. In line with Wright's
research, the videos should be preceded by pre-online-lesson and class explanation. Post-online-lesson
is also necessary to follow up with the students’ understanding. By doing so, teachers have more times

to clarify and to discuss students’ questions about the learning materials (Wright,2017).

Conclusion

Blended learning is effective to improve students' understanding of learning English for
Specific Purpose. The employment of offline and online activities can give a better outcome than
traditional face-to-face activities. Blended learning is suitable to implement in courses related to
language skills. The regular activities given online are proven to students exercise their understanding
of the given materials, seen from the results in both pre-test and post=test. There is also consistency
between the students’ achievement /in the post-test with the students’ completion of the online
assignments. The exposures are given in the LMS to motivate the students to practice their English
ability. Moreover, the uploaded videos also become another learning resource for the students.
Referring to the students’ reflective journals, students show their appreciation for blended learning by
choosing positive adjectives in their journals. On the other hand, the use of verbs in the journal also
reveals the students’ practice and access to online activities. This article suggests that applied in other
courses related to language skills. Thorough interview and a wider survey are also needed to enrich

the present findings. The use of discourse analysis is highly suggested material
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Pedagogical Implication

Based on the result of this research, it is shown that blended learning seems to provide many benefits
not only for students but also to teachers. The blended learning can cover the limitations of
cowentional classroom instruction such as a lecture. Blended learning can facilitate the development
of learning outcomes, access flexibility, a_sense of community, the effective use of resources, and
student satisfaction. It is also can give immediate and targeted feedback to all students, rather than
just the ones actively participating in class. Furthermore, blended learning can increase student
involvement with material by providing students with more control over their learning experience,
students may have better integrate the new knowledge with existing knowledge, thus supporting with
the comprehensive learning. In addition, blended learning can enhance the student learning outcomes,
greater flexibility for students and teachers, improved autonomy, reflection, and research skills,
reduced student withdrawal rate, ability to foster a professional learning environment and potential

cost and resource savings.
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