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CHAPTER I  

INTRODUCTION  

A. Background  

 Learning to write in school has a very important role as the basis of students 

'writing skills. The importance of learning to write thisis to stimulate students 

'thinking power and train them to express ideas, familiarize students with writing, 

and encourage creativity students to write. However, in fact, the learning process of 

writing in School is usually still monotonous and boring, so students are 

lessmotivated to write.1 Writing is a complex activity, and those who can write are 

those who can listen, read, and talk, according to Putri and Syahrul (2019: 66), 

which is why writing skills are important for pupils.2 

 In the implementation of learning activities, the presence of learning media 

has a very important articulation for schools. Because in such activities the 

uncertainty of learning material that has been delivered by a teacher can be helped 

by using the media as an intermediary, the difficulty of the material that will be 

introduced to students can make it easier to learn with the help of the media. This 

media is a representative of learning when an educator is unable to explain it either 

in word or in writing. Thus, students are easier to digest the learning material using 

 
1 Fitri Amalia, 2017 Penerapan Strategi Kekuatan Dua Orang (The Power of Two) Berbantuan 

Media Film Pendek Dalam Pembelajaran Menulis Teks Ulasan, Universitas Pendidikan 

Indonesia | repository.upi.edu | perpustakaan.upi.edu 
2 Putri, R D., Syahrul R. (2019). Pengaruh Penggunaan Teknik Think Talk Write (TTW) terhadap 

Keterampilan Menulis Teks Fabel Siswa Kelas VII SMP Negeri 31 Padang. Jurnal 

Pendidikan Bahasa dan Sastra Indonesia. 8 (2), p. 66-73. 



the media than without the use of the media. In other words, media is an important 

aspect of teaching learning activities or tools that contain meaning to clarify the 

state of mind in the student environment to stimulate student learning so that it is 

more interesting. 

 Writing learning often faces many challenges, including time constraints, 

lack of student motivation, and difficulties in organizing ideas. In addition, the lack 

of attractive learning facilities and media is also a factor in the development of 

student writing skills. Therefore, innovation is needed in learning methods and 

media to enhance student writing interests and skills. 

 Advances in information and communication technology offer a variety of 

solutions to address the challenges of learning to write. One of the applications that 

can be used to support student writing skills is Ginger Write. Ginger Write is a great 

writing application for people who want to improve their grammar and spelling, but 

do not need all the fancy features of other writing applications. This highly 

affordable writing application has advanced AI-based features, including an 

advanced spell checker, punctuation checker, and an efficient grammar checker 

tool.3 This Ginger Writer application can be used by students to write descriptive 

text. 

According to Mahsun (2014: 28), a descriptive text is one that aims to 

socially describe an object or objects separately based on their physical attributes. 

Although the reader or listener has never seen the object being discussed, a 

 
3 Wulandari, F. (2020). Pemanfaatan Teknologi dalam Pembelajaran Bahasa. Surabaya: 

Erlangga. 



descriptive text is also a piece of writing that explains or illustrates something the 

author wants to convey in such a way that the reader or listener appears to see it. 

Many students struggle to comprehend the form and structure of descriptive texts 

as well as their linguistic components when participating in writing assignments. 

Based on the results of joint student interviews, poor descriptive text writing 

ability tends to be caused by a student's lack of ability to find ideas as well as convey 

the basic ideas of a story to build a descriptive text. They tend to write a short 

descripative text for a story they write or more than two basic ideas in a story. 

Secondly, there are many errors in the writing of sentences, such as not using 

present tense, typing errors for example (tabel/table), as well as inappropriate 

reading marks such as using corresponding points(.) and commas(), and also using 

large letters in writing. Descriptive text is made very minimal vocabulary and most 

sentences are still translated sentences. Besides, the student's lack of writing skills 

is also caused by an aversion to the way teachers teach descriptive text. The teacher 

only gives the topic then asks the students to write without giving them time to think 

about what they're going to write. It's what makes the students feel uninterested in 

writing. If left to be continuous, this problem will affect the gradual decline in 

students' writing skills. 

 For students in seven grade of SMPN 7 Palopo, learning to write English is 

important because it helps develop students' critical thinking skills and helps them 

understand and communicate complex ideas. In order to engage with the world, 

they should thus concentrate on understanding the text's substance and 

communicating meaning through functional written texts and brief essays that range 



from simple to complicated words in the form of descriptive text. Additionally, the 

goal of teaching seventh-grade children to create descriptive texts is to assist them 

in following the correct procedures. Additionally, he had to help children improve 

their grammar, vocabulary, letters, and spellings in seventh-grade standard writing. 

However, seventh-grade SMPN 7 Palopo pupils struggled with writing and lacked 

learning resources, which made them less inclined to acquire the craft.  

A business named Ginger Software created the software program known as 

Ginger Writer. The product from Ginger Software is just one of many instances of 

a relatively recent big data sector. products for improving tactical writing that are 

available online. Today's products, like those provided by Ginger Software, 

significantly increase the amount of data used in the development process compared 

to grammar and style checkers of many years ago, which primarily relied on 

handwritten and static-modeltical rules built with limited data (Hillenbrand & 

Palmer, 2010; Swier, 2016). 

 To overcome the students problem, the research will focus on using the 

Ginger Write application as a medium for students to perform self-writing 

assignments in writing descriptive texts to improve writing skills. Because that 

would make students more enthusiastic and more motivated in writing. Teachers 

should be more creative in designing them in the learning process. This will be a 

new way of learning teaching in learning. 

 Eventually, the research planned to choose SMPN 7 Palopo as the research 

location, because the students in the school lacked motivation in writing skills and 



lack of knowledge of their English language. The researchers focused on tasks 

involving writing descriptive text using the Ginger Write application. Researchers 

conducted a study entitled "Using the Ginger Write Application to Enhance 

Student Writing Skills in Descriptive Text in Seventh Grade SMPN 7 Palopo".  

B. Research Question 

 Based on the research problem above, the researcher formulate research 

question as follows: Does ginger writer application improve students writing skill?  

C. Research Objectives  

 Based on research questions, the research aims to examine whether ginger 

writer improve students’ writing skill. 

D. Research Significance  

 The results of this study are expected to be beneficial to seven-grade SMPN 

7 Palopo students and their English language teachers and make a good contribution 

to improving students' writing skills in English especially in any aspect of 

descriptive text. For students, they can apply these techniques to improve their 

English skills especially to write their achievements. For teachers, the application 

can be applied by them to develop students' writing skills. It is estimated that having 

an outdoor classroom activity strategy can be applied as a descriptive method of 

teaching writing that motivates students to write and enrich their dictionaries in 

writing. At the end of the study, it is expected that this research can be a good 

example for further research or teachers to encourage, improve, and motivate 

students to write well in English. 



E. Research Scope 

This research focuses on the implementation of a Ginger Write application 

to write descriptive text for seven-grade students at SMPN 7 Palopo, specifically 

describing people. 

F. Definition of Terms 

1.  Writing 

Writing allows the writer to express their ideas in a format that both the 

writer and the reader can comprehend, whether it be paper, technology, or another 

medium. An author Definitions of key terms must be provided in order to prevent 

misunderstandings. This researcher was alluding to the subject covered in the 

current investigation. Some of the phrases used require definitions, and writing 

quickly requires creativity. 

2. Descriptive Text  

Descriptive text is a type of writing that aims to describe a 

person,place, thing, or event in detail, allowing the reader to visualize the 

subject being described. 

3. Ginger Write Application  

Ginger Write is a great writing application for people who want to 

improve their grammar and spelling, but do not need all the fancy features 

of other writing applications. This highly affordable writing application has 

advanced AI-based features, including an advanced spell checker, 

punctuation checker, and an efficient grammar checker tool. 

. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Research Findings  

There are some previous researches related to this research. These 

are: 

"The Practice of Ginger Writer Application to Improve Students 

Descriptive Text" is the title of Widiawati's (2023) study. The data analysis 

results demonstrated that the pupils' writing skills improved. This is seen by 

the pre-test mean score of 52.84 and the post-test mean score of 85.4. The 

researcher determined that (H0) was rejected and (H1) was accepted after 

computing the t-test. This indicates that pupils' descriptive writing skills 

were enhanced by the Ginger Writer application. After learning how to 

utilize the Ginger Writer application to write descriptive texts, the majority 

of pupils responded favorably, according to the questionnaire results4. 

Meanwhile, my research uses the Classroom Action Research method with 

a cyclical approach that emphasizes continuous improvement during the 

learning process. 

  

 
4 Xindi Widiawati, Salasiah Ammade, Nasrullah (2023) “The Practice of Ginger Writer 

Application to Improve Students Descriptive Text”. 



Restika’s (2021) research entitled “The Effect of Using Ginger 

Software on the Tenth Grade Students’ Writing Skill at SMK Ki Hajar 

Dewantoro”. The purpose of the study was to find out if the tenth grade 

students at SMK Ki Hajar Dewantoro could utilize Ginger Software to get 

better at writing. 64 students participated in this study and were divided into 

two groups: the experimental group and the controlled group. A quasi-

experimental study design was employed, and the research tools included a 

pre-test and a post-test. The outcome demonstrated that employing Ginger 

Software to help students become better writers was both suitable and 

effective.5 Meanwhile, my research uses the Classroom Action Research 

(CAR) method, which emphasizes the learning process through cycles of 

action, observation, and reflection on seventh-grade junior high school 

students. 

 Hadiat’s (2022) research entitled “The Use of Grammarly to Ehance 

Students' Accuracy in Writing Descriptive Text”. Thirty eighth-grade kids are 

research participants in this case study. The questionnaire, the interview, and 

the online classroom observation are the sources of the study's data. The 

frequency table, content analysis, coding, and triangulation analysis are the 

four methods used in the data analysis. The results show that using 

Grammarly can improve descriptive text writing accuracy. The results also 

demonstrate that the majority of students have favorable opinions about 

 
5 Restika, Imtihan Hanim, Dyah Supraba Lastari (2021) “The Effect of Using Ginger 

Software on the Tenth Grade Students’ Writing Skill at SMK Ki Hajar  



using Grammarly to write descriptive texts because it can inspire them to 

improve their writing abilities, make it simple for them to identify errors in 

their work, help them avoid plagiarism, help them check their writing more 

carefully when they make mistakes, and boost their confidence when using 

Grammarly. Lastly, in order to improve this study, it is anticipated that future 

scholars will carry out quantitative research on related subjects.6 

Meanwhile, my research uses the Classroom Action Research (CAR) 

method, which focuses on the application of the Ginger Writer application 

in a learning cycle involving direct observation and written tests on seventh-

grade students. 

 Galingging’s (2023) research entitled “The Effectiveness Of 

Grammarly Application On Writing Descriptive Text Tenth Grade SMA 

Negeri 1 Lau Baleng”. The Grammarly app is incredibly beneficial for 

students learning English because it offers a variety of tools and difficult 

activities that keep students interested in the language. Because it is higher 

than KKM (75), it is determined that the Grammarly application is advised 

for pupils producing descriptive texts in the tenth grade of senior high 

school.7 Meanwhile, my research focuses on the use of the Ginger Writer 

application to improve the ability to write descriptive texts among seventh-

 
6Aprilia Wismatul Fauziah Hadiat Universitas Galuh Indonesia, Vol 9, No 2 (2022). 
7Cikep Kosasih Galingging1*, Kammer Tuahman Sipayung2 , Harpen Silitonga3 , Sanggam 

Pardede,English Department, Faculty Of Teacher Training And Education HKBP 

Nommensen University Medan, Jl. Sutomo No.4A, Perintis, Kec. Medan Team., Medan 

City, North Sumatra cikep.galingging@student.uhn.ac.id. Volume 06, No. 01, September-

Desember 2023, pp. 2891-2904 E-ISSN: 2654-5497, P-ISSN: 2655-1365 Website: 

http://jonedu.org/index.php/joe  

http://jonedu.org/index.php/joe


grade students at SMPN 7 Palopo. Unlike Galingging's approach, which 

focuses more on the final outcome in the form of grades, my research uses 

the Classroom Action Research approach conducted in two cycles. This 

research not only observes the improvement in students' writing skills but 

also pays attention to the learning process, which includes planning, 

implementation, observation, and reflection. The research results show that 

the use of the Ginger Writer application can enhance students' writing 

abilities and motivate them to be more active in the learning process. 

 Amalia’s (2021) research entitled “The Effectiveness of Grammarly 

Application on Students’ Accuracy in Writing”. The value's significant 

result showed that the alternative hypothesis (Ha) is accepted and the null 

hypothesis (H0) is rejected. The results of this study demonstrate that using 

Grammarly checker improves writing and has a major impact on students' 

writing skills in X MIPA 1 of Senior High School 3 Bangkalan throughout 

the academic year 2021–2022.8 Meanwhile, my research was conducted 

using the Classroom Action Research (CAR) method, focusing on the 

implementation of the Ginger Writer application to improve the descriptive 

text writing skills of seventh-grade students at SMPN 7 Palopo. The 

research was carried out in two cycles, which included the stages of 

planning, implementation, observation, and reflection. The results of my 

research show a significant improvement in students' writing skills, both in 

 
8 Mery Dina Amelia Pendidikan Bahasa Inggris STKIP PGRI Bangkalan 

Mdinaamelia@gmail.com  

mailto:Mdinaamelia@gmail.com


terms of text structure, vocabulary usage, and active participation during the 

learning process. 

Of the five studies, this one is very different in terms of terminology. 

The first previous study analyzed the improvement in students' writing skills 

and the response to using the Ginger Writer application. Unlike my study, 

which focuses on Ginger Writer to increase students' motivation in writing 

descriptive texts. For the second previous study, it also differs from my 

research in that it uses a quasi-experimental method. For the third, fourth, 

and fifth previous studies, the focus is on improving students' accuracy in 

writing descriptive texts and understanding students' perceptions of the 

application of Grammarly. Although it is explained about writing skills and 

using Ginger Writer to conduct research, the discussion from the previous 

studies above shows that the use of applications is an effective way to 

improve students' writing skills. So, the previous research above serves as a 

guideline for the researcher to conduct this study, and the researcher focuses 

on improving students' motivation and deficiencies in writing at SMPN 7 

Palopo using the CAR method. 

 

 

 

 

 



B. Some Persistent Ideas 

1. The Concept of Writing  

a). Definition of Writing  

One of the most important English language skills is writing, which helps 

individuals communicate with one another, expresses ideas clearly and succinctly, 

and is used as a teaching tool.9 

There are various definitions of writing, one of which is that it is a task in 

which students manipulate words to create sentences that are grammatically 

accurate while also successfully communicating the writer's ideas on a particular 

subject. Writing is an action, a process of finding and organizing your ideas, putting 

them on paper, and then reshaping and reworking them, according to Wiajayanti 

(2023). The statement indicates that the goal of writing is to convey our ideas, but 

that we can still make changes to our work because writing is a cognitive process 

that can undergo numerous revisions before completion10 

Witting serves as a source of information, instruction, or amusement. 

Writing well is impossible to learn. Since writing is not just about the writer but 

also about the readers who interpret what is written, learning to write requires a lot 

of effort and enjoyment. The research approach, the author's experiences and 

 
9 Mega Mulianing Maharani and Nadya Intan Arisanti, ‘Telegram to Accommodate English 

Learning of Narrative Writing: Students’ Perceptions’, SAGA: Journal of English Language 

Teaching and Applied Linguistics, 4.1 (2023), 25–32 <https://doi.org/10.21460/saga.2023.41.162>. 

10 Linda Wijayanti,The Use of  Instagram  As A Medium to Improve Students writing Skill 

Recount Text  At the First Grade of SMKN 1 Pakuan Ratu, 2023 



training, and a written communication idea are all included in the report. One 

strategy to continuously enhance writing abilities is to write more.11 

Based on the definition given above, the researcher came to the conclusion 

that writing is one way to inform readers. Furthermore, writing allows the writer to 

express their ideas in a format that both the writer and the reader can comprehend, 

such as paper, technology, and so on. To produce a piece of writing quickly, a writer 

also needs to be imaginative. 

      b). Components of Writing  

Content, structure, vocabulary, language use (grammar), and mechanics are 

the five elements that make up writing. 

1. Content  

A reader should be able to easily understand the writing's content. in 

order for the reader to comprehend the message and learn from it. The 

composition should only have a central aim and should be developed 

since there are finally things that can be quantified in relation to 

components. 

2. Organization  

When it comes to literary organization, the way that writers arrange 

and structure their ideas or messages serves the function of material 

 
11 Febri Anggraini, ‘Brainstorming Technique In Teaching Writing Descriptive Text’, Channing: 

Journal of English Language Education and Literature, 5.2 (2020), 71–74 

<https://doi.org/10.30599/channing.v5i2.840>. 

 



organization. Writing entails a broad order of importance and coherence 

that occurs from start to finish. 

3. Vocabulary  

The dictionary is very important, and good writing, both 

technical and specific, will always come from the efficient use of words. 

One element of writing is vocabulary. It can communicate our thoughts 

through words. Vocabulary is a list of all the words one knows or uses 

in a language, particularly in books for learning a foreign language. One 

of the elements of writing to convey thoughts is vocabulary. Since it can 

be challenging to decide what is proper to help writers prepare their 

writing and make it easy for readers to understand, wit is always dealt 

with and composed what those are going to state. 

4. Language Use (Grammar) 

Writing descriptions and other types of writing require the use of 

proper language and grammar. A grammar that can generate grammar 

should be considered acceptable. The only thing we should be able to do 

is pollute distinct language function objects. Additionally, it can assist 

kids in becoming more proficient in formal language use. 

5. Mechanics  

Writing mechanics consists of two components: capitalization and 

function. serve as a means of elucidating meaning. When making capital 

letters in English, one must first distinguish between particular and 

thing. Next, one must utilize the adjective "act." This element is crucial 



because it helps readers comprehend or instantly identify what the 

author is trying to say. 

   c). Process of Writing  

Writing requires a process in order to be a productive skill. According to 

Harmer, the writing process entails a number of actions to take in order to produce 

a final work of writing.12 There are four main elements:  

1). Planning  

 Planning is the process of making arrangements to accomplish a 

task. Because it contains the ideas for the writing process, the planning stage is 

crucial. This could entail taking thorough notes.  

2). Drafting 

 Drafting is the process of writing down all of your thoughts and 

ideas, usually in very rough shape. To check the wording, this step needs to be 

edited. It is presumed to be the initial draft of the written work.  

3). Editing 

 Editing is the process of revising and improving the first draft. When 

preparing a piece of literature for publication or public reading, editing is a crucial 

step. The numerous textual drafts that have been created for editing or revision. 

After creating a draft, a writer typically goes back and reviews their work to see if 

there are any unclear or confusing passages. According to Richards and Willy, 

 
12 Jeremy Harmer, How to Teach Writing, (Harlow: Pearson Education Limited, 2020), p.4 



during editing, authors review the accuracy of supporting textual elements such 

quotes, examples, and the like as well as the syntax, spelling, punctuation, diction, 

and sentence structure.13 

4). Final Draft 

 Final draft is a piece of writing's final output. once the author has 

revised their manuscript and made any required adjustments to create the final 

version. Due to possible changes made throughout the editing process, this may 

appear very different from the initial plan and the first draft.  

d). The importance of writing skill 

 The majority of people never give the intricacy and challenge of the writing 

process any thought. Actually, writing may demand more fundamental abilities than 

any other academic activity when compared to all others. Children must use a 

combination of intricate physical and mental processes to accurately and fluently 

render letters even in their earliest handwriting exercises.14 

Students need to use a wider variety of abilities as writing assignments get 

harder in order to not just write clearly, rationally, and neatly, but also to apply 

grammar and syntax standards. Writing is the most intricate and challenging use of 

language due to these constraints. The fact that many individuals have selected 

occupations that require them to write less is most likely no coincidence. Children, 

 
13 Jack C. Richards and Willy A. Renandya, Methodology in Language Teaching, (New York: 

Cambridge University Press, 2019), p. 318. 
14 Reading rockets “Writing Assessment” https://www.readingrockets.org/article/simple-ways-

assess-writing-skills-students-learning-disabilities. Acessed on June 2th 2018.  

https://www.readingrockets.org/article/simple-ways-assess-writing-skills-students-learning-disabilities
https://www.readingrockets.org/article/simple-ways-assess-writing-skills-students-learning-disabilities


regrettably, do not enjoy this luxury. Beginning in the first grade, students are 

expected to write almost daily and are expected to do so more than they are expected 

to read. Additionally, as students advance in school, they must write more for 

everything from class projects and homework to taking notes and exams. More 

responses in the form of essays and brief paragraphs are becoming required for even 

more recent high-stakes exams. Like any learning disabilities, writing disabilities 

can severely limit a child's future accomplishments and have a terrible impact on 

their schooling and self-esteem. High levels of writing proficiency are required by 

school regulations, and a child with an undiagnosed writing problem may find it 

more and more difficult to communicate his knowledge of many subjects because 

the writing process itself will firmly impede learning.  

More and more people are realizing how important writing is. Regarding 

this, Adelstein states that the capacity to write or communicate oneself clearly is a 

fundamental requirement for success in any field of study or occupation. "As soon 

as you take one step up from the bottom," Adelstein stated. Your capacity to 

communicate with others through written or spoken language determines how 

productive you are. The following is how writing is useful: 

1. Writing is a means of exploration. We use our unconscious minds to 

mimic our mental processes.  

2. Writing helps people connect and realize how one component relates to 

another, which leads to the generation of new ideas.  

3. Writing facilitates information absorption and processing, and  



4. Writing allows us to solve problems in written form so that we may 

review and work with them15.  

e). Writing Assesment 

Writing assessments are conducted for a variety of reasons; 

occasionally, teachers do so to determine what the student has learned thus 

far and what more needs to be learned. Composition is still a common way 

to reassure the writing ability. It is impossible to overstate the importance 

of practice in continuous or extended writing. In order to communicate 

effectively in the real world, students must be able to organize their thoughts 

and put them into their own words. As long as the teacher does not foresee 

too soon the complicated skills needed for such a task, composition can be 

employed to create both strong incentive for writing and an excellent 

backlash effect on instruction. Furthermore, sampling a student's writing 

ability in this way will seem like a considerably more genuine test than any 

number of grammar objective tests if a more trustworthy method of 

evaluating the essay can be employed.  

According to Heaton, it is crucial for the test writer to ascertain how 

composition is perceived in the native language while creating a class test. 

Students should be given a well-defined problem in the composition test to 

encourage them to compose. Test writers often assign tasks that require 

students to compose notes and letters in their own roles because of the 

 
15 Luh Sridanti, Improving Students’ Writing Skill Through Guided Writing Universitas Denpasar 

(2019), p.23 



emphasis on communication testing. Because they are perceived as less 

realistic and communicative, tasks that require students to assume the role 

of another person are frequently avoided. Giving the student not just 

information about a certain circumstance but also information about the 

person they are writing about and the person they are meant to be is 

beneficial.  

According to Heaton, the following are the minimal requirements 

for the candidate's performance: 

1. Basic level: capable of producing simple, unsophisticated 

sentences; free of perplexing grammatical or vocabulary problems; readable 

and easily understandable writing.  

2. Intermediate level: handwriting is typically readable; 

expressiveness is suitable and clear, utilizing a significant amount of 

language; able to connect themes and points logically; accurate grammar, 

vocabulary, and spelling, though potentially with a few errors that do not 

impair communication.  

3. Advanced level: incredibly high standards for spelling, grammar, 

and vocabulary; easily readable handwriting; no discernible restrictions on 

the language a candidate can use appropriately and accurately; and the 



capacity to write well-structured, logical work that exhibits a great deal of 

sophistication16. 

2). Descriptive Text  

a. Definition of Descriptive Text  

 Oshima and Hogue claim that descriptive writing engages the senses by 

describing how something appears, feels, tastes, smells, and sounds. A well-written 

description uses visuals so the reader can visualize the item, location, or person.17  

 a text that is produced when words are combined to convey a meaning. The 

text can be divided into two primary categories: factual and literary. These contain 

a variety of text formats. Every text type uses language in a similar way. The unique 

beginning, middle, and end structures that each genre uses to function socially are 

known as its distinguishing schematic structures. This phrase is used to categorize 

different kinds of written or spoken discourse. Typically, these are categorized by 

form, language, content, and purpose. Students examine the format, predetermined 

language, formality, and goal of a sample formal letter of complaint. After 

identifying the genre's essential components, they use this information to create 

their own examples. Reports, recounts, descriptions, and other written genres are 

among the ones that students encounter in the classroom.18 

 
16 Febriani Eka,). Improving Students’ Skill in Writing Procedure Text by Using Picture Series, 

Univeritas Yogyakarta (2020),p. 28 
17 Hogue and Oshima, Writing Academic English 3rd Edition (New York: Pearson 

Education,2019) p. 61. 
18 Jenny Hammond, et.al., English for Social Purposes (Sydney: Macquarie University, 2021) p. 2. 



A descriptive text is a piece of writing that uses sensory details and imagery 

to help the reader understand the meaning of the text. 

b). Types of Descriptive Text 

 There are five types of writing descriptive text19. They are:  

1.  Describing Process  

In addition to explaining how something was done, a process 

description also describes why it was done and what was required to 

finish it. 

2. Describing and event  

A writer should be able to recall and memorize the events that 

took place in order to describe them. Presumably, the author will write 

about the Japanese tsunami. In this instance, he or she must describe 

every aspect of the incident so that readers can visualize the actual 

circumstances. 

3. Describing a personality  

The first thing we do when characterizing someone is to identify 

their unique qualities. We must honestly characterize people based on 

their physical characteristics (hair, eyes), emotional characteristics 

 
19 TiurAsihSiburian, Improving Students’ Achievement on Writing Descriptive Text Through 

Think Pair Share, (International Journal of Language Learning and Applied Linguistics 

World: Faculty of Languages and Arts, UniversitasNegeri Medan, Indonesia, 2019) p. 5. 



(warm, nervous), moral characteristics (greedy, honest, worthy, trust), 

and intellectual characteristics (cleverness, perception).20 

4. Describing a place  

Places like homes, hospitals, and schools were described by 

presenting something tangible 

5.  Dzscribing an object  

Providing the physical attributes of an object, such as its color, 

shape, form, and so on, allowed for an accurate description. 

 

c). The Generic Structure of Descriptive Text  

According to HamiWidodo, the following table displays the generic 

structure of descriptive text21: 

 

 

 

 

 

 

 
20 Jolly, Writing Task,(New York: Cambridge University) p. 470 
21 WidodoHami, Improving Students’ Ability in Writing Descriptive Text Through Wholesome 

Scattering Game (Semarang, 2020) p. 31. 



      Table 2.1 The generic structure of descriptive text. 

No  Generic Structure Function 

1. Identification 

 

 

 

 

It is a sentence or brief paragraph that 

introduces the subject of the 

description.  

It is typically captivating and has the 

power to pique readers' interest in the 

material. 

  

2. Description It could be one paragraph or multiple 

paragraphs. As stated in the 

identification section, this section 

serves to provide a suitable 

description of the object.  

Various angles can be used to describe 

the thing, including its size, length, 

strength, color, height, location, 

weather, attributes, shape, etc. 

 

 Before writing a descriptive text, students should become proficient in the 

general structure of descriptive texts. A tool for comprehending and instructing non-

native English speakers on the types of writing needed in academic and professional 

settings is genre. The beginning, middle, and end of a descriptive text are the 



specific steps that make up its structure. Every text has a generic structure of its 

own. 

3). Concept of Ginger Writer Application  

a. Definition of Ginger Writer Application  

 Ginger Write is a great writing application for people who want to improve 

their grammar and spelling, but do not need all the fancy features of other writing 

applications. This highly affordable writing application has advanced AI-based 

features, including an advanced spell checker, punctuation checker, and an efficient 

grammar checker tool.  

b. Procedure of Ginger writer Application  

1). Download Ginger Write application on the Google play Store for android users, 

and the App Store for iOS user 

 

 



2). After installation, open the app by tapping its icon on your device's home 

screen 

 

3). On the main screen of the application, you will see an empty text area. Type 

your text directly or paste the text you have copied into this area 

 

4). After entering the text, tap the "Check Text" button or a similar icon to start the 

check. The application will highlight grammar, spelling, and punctuation errors in 

your text 



 

5). Every detected error will be accompanied by a suggestion for correction. Tap 

on the given suggestion to apply it to your text. 

 

6). After finishing editing, you can save the text by tapping the "Save" icon. 

To share the text, tap the "Share" icon and select the desired method, such as email 

or message. 

c. Advantages and Disadvantages of using Ginger Writer Application  

 The advantages contained in using Ginger writer as a learning medium 

are: 



1). Improving Writing Skills Gradually 

 Helping students understand grammar, spelling, and punctuation mistakes 

by providing relevant correction suggestions. Providing detailed explanations for 

each correction, so that students can learn from their mistakes and gradually 

improve their writing skills. 

 

 

 

2). Helping in Foreign Language Learning  

 Suitable for students learning foreign language as it provides translation and 

correction features for various languages. Helping students practice pronunciation 

in a foreign language by listening to the text being read aloud.  

3). Improving Sentence Structure  

Helping students rewrite sentences more clearly, structured, or according to 

a specific context. This feature allows students to see various ways to express ideas 

in their writing.  

4). Practice for Digital Media 

 Students can use ginger writer to correct the text they type on social media, 

emails, or other digital platforms. Supports various devices such as laptop, tablets, 

and phones, allowing students to learn anytime and anywhere.  



5). Free Version for Beginners 

 Students can take advantage of the free version for basic features, such as 

grammar and spell checkers. The user friendly interface makes this application easy 

to use for students of various levels of technological skills.  

Ginger Writer is very beneficial for students because it not only helps them 

improve their writing but also allows them to learn from their mistakes. Features 

like automatic correction, rephraser, and contextual dictionary are very suitable for 

enhancing writing skills and practical language learning. 

This application can be used for academic purposes, exam preparation, or daily 

activities, such as writing on social media or emails. 

Disadvantages contained in using Ginger writer as a learning medium are: 

1). Dependence on Technology  

Students may become too dependent on Ginger Writer to correct their 

writing. With the presence of automatic correction, students may be less inclined to 

analyze or deeply understand their mistakes. 

2). Paid Premium Features 

 Some of the best features, such as advanced paraphrasing, plagiarism 

checker, and in-depth analysis, are only available in the premium version. 

Subscription fees can be a barrier for students with limited budgets. 

3). Less Effective for Long Texts 



 In long Documents such as reports or very complex essays, ginger writer 

sometimes does not provide optimal suggestions or takes longer to process.  

 Although Ginger Writer is beneficial for helping students write better, some 

limitations such as technological dependence, paid features, and lack of support for 

creative learning make it less ideal as the sole learning tool. Therefore, Ginger 

Writer is more suitable to be used as a supporting tool alongside traditional learning 

methods and guidance from teachers. 

C. Conceptual Framework 

The theoretical foundation of this research is illustrated in the diagram 

below:  
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CHAPTER III 

RESEARCH METHOD 

A. Research Design 

1. Method of the Research  

This research used Classroom Action Research. It was intended to find 

out the result of the implementation of the Ginger Writer application to enhance 

students' writing skills in descriptive text. 

2. Design of the Research 

Stephen Kemmis and Robin McTaggart's design, which included four 

phases in a single cycle—planning, acting, observing, and reflecting—was the 

classroom action research procedure used in this study. The four phases were 

interconnected and comprised the design: planning, action, observation, and 

reflection 

             

 

 

 

  

   

Stephen Kemmis & McTaggart Reseacrh Design 



B. Population and Sample 

Students from SMPN 7 Palopo made up the study's population and 

sample. There were 44 pupils in the seventh grade, split into classes A and B. 

Twenty-two pupils from Class VII A made up the sample. Purposive sampling 

was used to select the study's sample. Purposive sampling was a sampling 

technique that had a researcher-defined purpose. The purpose of this study was 

to improve students' descriptive text writing abilities through the 

implementation of the Ginger Writer application. 

C. Research Procedure  

This action research was carried out through four activities, each of 

which consisted of four steps, namely 

1. Planning  

Planning was the first step in the research procedure. This activity included 

identifying problems. This was an important step in conducting action 

research because by knowing the problem, the researcher could find the right 

solution to resolve the situation that arose. 

2. Action  

After knowing the possible causes of the problems of students in Class 

VII A of SMPN 7 Palopo, namely lack of motivation to learn and lack of 

English writing skills, this action was intended to overcome those problems. 

 

 



3. Observation  

Observation was an activity conducted to collect data in order to 

monitor the extent to which the results of the 'action' had achieved the 

goal. The data collected were in the form of quantitative and qualitative 

data. Quantitative data included students’ progress (student grades), 

while qualitative data included students’ interest and classroom 

management. 

4. Reflecting  

Reflecting was an activity of evaluating the progress or changes that 

occurred in students, the class, and the teacher. In this step, the researcher 

observed whether the action activities had produced results and whether 

progress had occurred, as well as identifying both positive and negative 

aspects 

Cycle I 

1. Planning  

a) Analyzed the curriculum, especially the competencies needed, after 

analyzing the needs of Class VII A students of SMPN 7 Palopo 

b) Created a learning lesson plan 

c) Preparing test 

d) Making instruments used in the classroom action research cycle.  

 

 



2. Action  

The researcher gave the students information on descriptive texts during 

the activity, and then she showed them multiple examples of tenses. The 

researcher next demonstrated the Ginger Writer program to the pupils. During 

the action's implementation phase, the Ginger Writer program was utilized, 

which increased students' enthusiasm for writing. 

a) Initial Activities  

1. The researcher provided a simulation to the students about the Ginger 

Writer application. 

2. The researcher conducted brainstorming to measure the cognitive domain. 

3. The researcher greeted and prepared the students' learning conditions. 

4. The researcher introduced himself, and the students took turns introducing 

themselves. 

5. The researcher provided attention grab 

6. The researcher provided apperception to the students and conveyed the 

learning objectives. 

b) Core Activities  

1. The researcher gave a concise overview of the subject matter that would 

be covered during the learning process. 

2. Pupils listened intently to the teacher's explanation. 

3. The researcher introduced the Ginger Writer application and instructed on 

how to use it. 

4. Students worked on the assigned tasks 



5. Some students explained the assigned tasks in front of the class. 

6. The researcher guided students to summarize the results of their 

discussions through the Ginger Writer application 

c) Closing Activities 

Students were reminded to prepare the next content at the conclusion 

of the meeting after finishing the learning activities in cycle 1. 

3. Observation  

 In this phase, the researcher kept an eye on every activity or occurrence 

that took place throughout the study. The researcher monitored student 

engagement, evaluation, and the teaching and learning process during the 

learning process. 

4. Reflection  

 This classroom action research was successful if the following 

requirements were met: 

a) Most students got good grades in the evaluation (writing test 75) 

b) Most students were active in the learning process (75%) 

D. The Technique of Collecting Data 

Research data were collected from observations and test results. The 

description was as follows 

1. Observation  

          The observation used in this research was to see the process through 

direct observation. Observation was carried out to obtain information about 

human behavior as it happened in reality. With observation, a clearer picture 



of social life could be obtained, which was difficult to get with other 

methods. In the event that there was a lack of information regarding the 

issue under investigation, observation was also conducted. To determine 

how engaged students were in the teaching and learning process while 

creating descriptive texts with the Ginger Writer program, the researcher 

employed observation. The teacher observed the researcher's actions while 

teaching students to create descriptive texts using the Ginger Writer 

application  

2. Test 

This was done to find out how well the students comprehended the 

recount text. The test was administered in the form of an essay. Following 

the learning process, this test method was employed as a research tool to 

gather data on student achievement. The examination was administered as 

a stand-alone practice exam. During the learning process, the test data were 

processed to determine the student achievement results. 

After that, Test 1 and Test 2 were given to the students.  

The researcher assigned the written tests and analyzed them. Here is 

how the researcher scored the written tests which she developed from 

Weigles' model. 

 

 

 

 



 

E. Instrument of the Research  

The writer used several instrument:  

1. Class Observation 

Observation is a data collection method conducted by directly 

observing activities, behaviors, or phenomena occurring in a specific situation 

or environment. The type of observation used in this research is checklist 

observation. Before the research, the general behavior of students and the 

classroom environment were observed during teaching and learning activities. 

This aims to provide a clearer picture of how students learn, interact with each 

other in the classroom, and perform academically. 

2. Tests 

The test was conducted three times: the first test was before the 

application of the cycle, namely the pre-cycle test, followed by the cycle 1 test 

and the cycle 2 test. The pre-cycle test aimed to evaluate the extent of students' 

abilities before the application of the cycle. The next tests, namely the cycle 1 

and cycle 2 tests, were used to obtain results at the end of each cycle. By testing 

students' writing ability individually, the improvement of students' scores could 

be analyzed. They had to write a descriptive text with a different theme 

between the first and second cycle. (Test adapted from Putri Aisyah, 2021). 

 

 



3. Recorded Situation 

There were some photographs and video by taken during the 

research. 

4.  Analysis of Documents 

The first cycle document and the second cycle document were two 

components of document analysis. Document analysis was conducted in 

both cycles. In the first cycle, initial document analysis was performed, and 

in the second cycle, document analysis was conducted again. The 

documents examined were the students' writings in the Ginger Writer 

application, which were used to assess their skills in describing people. 

F. The Procedure of Data Collection 

The researcher intended to carry out this investigation in cycles. The 

cycle began with a classroom action research project that included preparation, 

execution, observation, and reflection 

1. Cycle I  

Prior to implementing action research, the investigators undertook 

preparatory measures including: 

a) Planning  

At this planning stage, the researcher looked for a technique to solve 

the problems that were already known in the first procedures. Then the 

researcher prepared: (1) Lesson Plan (RPP), (2) an evaluation sheet, (3) 

learning materials about descriptive text, and (4) the Ginger Writer application. 

 



b) Actions  

Following the preparation of certain plans to address the issue, the 

researcher held three meetings throughout this Cycle I to carry out the study 

plan in the classroom. The assessment of students' learning processes was 

carried out from the beginning of learning to the end, using data collection 

instruments that had been prepared in advance. 

c) Observation  

Observations were made during the teaching and learning 

process, through direct observation by recording classroom activities, where 

the researcher acted as the teacher while the teacher acted as the observer. In 

order to apply the word square media, the researcher pretended to be the teacher 

in the classroom. During the start of instruction, the instructor kept track of 

everything that happened in the classroom. Although it only gathered data from 

students, it was used to collect data from classroom activities. 

d) Reflection 

In order to identify the flaws and weaknesses of the learning 

activities for the Application of Ginger Writer conducted in Cycle I, reflection 

was done by discussing how actions were implemented in light of observations. 

The subject instructor was then consulted about the identified flaws and 

weaknesses in order to decide whether the outcomes had met the pre-

established success criteria. If not, the researcher enhanced the learning 

procedure that had already been implemented to improve Cycle II. 

 



2. Cycle II 

 Based on reflection in Cycle I, activities needed to be carried out to 

enhance the plans and actions that had been implemented. The activity steps in 

Cycle II were different from the steps in Cycle I. The difference lay in the activity 

targets, which aimed to make improvements to the actions of the previous cycle. 

a. Planning 

 

The researcher planned Cycle II in teaching and learning activities 

using the results regarding the weaknesses in Cycle I, such as students’ 

weaknesses on the evaluation sheet that accompanied the test, students’ 

lack of motivation, and students’ vocabulary skills in the word square in 

Cycle I. The researcher made an instructional planning scenario developed 

from the first-cycle reflective findings in this action research repair. 

b. Action 

 

After redesigning the weaknesses in Cycle I, improvements were 

made in the researcher’s structured teaching plan, and students 

demonstrated marked progress compared to earlier cycle achievements. 

Then, the researcher provided students with material on other examples. 

c. Observations 

1) Descriptive Text writing test. 

2) Student active participation in knowledge acquisition 

3) Student performance in evaluation and discussion with peers. 

 

 



d.   Reflection 

At this stage, the researchers collected the results obtained at the 

observation stage to be analyzed. From the results obtained, the 

researchers made conclusions regarding the application of the Ginger 

Writer to improve students' writing skills that had been carried out for 

two phases. This classroom action research was successful if the 

following requirements were met: 

1) Most of the students (75%) had good participation during the learning 

process in the classroom. 

2) Most of the students have a good score in evaluation (75). 

3) Most of the students active in peer evaluation and discussions. 

4) Students got motivation through participatory learning.  

G. The Technique of Data Analysis  

To ascertain the rise in student engagement in the teaching and learning 

process, particularly regarding descriptive text content created with Ginger 

Writer, the percentage of score attainment on the observation sheet was totaled. 

The average percentage of student participation at each meeting was used to 

calculate the percentage. Researchers employed a class percentage to compute 

the findings of their observations of student activity. The following was the 

formula. 

1. The researcher conducted the study in two cycles. This was used to find out 

how good the overall scores of students were on their recount writing skills. 

The calculation of the percentage of test scores used the following formula. 



 

𝑺𝒄𝒐𝒓𝒆 = 
Ʃ𝐫𝐢𝐠𝐡𝐭 𝐚𝐧𝐬𝐰𝐞𝐫

x 100% 
Ʃ𝐢𝐭𝐞𝐦 

   

2. The researcher tried to get the percentage of classes that passed the 

Minimum Completion Criteria (KKM) by considering the acquisition of an 

English subject score of 75. The formula used was: 

P= F x 100% 

     N 

P = the percentage of observation score 

F = number of students activeness score in each indicator 

N = number of all students in a class 

 

Table 3.2 The Classification Score for the Test 

  

 

 

 

 

H.   Criteria of Action Success 

The following standards were used to judge the quality of an action 

research study. These standards were applicable to PAR as well as practical 

PERCENTAGE CRITERIA 

90-100 Excellent 

80- 89 Good 

70- 79 Adequate 

60- 69 Inadequate 

Below 60 Failing 



action research. In an excellent action study, the writer :22  

1. Paid attention to an issue that existed in the local community or in practice.  

2. To help solve the issue, gathered information from a variety of sources, 

usually both quantitative and qualitative.  

3. Worked together to identify the best solution while conducting the research. 

4. Treated all partners with dignity so that they were equal participants in the 

action research process. 

5. Offered a course of action to attempt to resolve the issue 

6. Solved the issue to help the people enjoy better lives. 

The outcomes of tests and observations served as the foundation for action. The 

researcher considered this research successful and stopped the action if the 

results of observations and tests demonstrated that students participated in the 

teaching and learning process 75% of the time and that they responded 

favorably to using the Ginger Writer application. 

 

 

 

 

 

 

 

 
22 John W. Creswell, Educational Research Planning Conducting and Evolution 

Quantitative and Qualitative Research Fourth Edition, 2012, University of Nebraska-Lincoln, 

Pearson p.591 



CHAPTER IV 

FINDINGS AND DISCUSSION 

A. Findings  

1. Data Description  

              This study described the data from the research implementation 

process. They were gathered from the start of the cycle till the outcome. Those 

were planning, doing, watching, and thinking. 

a). The Result of Test Before Cycle 

 The test finished prior to the CAR. The process was carried out on May 

26, 2025. Prior to using the CAR, the test was used to gauge the students' 

proficiency in producing Descriptive Text. 

 

 

 

 

 

 

 

 

 

 

 

 



Table 4.1  

The Students’ Score in Pre- Action Cycle  

No Name of Students  Score 

1. S1 60 

2. S2 70 

3.  S3 80 

4. S4 50 

5. S5 80 

6. S6 60 

7. S7 80 

8. S8 50 

9. S9 70 

10. S10 70 

11. S11 60 

12. S12 40 

13. S13 80 

14. S14 80 

15. S15 50 

16. S16 85 

17. S17 40 

18. S18 60 

19. S19 40 

20. S20 85 

21. S21 50 

22. S22 70 

Mean  64,09 

 

      Note *) = Students who passed the KKM 75 (Seventy Five) 

     Firstly, the researcher calculated the mean score such as below: 

 

𝑀𝑥 =  
𝛴𝑥 

𝑛
 

𝑴𝒙 =  
𝟏. 𝟒𝟏𝟎

𝟐𝟐
 

𝑴𝒙 = 𝟔𝟒, 𝟎𝟗 



The following algorithm was then used to determine which students 

passed the KKM percentage class: 

𝑷 =  
𝑭

𝑵
 × 𝟏𝟎𝟎% 

𝑷 =
𝟕

𝟐𝟐
 × 𝟏𝟎𝟎% 

 

         𝑷 = 𝟑𝟏, 𝟖𝟐% 

Based on the results of the test before cycle, the data shows that the 

average test score is 64,09. There were only 6 students or 31,82% who scored 

above the Minimum Completion Criteria (KKM). Meanwhile, the other 15 

students were below the criteria. The lowest score obtained by students was 40. 

Table 4.2 

The rate percentage score of students Test Cycle I 

 

Score 

 

Category 

Test Cycle I 

Frequency Percentantage 

90-100 Excellent - 0% 

80-89 Good 7 31,82% 

70-79 Adequate 4 18,18% 

60-69 Inadequate  4 18,18% 

Below 60 Failing 7 31,82% 

Total  22 100% 

 

As can be seen from the above table, out of the 22 students who took the 

test in the first cycle, none received an excellent score, seven received a good 

score, four received a fair score, four received a poor score, and seven received 

a failing score. 

After evaluating the test results prior to the cycle, it is possible to 



conclude that the majority of VII A class students struggle with writing 

abilities, particularly understanding of creating descriptive texts. The average 

result of the test before implemented cycle, which indicates that 15 pupils failed 

the KKM, makes this quite evident. Finding a strategy to get around this issue 

is so essential. The researcher employed a classroom action research 

methodology with two cycles using the Ginger Writer Application to teach 

writing descriptive text as an innovation in the teaching and learning process. 

1. Cyle One 

Three sessions were required to complete cycle I: two for the learning 

process and one for evaluation at the conclusion of the cycle I meeting. The 

following steps have been taken in accordance with Kurt Lewin's class action 

research model: 

a) Planning Phase 

Planning is the initial step in class action research. Based on the identified 

issue from the interview and test results prior to the cycle outcome, plans were 

formed.  

This part includes creating lesson plans and preparing the instruments. 

The current curriculum served as the basis for creating lesson plans, which 

started with the teaching-learning process, assessment, instructional objectives, 

and instructional materials.  

During the design stage, tools like the Ginger Writer application's writing 

evaluation rubric, observational sheet, writing test questions, and descriptive 



text model were created. 

b) Action Phase 

The first cycle action was carried out in three meetings, with the third 

meeting of face-to-face learning and one meeting was an evaluation at the end 

of the cycle. Learning activities were carried out in accordance with the lesson 

plan that had been prepared previously. Before beginning the teaching and 

learning process, the researcher greeted everyone and led a group prayer to kick 

off the first meeting. The researcher then gave his introduction. The researcher 

informed the students of the planned learning objectives and verified their 

attendance. The researcher reviewed with the students the overall structure and 

grammar of descriptive texts.  

The researcher then went on to discuss the content, syntax, and structure 

of descriptive texts. Additionally, examples of descriptive writings and their 

general structure (description and identification) were displayed to them. The 

researcher then gave the students vocabulary associated with descriptive 

passages, which they then examined since the researcher ordered each student 

to come up and write the vocabulary one at a time.  

The learning steps from the first meeting were not the same as those 

from the second meeting. The researcher gave the students an introduction to 

the Ginger Writer application during this second meeting. 

 After giving an explanation of the ginger writer application, students 

will be directed on how to operate the ginger writer application. The following 

are the operating instructions for the Ginger Writer application: 



a)  Firstly, students who do not have the threads application will download the 

application. 

b) After downloading, they install it and open the ginger writer app.  

       c) On the main screen of the application, you will see an empty text area. Type 

your text directly or paste the text you have copied into this area. 

d)  After entering the text, tap the "Check Text" button or a similar icon to start   

the check. The application will highlight grammar, spelling, and punctuation 

errors in your text. 

e). Every detected error will be accompanied by a suggestion for correction. 

Tap on the given suggestion to apply it to your text. 

f).  After finishing editing, you can save the text by tapping the "Save" icon. 

To share the text, tap the "Share" icon and select the desired method, such as 

email or message. 

    For the third meeting, the evaluation was conducted in cycle I with an 

essay task where students answered several questions provided by the 

researcher. 

c) Observation Phase 

According to observation exercises conducted by researchers and observers 

throughout cycle I, researchers are aware of the classroom environment and 

students are engaged while they are present. Students were therefore very 

boisterous throughout the tests that the researchers gave them, and some of 

them wandered in and out, spoke with their friends, and failed to pay attention 



to the lesson. The findings of the assessment of pupils' writing abilities revealed 

that they primarily received low marks for their proficiency in producing 

descriptive texts. Just the mean score (refer to table 4.2) 

Table 4.2 

 The Score of Students in Tests Cycle I 
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Firstly, the researcher calculated the mean score such as below: 

No  Name of Students’  Score 

1 S1 70 

2 S2 88 

3 S3 60 

4 S4 70 

5 S5 80 

6 S6 50 

7 S7 90 

8 S8 59 

9 S9 70 

10 S10  90 

11 S11 85 

12 S12 80 

13 S13 87 

14 S14 65 

15 S15 80 

16 S16 85 

17 S17 70 

18 S18  65 

19 S19 80 

20 S20 60 

21 S21 80 

22 S22 70 

 1.634 

Mean 74,27 



𝑀𝑥 =  
𝛴𝑥 

𝑛
 

𝑴𝒙 =  
𝟏. 𝟔𝟑𝟒

𝟐𝟐
 

𝑴𝒙 = 𝟕𝟒, 𝟐𝟕 

Next, to know the students‟ passed the KKM percentage class, the 

following formula was used: 

𝑷 =  
𝑵

𝑭
 × 𝟏𝟎𝟎% 

𝑷 =
𝟏𝟏

𝟐𝟐
 × 𝟏𝟎𝟎% 

𝑷 = 𝟎, 𝟓 × 𝟏𝟎𝟎% 

     𝑷 = 𝟓𝟎% 

The average value of the learning outcomes of the pupils in class VII 

A SMPN 7 Palopo was determined using the average formula based on the 

cycle I learning outcome exam. (1.634)/22 = 74,27 is Mx. Thus, of the 22 

students who took the test in cycle I, 11 scored ≥75 and 11 scored below the 

minimum completeness criteria (KKM), according to the average score of 

students using Ginger Writer to develop descriptive text writing skills. The 

following is the presentation of the students' learning results if the scores for 

cycle I's learning outcomes are divided into five categories: 

 

 

 

 

 



Table 4.3 

The rate percentage score of students Test Cycle I 

 

Score 

 

Category 

Test Cycle I 

Frequency Percentantage 

90-100 Excellent 2 9,09% 

80-89 Good 9 40,91% 

70-79 Adequate 5 22,73% 

60-69 Inadequate  4 18,18% 

Below 60 Failing 2 9,09% 

Total  22 100% 

 

As can be seen from the above table, out of the 22 students who took 

the test in the first cycle, two received very good scores, nine received good 

scores, five received fair scores, four received poor scores, and two received 

failing scores.  

The results of  are also depicted in the following diagram: 

  

Diagram 4.1 

The results of observations student activity during the teaching and 

learning process. Can be seen in the table below:  
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OBSERVATION SHEET 

Indicators in observing student activeness: 

Very active:   

a) Always asking questions 

b) Always shows enthusiasm for learning 

c) Always answers the teacher's questions 

Active: 

a) Ask more questions 

b) Shows enthusiasm for learning 

c) Answering the teacher's questions more 

 Less active 

a) Asked questions once 

b) Sometimes shows laziness and enthusiasm to learn 

c) Answered the teacher's question once 

Inactive 

a) Never asks questions 

b) Shows laziness to learn 

 c) Never wants to answer the teacher's questions 

 

 



The Result of Observation Students’ Activeness in Cycle 1 

 

No 

 

 

Respondent 

Activeness 

Very 

Active 

Active  Less 

Active  

Not 

Active 

1 S1   √  

2 S2  √   

3 S3   √  

4 S4   √  

5 S5  √   

6 S6    √ 

7 S7 √    

8 S8    √ 

9 S9   √  

10 S10 √    

11 S11 √    

12 S12  √   

14 S13 √    

13 S14   √  

15 S15  √   

16 S16 √    

17 S17   √  

18 S18   √  

19 S19  √   

20 S20    √ 

21 S21  √   

22 S22   √  

 Total  5 6 8 3 

Based on the table above, there are 8 students (S7, S10, S11, S13, and  

S16) with categories that are very active in the learning process, always asking 

questions and also able to explain the material well. There are 6 active students 

(S2, S5, S12, S15, S19, and S21) with the category of showing enthusiasm in 

learning, being able to answer the teacher's questions even though the 



explanation is not perfect. 8 students who have less activeness (S1, S3, S4, S9, 

S14, S17, S18, and S22) this is because students show a lackluster attitude and 

also only answer questions once. and 3 others fall into the inactive category 

because they do not provide feedback and are also show laziness. 

 
Diagram 4.2 

 

d) Reflection Phase 

Reflection is the following stage, which entails talking about and 

assessing the completed learning exercises. The purpose of reflection is to 

identify the flaws in cycle I.  

Although there are still some challenges, the use of the Ginger Writer 

application for learning in cycle I can be considered successful. Lack of prior 

vocabulary and the fact that some pupils are still less engaged in the learning 

process or just participate in class are the issues at hand. 

This is like the teacher paying attention when explaining at the beginning of 

the lesson, but not paying attention at the end of the lesson. When the researcher 

noticed these challenges, the researcher took corrective action by warming up, 
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which allowed students to refocus, become more motivated, and have the desire 

to participate in class until the finish, resulting in more effective learning 

outcomes. 

Using application ginger writer, the learning of writing descriptive texts 

was implemented in cycle I in compliance with the previously planned design. 

The usage of applications can thus enhance students’ English writing in 

descriptive texts, according to observations of classroom instruction and the 

findings of student learning observations. This can be seen from the 

calculation. 

2. Cycle II 

Cycle II involved three sessions, including an evaluation at the end 

of the cycle and a third in-person encounter. The purpose of cycle II was to 

replicate the tasks completed in cycle I while improving upon those that were 

still deficient. 

a) Planning Phase 

The following actions are taken by the researcher in this section since 

device preparation is more crucial before CAR (Classroom Action Research) 

is implemented. 

1) Determine the material to be taught.  

2) Make lesson plans according to the material and teaching materials. 

3) Making an evaluation test about the material that has been taught. 

 



b) Action Phase 

Three meetings were held to carry out Cycle II actions. The lesson 

plan that had been established in advance was followed when conducting 

the learning activities. Before beginning the teaching and learning process, 

the researcher greets the students at the beginning of the activity. The 

researcher then communicates the learning objectives and verifies the 

students' attendance. Beginning with earlier material, the researcher outlines 

the content that will be taught. The researcher attempts to assess the 

students' understanding of descriptive writings before going on to convey 

the content on describing persons. The researcher splits the class into pairs 

after presenting the content. 

Then the researcher provided an evaluation related to the material 

that had been given. The researcher explained the instructions for evaluating 

the materials as follows:  

a. First, the researcher directed the students to be divided into pairs. 

b. Then each group will complete the assigned task on paper 

c. In addition, after completing the task, each group will take turns 

explaining the material based on the answer to the given question. 

d. Each group will store their answer in the ginger writer application. 

After explaining the material evaluation instructions, each group 

was given 10 minutes to complete the task. The group that completes the 

media task the fastest and explains their answers well will be awarded by 

the researcher as a form of appreciation for the group's cooperation. For the 



second meeting, the steps are the same as the first meeting, but new material 

is taught in the second meeting. Then the researcher gives a quiz in the form 

of a question-and-answer session that will be contested by the students. For 

the third meeting, the evaluation is conducted in cycle II with an essay 

assignment where students answer several questions given by the 

researcher. 

c) Observation Phase 

Researchers and collaborators discovered that student involvement 

was excellent based on their observation activities in cycle II. As a result, 

students enthusiastically followed the learning process, making the classroom 

appear more engaged than it had previously. 

To clarify the results of the cycle II test, researchers and provide points 

or values for the results of student answers. The table below shows the scores 

obtained by students in cycle II: 

 

 

 

 

 

 

 

 

 



Table 4.5 

The Score of Students’ Test Cycle II 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Firstly, the researcher calculated the mean score such as below: 

𝑀𝑥 =  
𝛴𝑥 

𝑛
 

𝑴𝒙 =  
𝟏. 𝟖𝟓𝟏

𝟐𝟐
 

𝑴𝒙 = 𝟖𝟒, 𝟏𝟑 

No  Name of Students’  Score 

1 S1 75   

2 S2 89 

3 S3 75 

4 S4 85 

5 S5 92 

6 S6 81 

7 S7 85 

8 S8 76 

9 S9 87 

10 S10  95 

11 S11 80 

12 S12 86 

13 S13 91 

14 S14 76 

15 S15 89 

16 S16 87 

17 S17 77 

18 S18 79 

19 S19 90 

20 S20 76 

21 S21 93 

22 S22 87   

 1.851 

Mean 84,13 



The following algorithm was then used to determine which students 

passed the KKM percentage class: 

𝑷 =  
𝑵

𝑭
 × 𝟏𝟎𝟎% 

𝑷 =
𝟐𝟐

𝟐𝟐
 × 𝟏𝟎𝟎% 

 

𝑷 = 𝟏 × 𝟏𝟎𝟎% 

     𝑷 = 𝟏𝟎𝟎% 

 

The average value of learning outcomes for class VII A students at 

SMPN 7 Palopo was determined using the average formula 

Mx=(1.851)/22=84,13, based on the results of the cycle II test. 22 students took 

the test in the second cycle, 22 students received a score of ≥75, and no student 

received a score lower than the minimum completeness criteria (KKM), 

according to the average score of students using the Ginger Writer application 

to improve their writing skills of descriptive texts above. Students' learning 

outcomes are displayed as follows if the value of their cycle II learning 

outcomes is divided into five categories: 

Table 4.6 

The rate percentage score of students Test Cycle II 

 

Score 

 

Category 

Test Cycle I 

Frequency Percentantage 

90-100 Excellent 5 22,73% 

80-89 Good 10 45,45% 

70-79 Adequate 7 31,82% 

60-69 Inadequate    

Below 60 Failing   

Total  22 100% 



22 students took the test in the second cycle, and as can be seen from 

the above table, 5 of them received classification excellent categories, 10 

received grades that included classification good categories, and 7 received 

grades that included classification adequate categories. 

The results of  are also depicted in the following diagram: 

 

The result of observation students' activities during the teaching and 

learning process. It can be seen in the table below: 

OBSERVATION SHEET 

Indicators in observing students activeness: 

Very active:   

a) Always asking the question 

b) Always show spirit to studying 

c) Always answer teaching question 

Active: 

a) Asking question more 
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b) Show spirit to studying 

c) Answer the teaching question more 

Less active:  

a) Asking question once 

b) Sometimes show laziness and spirit to studying 

c) Answer teacher question once 

Not active:  

a) Never asking the question 

b) Show laziness 

c) Never wants to answer teacher question 

 

 

 

 

 

 

 

 

 

 



Table 4.7 

The Result of Observation Students’ Activeness in Cycle II 

 

No 

 

 

Respondent 

Activeness 

Very 

Active 

Active  Less 

Active  

Not 

Active 

1 S1  √   

2 S2 √    

3 S3   √  

4 S4  √   

5 S5 √    

6 S6 √    

7 S7  √   

8 S8  √   

9 S9 √    

10 S10  √   

11 S11   √  

12 S12 √    

13 S13 √    

14 S14  √   

15 S15  √   

16 S16 √    

17 S17  √   

18 S18 √    

19 S19 √    

20 S20 √    

21 S21  √   

22 S22   √  

 Total  10 9 3  

 

Based on the table above, there are 10 students (S2, S5, S6, S9 S12, 

S13, S16, S18, S19, and S20) with categories that are very active in the learning 

process, always asking questions and also able to explain the material well. 



There are 9 active students (S1, S4, S7, S8, S14, S15, S17, S21) with the 

category of showing enthusiasm in learning, being able to answer the teacher's 

questions even though the explanation is not perfect. Only 3 students who have 

less activeness (S3, S11, S22) this is because students show a lackluster attitude 

and also only answer questions once. 

The results of  are also depicted in the following diagram: 

 

Diagram 4.4 

d) Reflection Phase 

From the reflection step, a number of improvements can be gathered. 

Compared to the first cycle, the second cycle's class action learning was 

superior. In the classroom, students became more engaged. The pupils 

displayed greater bravery while voicing their thoughts and disagreements. The 

youngsters appeared well-behaved and were quite excited to use the Ginger 

Writer App. The classroom environment was quiet and focused. 

This means that the Classroom Action Research (CAR) can be said to 

be successful, it is known that the implementation of the Ginger Writer 

application has improved student learning outcomes, which can be seen from 
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the Minimum Completion Criteria (KKM) score that has been met, which is 75 

points. Students' weaknesses in Cycle I have been resolved. Students' writing 

skills improved, students were motivated, students were more focused and 

active in the learning process. 

B. Discussion 

The research aims to examine whether ginger writer improve 

students’ writing skill. Many students still have difficulty writing descriptive 

texts, both in terms of vocabulary, sentence structure, and grammar. The 

Ginger Writer application offers a grammar checker and automatic correction 

feature that is very helpful in improving the accuracy of students' writing. 

Therefore, the researcher interested in researching how this application can 

be used as a learning medium to improve students' writing skills, particularly 

in descriptive texts. 

The treatment given in this study is the use of the Ginger Writer 

application during the process of learning to write descriptive texts. Students 

were provided with material on descriptive texts, and then they were asked to 

write texts using the Ginger Writer application. This application is used to 

help them check and correct grammar, spelling, and sentence structure errors. 

The results of this study indicate that utilizing the Ginger Writer 

application had a positive impact on students' ability to write descriptive texts. 

Before implementing the Classroom Action Research (CAR), many students 

faced difficulties with essential writing elements like grammar, vocabulary 

usage, and organizing their ideas, as reflected in the low pre-cycle average 



score of 64.09 and only 31.82% of the students meeting the Minimum 

Completion Criteria (KKM). After introducing the Ginger Writer application 

in the first cycle, students’ performance improved, with the average score 

increasing to 74.27 and half of the students reaching the KKM. While some 

issues, such as limited vocabulary and low engagement, remained during Cycle 

I, they were effectively addressed in Cycle II through changes in teaching 

strategies—such as incorporating group work and interactive learning. 

Consequently, the students' average score rose significantly to 84.13, with all 

students meeting the KKM. Observation results also revealed greater student 

engagement, as more learners actively participated in the classroom activities. 

The built-in features of the Ginger Writer application including grammar and 

spelling correction, along with vocabulary enhancement greatly supported 

students in refining their writing independently. These findings highlight the 

value of incorporating digital writing tools into the English language learning 

process, as they enhance writing quality while also increasing learners’ 

motivation, involvement, and confidence. 

The use of the Ginger Writer Application has proven to be effective in 

improving students' descriptive writing skills because it provides automatic 

features such as grammar correction, spelling, and sentence improvement 

suggestions that make it easier for students to compose better writing. Through 

this application, students can correct their mistakes independently and learn 

directly from the feedback provided. This not only improves their technical 

writing skills but also builds language awareness, motivation, and self-



confidence. Research results at SMPN 7 Palopo show an increase in students' 

average scores from cycle to cycle, reflecting the application's effectiveness in 

the learning process. Before using the application, only a small percentage of 

students met the Minimum Competency Criteria (KKM), but after gradually 

implementing Ginger Writer over two learning cycles, all students surpassed 

the KKM with a significant increase in average scores. These findings are 

consistent with Widiawati's (2023) research, which also showed a significant 

improvement in students' writing skills after using the Ginger Writer app. 

Although Widiawati's research used a quantitative approach, while this study 

used the Classroom Action Research (CAR) method, both proved that Ginger 

Writer is effective in improving students' descriptive writing skills.23 

The Ginger Writer app offers a variety of features that are extremely 

helpful in improving students' writing skills. One of its key features is 

automatic grammar checking, which corrects errors in sentence structure, 

making it easier for students to understand how to use language correctly. 

Additionally, the spell-checker helps students reduce spelling mistakes, 

resulting in neater and more professional writing. Ginger Writer also includes 

a paraphrasing tool that provides alternative sentence expressions, enabling 

students to develop varied language styles in their writing. The translation 

feature further supports students' vocabulary expansion, particularly in English 

language learning. With context-based suggestions, this app enables students 

 
23 Xindi Widiawati, Salasiah Ammade, Nasrullah (2023) “The Practice of Ginger Writer 

Application to Improve Students Descriptive Text”. 

 



to learn to correct mistakes independently without always relying on teacher 

assistance. This also boosts students' motivation and confidence as they feel 

more capable of composing their writing. Furthermore, the app's simple and 

user-friendly interface makes Ginger Writer highly suitable for middle school 

students learning to write, making the learning process more enjoyable and 

effective. 

The main obstacle in this study was limited access to technology, as not 

all students had adequate devices to use the Ginger Writer application 

optimally. In addition, some students lacked technological skills, requiring 

additional time to guide them in using the application. Limited learning time 

also hindered the maximum use of the application in improving writing skills. 

Varied student motivation is another challenge, as some students are more 

comfortable with conventional learning methods and less interested in using 

new technology. Furthermore, unstable internet connectivity at both schools 

and students' homes further disrupts the smooth use of this application. Based 

on the description above, it can be concluded that students have significantly 

improved their ability to write descriptive texts. This can be seen in each cycle. 

So, it can be concluded that the implementation of the ginger writer application 

in improving students' ability to write descriptive texts is proven. 

The findings of this study have several important implications for English 

language learning in higher education, for students aiming to improve their 

writing skills, and for future research. For English language learning in higher 

education, the integration of digital tools like the Ginger Writer application 



highlights the potential of technology to enhance students’ writing accuracy 

and fluency, suggesting that institutions should consider incorporating similar 

applications into writing courses to support grammar correction, vocabulary 

development, and self-editing, thereby promoting learner autonomy and 

engagement. For students who wish to improve their writing skills, this study 

demonstrates that Ginger Writer can function as an effective learning 

companion by providing instant feedback, correcting grammatical errors, and 

offering clearer alternatives, thus fostering greater awareness of writing issues 

and supporting independent learning through its accessible and user-friendly 

design. Finally, for future researchers, this study offers a foundation for 

examining other writing support tools or conducting comparative studies, while 

also encouraging exploration into how such tools influence not just 

grammatical accuracy but also student motivation, creativity, and broader 

writing abilities across genres and educational contexts. 

For future research, it is recommended that researchers pay attention to 

the availability and readiness of the technological devices owned by students 

so that the learning process with the Ginger Writer application runs more 

smoothly, as well as providing training or guidance on the use of the application 

before learning begins so that students can master it more quickly. 

Additionally, learning time should be extended or scheduled specifically to 

maximize the use of the application for writing, and it is advisable to combine 

it with more varied teaching methods to enhance students' motivation and 

interest. Lastly, it is important to ensure a stable internet connection during 



learning to ensure the application functions optimally, and future research 

could explore the use of other supporting applications or the development of 

features within Ginger Writer that support creativity and the development of 

ideas in descriptive writing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSSION AND SUGGESTION 

A. Conclussion 

Based on the results of data analysis, the conclusion of this study is the use 

of the Ginger Writer application can improve the descriptive writing skills of 

seventh-grade students at SMPN 7 Palopo. This application helps students 

improve their grammar, spelling, and sentence structure so that their writing 

becomes better and more organized. After conducting the research, the 

application of application ginger writer can improve students’ descriptive text 

writing skills because of significant student learning outcomes and proven by 

numbers, where in the test before the implementation of cycle I where students 

obtained an average score of 64.09% while student learning outcomes at the 

final meeting in cycle I were 74.27% and the test results in cycle II were 

84.13%. This can be categorized as an increase in student learning outcomes. 

B. Suggestion 

As mentioned above, this study proved that the application of ginger 

writer has a positive influence on students achievement in descriptive writing. 

Ginger writer application can be used as an alternative way to teach descriptive 

because it can reduce students’ tension and boredom in writing. The researcher 

intends to provide some suggestion as follows.  

 

 



1. English Teachers  

It is recommended that English teachers consider using ginger writer 

application as an English learning media especially in teaching writing. 

Through this ginger writer application, students will find it easier to express 

their ideas.  

2. Future Research 

Ginger writer application is recommended to be used in English teaching 

because it not only improves descriptive text writing skills, but can be used 

to improve speaking, reading, vocabulary and writing skills with different 

materials. 
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Photographs of Students’ Test Before Cycle  
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Photograph of Students’ Activity in CAR 

 

 

 

 

 



Aspect of Scoring Writing Ability 

Aspect of 

Scoring Writing 

Ability 

Score Level Criteria  

 

 

 

 

 

 

Content 

 

 

30 – 27 

Excellent 

to very 

good 

Through development of 

paragraph unity. 

Relevant to topic, topic 

sentence, concluding sentence 

26 – 22 Good to 

average 

Limited development of 

paragraph unity. 

Mostly relevant to topic but 

lacks detail 

21 – 17 Fair to 

poor 

Limited knowledge of 
paragraph 
 
Inadequate development of 

topic 

16 – 13 Very 

Poor 

Does not show knowledge of 

paragraph 

Not enough to evaluate 

Organization  20 – 18 Excellent 

to very 

good 

Well organized Clearly stated 

Cohesive 

17 – 14 Good to 

average 

Limited supported idea 

Logical but incomplete sequenc 

13 – 10 Fair to 

poor 

Non fluent  

Ideas confused 

Lack logical developing 

9 – 7 Very 

poor 

Does not communicative 

Not enough to evaluate 



 

 

 

 

 

     Vocabulary  

20 – 18 Excellent 

to 

very 

good 

Effective word usage 

Word form mastery 

17 – 14 Good to 

average 

Adequate range 

Error of word form 

13 – 10 Fair to 

poor 

Limited range 

Frequent errors of word form 

9 – 7 Very 

poor 

Essentially translation  

Little knowledge of English 

vocabulary 

Errors word form 

Grammar  25 – 22 Excellent 

to very 

good 

Effective complex construction 

Word offer function  

Articles pronouns 

Prepositions 

21 – 18 Good to 

average 

Effective but simple 

construction  

Several errors of agreement 

Tense, articles pronouns, and 

prepositions but meaning 

seldom 

Obscured 

17 – 11 Fair to 

poor 

Simple 

Frequent errors of tense, word 

function Articles pronouns and 

preposition Meaning confused 

 10 – 5 Very 

poor 

No mastery of constructions 

Dominated by errors Does not 

communicate 



Not enough to evaluate 

Mechanics  5 Excellent 

to very 

good 

Mastery of conventions 

Few errors of spelling, 

punctuation and also 

capitalization 

4 Good to 

average 

Occasional errors of spelling, 

punctuation, capitalization 

Meaning not obscured 

3 Fair to 

poor 

Frequent errors of spelling, 

punctuation, capitalization and 

paragraphing 

Meaning confused 

2 Very 

poor 

No mastery of conventions 

Dominated by errors 

Not enough to evaluate 

(Source; Jacob et all”s (1981) in Weigle 2002)) 

 

 

 

 

 

 

 

 



Document Analysis Cycle I 

 

Students C O V G M Score 

S1 17 20 14 15 4 70 

S2 26 20 19 18 5 88 

S3 16 15 13 13 3 60 

S4 20 17 14 15 4 70 

S5 24 18 17 18 3 80 

S6 13 10 11 13 3 50 

S7 27 22 19 18 4 90 

S8 16 13 12 13 3 59 

S9 21 16 15 15 3 70 

S10 27 22 19 18 4 90 

S11 25 18 19 19 4 85 

S12 23 18 18 17 4 80 

S13 26 19 19 18 5 87 

S14 17 16 15 14 3 65 

S15 22 19 18 17 4 80 

S16 24 19 18 19 5 85 

S17 17 19 15 16 3 70 

S18 19 16 14 13 3 65 

S19 23 20 15 18 4 80 

S20 17 14 13 13 3 60 

S21 23 19 18 16 4 80 

S22 20 16 16 15 3 70 

Mean 74,27 

 

 

 

 



Document Analysis Cycle II 

Students C O V G M Score 

S1 22 18 16 15 4 75 

S2 27 20 19 18 5 89 

S3 22 17 16 16 4 75 

S4 25 20 18 18 4 85 

S5 27 22 19 19 5 92 

S6 23 19 19 16 4 81 

S7 25 18 19 19 4 85 

S8 22 17 17 16 4 76 

S9 27 20 18 18 4 87 

S10 29 23 19 19 5 95 

S11 23 19 16 18 4 80 

S12 25 20 19 18 4 86 

S13 27 21 19 19 5 91 

S14 22 17 17 16 4 76 

S15 27 20 19 18 5 89 

S16 27 20 18 18 4 87 

S17 22 18 17 16 4 77 

S18 23 18 18 16 4 79 

S19 27 20 19 19 5 90 

S20 22 17 17 16 4 76 

S21 27 23 19 19 5 93 

S22 27 20 18 18 4 87 

Mean 84,13 

 

 

 

 

 

 

 



Students Answer Cycle I 

 

 

 

 

 



 

  

  

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 

 



 

 

 

 

 

 



 

 

 

 



 

 

 



 

 

 

 



 

 

 

 

 

 

 



Students Answer Cycle II 
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MODUL AJAR BAHASA INGGRIS KELAS XI 

 

INFORMASI UMUM 

Kode Modul Ajar - 

Kode ATP Acuan - 

Nama Penyusun Intan Nuraeni 

Jenjang Sekolah SMP 

Fase/Kelas D / VII(Tujuh) 

Domain/Topik Menulis teks deskriptif  melalui aplikasi 

ginger writer 

Kata Kunci Descriptive Text, Ginger writer Application 

Pengetahuan/Keterampilan Prasyarat Writing 

Alokasi waktu (menit) 3 X 45 Menit (135 Menit) 

Jumlah Pertemuan (JP) 21 JP 

Modal Pembelajaran Tatap muka 

Metode Pembelajaran 1) Inductive approach 

2) Tanya jawab, diskusi, dan mengerjakan 

soal 

Sarana Prasarana 1) Media: Laptop, LCD Proyektor, 

Handphone, Papan Tulis, Spidol 

2) Sumber belajar:E-Learning,Buku 

paket/LKS, Video Youtube. 

 Target Peserta Didik Reguler 

Karakteristik Peserta Didik Siswa regular yang aktif berdiskusi dalam 

kegiatan pembelajaran dan bernalar kritis 

serta mampu menulis teks deskriptif 

(Descriptive Text) dengan mandiri dan 

tidak pantang menyerah. 

Siswa mampu menguasai aplikasi ginger 

writer untuk pengembangan kemampuan 

menulis Descriptive Text. 



KOMPETENSI INTI 

A. Tujuan Pembelajaran 

Setelah melakukan pembelajaran, diharapkan peserta didik mampu: 

F1. Menjelaskan definisi, tujuan, struktur teks, ciri-ciri unsur kebahasaan 

dari teks deskriptif 

F2. Membedakan dan menganalisis fungsi sosial, struktur teks dan unsur 

kebahasaan dari beberapa teks deskriptif lisan dan tulis 

F3. Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks 

dan unsur kebahasaan teks deskriptif. 

F4.  Mampu mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 

abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 

secara mandiri 

F5.  Menganalisis fungsi dan penggunaan aplikasi komunikasi digital (Ginger 

Writer) dalam kehidupan sehari-hari serta memanfaatkan aplikasi ginger 

writer sebagai media dalam menulis descriptive text. 

B. Pemahaman Bermakna 

Ginger Writer adalah sebuah aplikasi atau perangkat lunak berbasis 

kecerdasan buatan (AI) yang dirancang untuk membantu pengguna dalam 

meningkatkan keterampilan menulis dalam bahasa Inggris. Aplikasi ini 

dilengkapi dengan berbagai fitur seperti pemeriksa tata bahasa (grammar 

checker), pemeriksa ejaan (spell checker), penerjemah (translator), dan saran 

penulisan (writing suggestions) yang bertujuan untuk memperbaiki dan 

menyempurnakan teks pengguna. 

Descriptive text adalah jenis teks yang bertujuan untuk menggambarkan 

suatu objek (seperti orang, hewan, tempat, atau benda) secara rinci dan jelas, 

sehingga pembaca seolah-olah dapat melihat, merasakan, atau mengalami 

langsung apa yang dideskripsikan oleh penulis. 

 

 



C. Pertanyaan Pemantik 

1. Apa benda/tempat/hewan/orang yang ingin kamu deskripsikan? 

2. Bagaimana bentuk, warna, ukuran, atau ciri khas dari 

benda/tempat/hewan/orang itu? 

D. Materi Pembelajaran 

1. Aplikasi Threads:  

a) Fungsi utama dan fitur komunikasi. 

b) Cara mengirim pesan singkat. 

c) Etika berkomunikasi digital. 

2. Descriptive Text: 

a) Pengertian dan tujuan. 

b) Struktur (Identification, description). 

c) Penggunaan kata sifat(adjectives), simple present tense. 

3. Contoh recount text sederhana terkait pengalaman 

 

D. Kegiatan Pembelajaran 

1. Pendahuluan (10 menit) 

• Guru membuka pembelajaran dengan menyapa dan memotivasi siswa. 

• Guru mengecek kehadiran siswa. 

• Menyampaikan tujuan pembelajaran dan manfaat materi hari ini. 

 

3. Kegiatan Inti (115 menit) 

• Pengenalan Descriptive Text (45 menit) 



• Penjelasan pengertian dan struktur descriptive text dengan contoh 

sederhana. 

• Membaca contoh descriptive  text dan mengidentifikasi ciri 

kebahasaan utamanya. 

• Pengenalan Aplikasi Ginger Writer (30 menit) 

• Penjelasan fungsi dan fitur utama aplikasi ginger writer melalui 

presentasi atau video. 

• Diskusi tentang pentingnya etika dalam berkomunikasi digital. 

• Simulasi menulis teks deskriptif melalui aplikasi Ginger Writer. 

• Penulisan Descriptive Text (40 menit) 

• Siswa diminta menulis descriptive text singkat tentang describing 

people menggunakan aplikasi ginger writer. 

• Guru memberikan feedback dan membimbing perbaikan tulisan 

siswa. 

3. Penutup (10 menit) 

• Siswa mendeskripsikan temannya dari hasil yang mereka tulis melalui 

aplikasi ginger writer.   

• Guru memberikan kesimpulan dan menegaskan kembali pentingnya 

pemanfaatan teknologi digital yang positif dan keterampilan menulis 

descriptive text. 

• Tugas kecil: siswa menulis Kembali terkait describing people di buku 

ataupun aplikasi.  

E. Penilaian 

1. Penilaian Sikap: Observasi partisipasi dan etika komunikasi digital 

selama pembelajaran. 

2. Penilaian Pengetahuan: Tes lisan tentang fungsi aplikasi ginger writer 

dan struktur descriptive text. 

3. Penilaian Keterampilan: Penilaian tulisan descriptive text menggunakan 

rubrik sederhana (ide, keterpaduan, ketepatan bahasa). 

 



BIOGRAPHY  

   

Intan Nuraeni was born in Angkona, on July 09, 2003. She’s hobbies are 

writing and watching TV. The researcher is the five of six children from a 

father named Yunding and Suleha, the researcher lives on angkona, east 

luwu regency. The researcher completed her Elementary School in 2014 at 

SDN 202 Angkona. Then, in the same year, she continued her education at 

SMPN 3 Angkona until 2018, then continued her education at SMAN 6 

Luwu Timur majoring in IPS. After graduated from high school in 2021, the 

researcher continued her education in English language Education study 

program, Tarbiyah and Teacher Training Faculty, State Islamic University 

(UIN) Palopo. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 


	Table 4. 1 The Score of Students in Pre- Action Cycle 43
	Table 4.2 The Results of Observation Students Activeness in Cycle I  45
	Table 4.3 The Score of Students in Test Cycle I 48
	Table 4.4 The Rate Percentage Score of Students in Test Cycle I 50
	Table 4.5 The Results of Observation Students Activeness in Cycle II 57
	Table 4.6 The Score of Students in Test Cycle II 59
	Table 4.7 The Rate Percentage Score of Students in Test Cycle II 61
	C. Research Objectives
	H.   Criteria of Action Success
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	3. Worked together to identify the best solution while conducting the research.
	4. Treated all partners with dignity so that they were equal participants in the action research process.
	5. Offered a course of action to attempt to resolve the issue
	6. Solved the issue to help the people enjoy better lives. The outcomes of tests and observations served as the foundation for action. The researcher considered this research successful and stopped the action if the results of observations and tests d...
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	Based on the results of the test before cycle, the data shows that the average test score is 64,09. There were only 6 students or 31,82% who scored above the Minimum Completion Criteria (KKM). Meanwhile, the other 15 students were below the criteria. ...
	Table 4.2
	The rate percentage score of students Test Cycle I
	As can be seen from the above table, out of the 22 students who took the test in the first cycle, none received an excellent score, seven received a good score, four received a fair score, four received a poor score, and seven received a failing score.
	After evaluating the test results prior to the cycle, it is possible to conclude that the majority of VII A class students struggle with writing abilities, particularly understanding of creating descriptive texts. The average result of the test before...
	1. Cyle One
	Three sessions were required to complete cycle I: two for the learning process and one for evaluation at the conclusion of the cycle I meeting. The following steps have been taken in accordance with Kurt Lewin's class action research model:
	a) Planning Phase
	Planning is the initial step in class action research. Based on the identified issue from the interview and test results prior to the cycle outcome, plans were formed.
	This part includes creating lesson plans and preparing the instruments. The current curriculum served as the basis for creating lesson plans, which started with the teaching-learning process, assessment, instructional objectives, and instructional mat...
	During the design stage, tools like the Ginger Writer application's writing evaluation rubric, observational sheet, writing test questions, and descriptive text model were created.
	b) Action Phase
	The first cycle action was carried out in three meetings, with the third meeting of face-to-face learning and one meeting was an evaluation at the end of the cycle. Learning activities were carried out in accordance with the lesson plan that had been ...
	The researcher then went on to discuss the content, syntax, and structure of descriptive texts. Additionally, examples of descriptive writings and their general structure (description and identification) were displayed to them. The researcher then gav...
	The learning steps from the first meeting were not the same as those from the second meeting. The researcher gave the students an introduction to the Ginger Writer application during this second meeting.
	After giving an explanation of the ginger writer application, students will be directed on how to operate the ginger writer application. The following are the operating instructions for the Ginger Writer application:
	a)  Firstly, students who do not have the threads application will download the application.
	b) After downloading, they install it and open the ginger writer app.
	c) Observation Phase
	Table 4.2
	The Score of Students in Tests Cycle I
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	The average value of the learning outcomes of the pupils in class VII A SMPN 7 Palopo was determined using the average formula based on the cycle I learning outcome exam. (1.634)/22 = 74,27 is Mx. Thus, of the 22 students who took the test in cycle I,...
	Table 4.3
	The rate percentage score of students Test Cycle I
	As can be seen from the above table, out of the 22 students who took the test in the first cycle, two received very good scores, nine received good scores, five received fair scores, four received poor scores, and two received failing scores.
	The results of  are also depicted in the following diagram:
	Diagram 4.1
	The results of observations student activity during the teaching and learning process. Can be seen in the table below:
	OBSERVATION SHEET
	Indicators in observing student activeness:
	Very active:
	a) Always asking questions
	b) Always shows enthusiasm for learning
	c) Always answers the teacher's questions
	Active:
	a) Ask more questions
	b) Shows enthusiasm for learning
	c) Answering the teacher's questions more
	Less active
	a) Asked questions once
	b) Sometimes shows laziness and enthusiasm to learn
	c) Answered the teacher's question once
	Inactive
	a) Never asks questions
	b) Shows laziness to learn
	c) Never wants to answer the teacher's questions
	The Result of Observation Students’ Activeness in Cycle 1
	Based on the table above, there are 8 students (S7, S10, S11, S13, and  S16) with categories that are very active in the learning process, always asking questions and also able to explain the material well. There are 6 active students (S2, S5, S12, S1...
	Diagram 4.2
	d) Reflection Phase
	Reflection is the following stage, which entails talking about and assessing the completed learning exercises. The purpose of reflection is to identify the flaws in cycle I.
	Although there are still some challenges, the use of the Ginger Writer application for learning in cycle I can be considered successful. Lack of prior vocabulary and the fact that some pupils are still less engaged in the learning process or just part...
	This is like the teacher paying attention when explaining at the beginning of the lesson, but not paying attention at the end of the lesson. When the researcher noticed these challenges, the researcher took corrective action by warming up, which allow...
	Using application ginger writer, the learning of writing descriptive texts was implemented in cycle I in compliance with the previously planned design. The usage of applications can thus enhance students’ English writing in descriptive texts, accordin...
	2. Cycle II
	Cycle II involved three sessions, including an evaluation at the end of the cycle and a third in-person encounter. The purpose of cycle II was to replicate the tasks completed in cycle I while improving upon those that were still deficient.
	a) Planning Phase
	The following actions are taken by the researcher in this section since device preparation is more crucial before CAR (Classroom Action Research) is implemented.
	1) Determine the material to be taught.
	2) Make lesson plans according to the material and teaching materials.
	3) Making an evaluation test about the material that has been taught.
	b) Action Phase
	Three meetings were held to carry out Cycle II actions. The lesson plan that had been established in advance was followed when conducting the learning activities. Before beginning the teaching and learning process, the researcher greets the students a...
	Then the researcher provided an evaluation related to the material that had been given. The researcher explained the instructions for evaluating the materials as follows:
	a. First, the researcher directed the students to be divided into pairs.
	b. Then each group will complete the assigned task on paper
	c. In addition, after completing the task, each group will take turns explaining the material based on the answer to the given question.
	d. Each group will store their answer in the ginger writer application.
	c) Observation Phase
	Researchers and collaborators discovered that student involvement was excellent based on their observation activities in cycle II. As a result, students enthusiastically followed the learning process, making the classroom appear more engaged than it h...
	To clarify the results of the cycle II test, researchers and provide points or values for the results of student answers. The table below shows the scores obtained by students in cycle II:
	Table 4.5
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	The average value of learning outcomes for class VII A students at SMPN 7 Palopo was determined using the average formula Mx=(1.851)/22=84,13, based on the results of the cycle II test. 22 students took the test in the second cycle, 22 students receiv...
	Table 4.6
	The rate percentage score of students Test Cycle II
	22 students took the test in the second cycle, and as can be seen from the above table, 5 of them received classification excellent categories, 10 received grades that included classification good categories, and 7 received grades that included classi...
	The results of  are also depicted in the following diagram:
	The result of observation students' activities during the teaching and learning process. It can be seen in the table below:
	OBSERVATION SHEET
	Indicators in observing students activeness:
	Very active:
	a) Always asking the question
	b) Always show spirit to studying
	c) Always answer teaching question
	Active:
	a) Asking question more
	b) Show spirit to studying
	c) Answer the teaching question more
	Less active:
	a) Asking question once
	b) Sometimes show laziness and spirit to studying
	c) Answer teacher question once
	Not active:
	a) Never asking the question
	b) Show laziness
	c) Never wants to answer teacher question
	Table 4.7
	The Result of Observation Students’ Activeness in Cycle II
	Based on the table above, there are 10 students (S2, S5, S6, S9 S12, S13, S16, S18, S19, and S20) with categories that are very active in the learning process, always asking questions and also able to explain the material well. There are 9 active stud...
	The results of  are also depicted in the following diagram:
	Diagram 4.4
	d) Reflection Phase
	From the reflection step, a number of improvements can be gathered. Compared to the first cycle, the second cycle's class action learning was superior. In the classroom, students became more engaged. The pupils displayed greater bravery while voicing ...
	This means that the Classroom Action Research (CAR) can be said to be successful, it is known that the implementation of the Ginger Writer application has improved student learning outcomes, which can be seen from the Minimum Completion Criteria (KKM)...
	B. Discussion
	CHAPTER V
	CONCLUSSION AND SUGGESTION
	A. Conclussion
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