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CHAPTER I 

INTRODUCTION 

A. Background 

English is one of the important subjects. One of the main skills that 

students need to master is listening. However, in reality many students had 

difficulty understanding orally English conversation because of a limited 

vocabulary, lack of exposure to native speakers, and a monotonous method of 

learning. 

Listening is our understanding in hearing English. Either directly 

or through media such as music or films. Listening is important material in 

English because we must be able to know what people are saying to us. 

Listening is a language skill. It requires a desire to understand another human 

being, an attitude of respect and acceptance, and a willingness to open one’s 

mind to try and see things from another’s point of view. The process of 

listening occurs in five stages are hearing, understanding, remembering, 

evaluating, and responding.1 

Listening practice has some benefits in language learning.  First, 

listening provides students with an example of proper English pronunciation. 

It also makes it easier for them to develop their other abilities. Second, by 

getting a listening skill, the learners can study some language elements 

indirectly. Those elements could be words pronunciation, language speed, 

language stressing, language accent, and language intonation. Those elements 

will be beneficial to increase learners’ capability to communicate effectively 

in English.2   

                                                             
1 Babita Tyagi, Listening: An Important Skill and Its Variation Aspects, (Dept. Of Professional 

Comm). 
2 Dewi Furwana, Andi Tenrisanna Syam, “Listening is Hard”: ADDIE Model on the Development 

of English Listening Worksheets, (IAIN Palopo) 2021. 
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Students who are learning English as their first or second language, 

especially those who are under 18 years old, should be encouraged to be 

creative. The learners at that age need special care that helps them develop 

the skill properly. The teacher who teaches this skill needs some tools to 

assist in the classroom, so they don't have to be the main source all the time. 

The tools that help students learn for their own benefit. It's important because 

if students learn for their own sake, their memory is more likely to keep the 

information in their long-term memory. Peterson said the learning material 

needs to be interesting and something that's not the usual or ordinary3.  

Popular songs are one of the genres that learners often listen to. 

They can find the song anywhere they are, and one way to do that is by using 

a well-known music app called YouTube Music. They can access a lot of 

popular songs through this app. So, they could get along with a popular song 

if it was brought into the classroom. 

A song can be considered popular when it is widely recognized and 

enjoyed by a large audience across various groups of people. This popularity 

is often indicated buy high numbers of plays on digital music platforms. In 

addition, popular songs are commonly discussed on social media, used as a 

back sound in viral videos, or featured in digital trends and challenges. Being 

nominated for wining music awards also reflects as a song’s popularity. 

Moreover, popular songs usually have cross-generational appeal and often 

remain memorable long after their release. Therefore, a song’s popularity is 

not only measured by the number of listeners, but also by how much it 

influences popular culture and is embraced by the wider public. 

The use of English songs can be an interesting and effective 

method of learning alternative to the ability to pay attention to students. 

Songs have rhythms and repetitions that can help students understand 

pronunciation, intonation, and vocabulary in pleasant contexts. Additionally, 

                                                             
3 Celce-Muria (ed.), Teaching English as a Second Language or Foreign Language 3rd edition, 

(Boston: Thomson Learning, Inc., 2001), 92. 
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songs can also increase the motivation and interest in learning students 

because they are entertaining. 

Medina stated that when students are relaxed, they are also more 

focused than usual, and therefore more open to the learning process.4 A 

popular song can draw them to listen, helping them improve their listening 

skills. They will listen carefully but in a fun way because they are hearing 

something they already know and it's part of their everyday life. The goal is 

simply to help students enhance their speaking and conversation skills in a 

fun and engaging way. Even though the song might be long and the singer 

speaks at different speeds, the students still feel good when they listen to it 

because it's something they know and like. 

YouTube music is a streaming music service that can be accessed 

through an application downloaded through the App store or Play store on 

mobile phones. YouTube music was only released on November 12, 2015. 

YouTube music provides services for users to access more than 70 million 

official songs in the form of music videos including live performances, cover 

remixes and other music content that cannot be found in other applications. 

YouTube music also provides music playlists that users can listen to. 

Based on what the researcher found during the teaching practice at 

SMPN 3 Palopo. First, students were only helped by their teacher to practice 

their listening skills. They used to pay attention to what their teacher was 

saying directly. When the teacher read the text, the students found it hard to 

understand and figure out the meaning of the words the teacher used. It left 

them feeling anxious and frustrated trying to understand. 

The second issue is the unappealing methods used to teach listening 

skills. As mentioned earlier, the students rely mainly on their teachers to 

practice their listening skills. The teacher may attempt a different approach, 

but at times the school's facilities do not support their activity. 

                                                             
4 Suzanne L Medina, Using Music to Enhance Second Language Acquisition: From Theory and 

Practice, Language, Literacy and Academic Development for English language Learners: Pearson 

Educational Publishing, 2002, 1 



4 
 

 

The researcher is interested in doing research on popular songs as a 

way to help teach listening skills. The main goal of this research is “The Use 

of Popular Songs through YouTube Music to Improve Eighth Grade Students’ 

Listening Skills at SMPN 3 Palopo”. 

B. Research Questions 

Based on the background of the research, the problem is identified 

as follows: 

1. Can Popular songs through YouTube Music improve students’ 

listening skill of the 8th grade at SMPN 3 Palopo? 

2. How are the students’ responses toward Popular songs through 

YouTube Music as a learning media in listening skill? 

C. Objectives of The Research 

Based on the problem statement that has been stated above, the 

researcher states the specific objective of this research as follows: 

1. To find out whether Popular Songs through YouTube Music can 

improve students’ listening skill of the 8th grade at SMPN 3 Palopo 

or not. 

2. To identify the students’ responses toward the use of Popular Songs 

through YouTube Music as a learning media in listening skill. 

D. Significances of The Research 

Based on the research done by the teacher during a teaching 

practice at SMPN 3 Palopo, it was found that students have trouble 

understanding words and sentences in English when they are listening. 

Through this study, the researcher aims to help English teachers improve how 

they teach listening skills. It might also use different types of media when 

teaching listening skills. The result of this research is especially useful: 

1. Theoretically 

This research is expected to contribute to academic knowledge in 

the field of English language teaching, particularly in listening 

comprehension. By exploring the use of popular songs as learning 
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media, the research provides insights into how authentic and engaging 

materials can enhance students’ listening skills. 

2. Practically 

a. For students, this research is expected to improve students’ listening 

skills by using popular songs through YouTube Music. 

b. For teacher, this research is expected that teachers can gain insight 

into how to improve students’ listening skill by using popular songs 

through YouTube Music. 

c. For other researcher, this research can be used as a reference for 

further researcher on how to improve students’ listening skill by 

using popular songs through YouTube Music as a learning media. 

E. Scope of The Research 

This research focuses on the use of popular songs through 

YouTube Music as a media to improve the listening skill of eighth grade 

students. The main focus consists of three activities: listening to lyrics, filling 

the worksheets, and discussion about the song meanings. Each of those 

activities becomes an aspect that is reinforced throughout the learning 

process, with the final output being the improvement of the students’ listening 

skill.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A. Previous Studies 

Relating to this research, there are some previous studies that using 

songs is general or popular songs for specific on listening skill. Those 

researchers are: 

Muhammad Adil Daqsatqani (2024), in his thesis entitled “The 

Effectiveness of Popular Songs in Improving the Listening Skills of Seventh 

Grade Students at Alwathoniyah 9 Junior High School in East Jakarta.” This 

research aims to examine the effectiveness of popular songs in improving 

students' listening skills. The researcher used a quasi-experimental design.5 

Eicha Afriyuninda, Lulud Oktaviani (2021), in their thesis entitled 

“The Use of English Songs to Improve English Students’ Listening Skills”. 

This research aims to determine use of English songs to improve students’ 

listening skills. The targets of this study were students in the fifth and seventh 

semester of the English Education study program in University Teknokrat 

Indonesia. This research method is qualitative. Data collection was carried 

out by distributing link questionnaires to 100 students who had taken 

listening courses.6 

Rossolino, Rinny, Jennie (2022), in their thesis entitled “Improving 

Students’ Listening Skill by Using Songs’ Lyrics at SMAN 1 Melonguane”. 

This research aims to find out whether the used od songs’ lyrics could 

improve the students’ listening skill. This research was quantitative research 

through pre-experimental design with pretest and posttest. The subjects of this 

                                                             
5 Muhammad Adil Daqsatqani, The Effectiveness of Popular Songs in Improving Students’ 

Listening Skill at The Seventh Grade Students of Junior High School at SMP Alwathoniyah 9 

Jakarta Timur. (Raden Intan State Islamic University of Lampung) 2024. 
6 Eicha Afriyuninda, Lulud Oktaviani, The Use of English Songs to Improve English Students’ 

Listening Skills. (Teknokrat University of Indonesia) 2021. 



7 
 

 

research was the third grade in the A class consisted of 25 students. Prior to 

treatment, the students were given a pre-test. The post-test was given to 

students after they had received treatment or had used the lyrics of songs to 

improve their listening skills7. 

Putri Farelia, Kartini, & Sulistyahadi (2024) in their thesis entitled 

“Teaching English Using Popular Song”. This research aims to find out the 

effect of using popular songs to improve students’ listening skill.  This 

research uses an experimental method by using 2 classes, namely the 

experimental class and the control class. The subjects of this research 

consisted of 32 students from class 8A and 32 students from class 8D. In this 

research pretest and posttest are the research instrument, while quantitative 

with t-test as a way of data collection.8 

Dwi Sekar Sari (2024) in their thesis entitled “The Effectiveness of 

Using English Pop Songs to Improve Students’ Listening Comprehension 

Skill at Eleventh Grade Students” This research aims to assess the 

effectiveness of using English pop songs in improving listening 

comprehension of 11th grade students at Sultan Agung 1 Semarang Islamic 

High School in the 2023-2024 academic year. This research method applied 

is a quasi-experimental design with a quantitative approach. The sample of 

this research consisted of 33 students of 11-2 as the experimental class and 33 

students of 11-4 as the control class.9 

From those related researches, it means this research focused on 

knowing the problem faced by students in learning English listening skill, the 

effect of difficulty, the things that make them have difficulty, the way to solve 

the problem on their own, and how effective the effort or problem solving 

they made. Whereas the earlier study only measured students’ listening skill 

                                                             
7 Rossolino R. Teppa, Rinny Rorimpandey, Jenie Posumah, Improving Students’ Listening Skill by 

Using Songs’ Lyrics at SMAN 1 Melonguane. (University of Manado) 2022. 
8 Putri Farelia, Kartini, & Sulistyahadi Teaching English Using Popular Song (STKIP 

Muhammadiyah Monokwari) 2024. 
9 Dwi Sekar Sari, The Effectiveness of Using English Pop Songs to Improve Students’ Listening 

Comprehension Skill at Eleventh Grade Students (Sultan Agung Islamic University of Semarang) 

2024. 
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ability after administering some therapy and using the approach or strategy to 

test students.  

This research has some similarities with those previous researchers 

except that this study has different variables with those studies. This research 

examines how using popular songs can help enhance students' listening skills. 

Although several researchers have examined the use of songs to improve 

listening skills, most of them used conventional audio media or experimental 

designs involving control groups. Few researchers have explored the use of 

YouTube Music as a digital platform integrated with classroom listening 

activities for junior high school students. Therefore, this research aims to 

investigate how Popular Songs through YouTube Music can improve 

students’ listening skills. 

B. Concept of Listening Skill 

1. Listening Skill 

Michael Rost mentions that listening in language teaching is complex 

process and understanding of information.10. In short, listening means the 

listener must understand what they hear in order to get information that is 

given by the speaker. Also, Harmer classifies listening as a receptive skill 

and places it within the sub-skill category. He also mentions that there are 

differences in how people understand specific and general information 

through listening.11 Listening is a key part of learning a second or foreign 

language. It seems like a passive activity, but it requires active effort. It 

doesn't just hear what the speaker says, but the listener also understands 

what they are hearing. The listeners go through at least five steps during 

the process: listening, paying attention, understanding, responding, and 

remembering. If the elements are missing, it's just hearing, not really 

listening.12 In short, listening is a language skill that involves a complex 

                                                             
10 Michael Rost, Teaching and Researching Listening. (Edinburg Gate: Pearson Education 

Limited, 2nd ed) 2011.  
11 Jeremy Harmer, The Practice of English Language Teaching. (Essex: Longman Group) 1991. 
12 Gwen Nyhus Stewart, B.W.W., M.G., H.T. Types of Non-verbal Communication Listening 

Skills. 2016. 
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process requiring certain elements to complete the process of gathering 

information from spoken language through the sense of hearing that 

humans have. 

The definitions above are about listening in general. While listening 

skill is a core component of second-language proficiency13. It is one of 

skill that uses one of human sense, ears, as the first part to enter the 

information in audio form before it comes to the human brain. In addition, 

Tyagi said that listening skill is a key to receive message effectively. The 

effectiveness can be seen from the combination of hearing what someone 

says and psychological involvement with the person who is talking14. 

From those definitions it can be concluded that listening skill is important 

element in English language proficiency that has some factors inside and 

outside of the listeners that will affect the output of this skill itself. 

Whether the information is received effectively or not. 

2. Types of Listening Skill 

According to Courtland and John, there are three types of 

listening: 

a. Content listening, listening to the content is essential for 

comprehending and mastering the speakers’ message. Where the 

focus is on information and comprehension in explaining a 

material. 

b. Critical listening, entails comprehending and assessing the 

message’s meaning on multiple levels, including the meaning of 

an argument, solid evidence, valid inferences, the message’s 

implications for both you and your group, speaker’s purpose and 

motivating factors, or any relevant information or steps that are 

omitted. 

                                                             
13 Jack C. Richard, Teaching Listening and Speaking. (New York: Cambridge University Press) 

2008. 
14 Babita Tyagi, Listening: An important Skill and Its Various Aspects. (The Criterion Journal) 

2013. 
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c. Emphatic listening, includes understanding the speaker’s feelings, 

needs and passions in order to respect the speaker’s point of 

view15. 

Based on the exposure of types in listening skill, there are some 

relations between listening skill and listening to music or song. People 

can hear music everywhere but it’s not absolutely they listen to the 

music. They are really listening to the music when they have one of the 

above types. It is a skill that needs a process that will make someone 

really know what they listen to, not only hear. 

3. The Process of Listening 

According to Beebe, S. A., Beebe, S. J., & Ivy, D. K., listening is 

an active, complex process that involves more than just hearing. It 

includes the following five stages: 

a. Receiving 

1. The initial stage of listening is where the listener hears the 

speaker’s message. 

2. It involves selective attention to auditory stimuli. 

b. Understanding 

1. The process of interpreting the message and grasping its 

meaning. 

2. This involves assigning meaning to the words and nonverbal 

cues. 

c. Evaluating 

1. The listener critically assesses the message. 

2. This involves analyzing the message, judging credibility, and 

forming an opinion.  

d. Responding 

1. Feedback is given to the speaker to show that the message has 

been received and understood. 

                                                             
15 Courtland, L., Bovee, and John, V. Thill Business Communications 1st ed. (New York: McGraw 

Hill) 2012. 
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2. This could be verbal (e.g., asking a question) or nonverbal 

(e.g., nodding). 

e. Remembering 

1. The listener retains information for future use. 

2. This step is important for long-term understanding and 

communication.16 

4. The Difficulties of Listening 

Nabiyev and Idiyev identified the main reasons of listening 

difficulties as follows:  

a. Lack of effort to understand each and every word while listening. 

Especially in L2 acquisition they are unable transfer their L1 skill 

easily to a second language.  

b. Failure or laziness to build up their vocabulary gradually and this 

greatly reflects in their listening and keeps them low spirited in 

acquiring the language skills.  

c. Listeners problem with different pronunciation, accents as they stick 

to one particular articulation.17 

5. The Characteristic of Popular Song 

Etymologically, the term ‘popular song’ derives from the Latin 

word “popularis”, meaning of the people or pleasing to the people, and 

the old English word sang or song, which refers to a melody or act of 

singing. Thus, popular song can be understood as a sung piece belonging 

to or liked by the people, reflecting its nature as music widely accepted 

and enjoyed by society. 

According to Hoffer, popular songs are pieces of music that are 

usually written and performed in a way that is both attractive and full of 

energy.18 Listeners usually show their interest by moving their bodies 

                                                             
16 Beebe, S. A., Beebe, S. J., & Ivy, D.K. Communication: Principles for a Lifetime 7th ed. 2021. 
17 Nabiyev, A. I., & Idiyev, A. R. Innovative Developments in Sciences, (Education and 

Humanities) 2022. 12-13 
18 Charles R. Hoffer, The Understanding of Music, (Belmont: Wadsworth Publishing) 1985. 13 
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physically or just in their imagination.19 In short, the popular song is a 

type of song that is typically written with a commercial purpose and 

intended to be consumed as an entertainment product by the largest 

possible audience. 

Indicators of popularity such as music sales, concert attendance, 

number of performers, and radio and television airplay play an important 

role in determining the most popular genres. This also makes it difficult 

for famous songs to find strong roots in musical art. Fortunately, after 

lengthy debates among music experts, several genres can be identified for 

popular songs. In his book, Shuker mentions three genres, namely 

traditional rock and pop, rap, and dance music.20 

Popular songs are also easy for students to understand because 

of their familiarity. This familiarity stems from one of the characteristics 

of popular songs, which have a more direct connection to everyday life 

and emerge from various modern lifestyles and social formations. In 

addition, most of the popular songs they know are easy to listen to. These 

are songs with catchy melodies and light lyrics. Therefore, popular songs 

are suitable for use in classroom activities, especially for listening skills. 

6. Teaching Listening Through Popular Song 

Discussing listening instruction using popular songs as a 

medium would be incomplete without first discussing listening 

instruction in general. There are several principles of listening instruction 

described by Jeremy Harmer: 

1. Encourage students to listen as much as possible. 

2. Help students prepare themselves for listening. 

3. Listening once may not be enough. Repeat! 

4. Encourage students to respond to the content of what they hear, 

not just the language. 

5. Different stages of listening require different listening tasks. 

                                                             
19 Richard Middleton, Popular Music Analysis and Musicology: Bridging the Gap, (Cambridge 

University Press: Popular Music, vol. 12) 1993. 178 
20 Roy Shuker, Popular Music: The Key Concepts. 2nd ed. (New York: Routledge), 2005. XIII 
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6. Good teachers make the most of listening tasks.21 

Generally, there are three phases in the process of teaching 

listening skills, namely: 

Pre-listening  in this stage, the teacher prepares students for top-

down and bottom-up processing through activities 

that involve activating prior knowledge, making 

predictions, and reviewing key vocabulary. 

While-listening in this stage, teachers emphasize comprehension 

through exercises that require selective listening, 

listening for key points, sequencing, and so on. 

Post-listening in the final stage usually involves responding to 

comprehension and may require students to give 

their opinions on a topic.22 

Basic listening activities in teaching listening consist of 

several elements, such as: 

a. Text only refers to something that can be heard. Examples 

include stories told by teachers, conversations on TV shows, 

song lyrics, and so on. 

b. Context: In everyday life, most listening activities occur in 

situations that provide clues to listeners as they attempt to 

understand the content of the text. 

c. Objective: Listeners usually have several reasons for listening 

to something, so this is perfectly natural. 

d. Tasks: Most listening exercises work well when they are 

tasks, that is, when students are expected to respond to the 

                                                             
21 Jeremy Harmer, How to Teach English. 7th ed. (Essex: Longman Education Limited), 2001. 111-

112 
22 Jack C. Richards, Teaching Listening and Speaking, (New York: Cambridge University Press) 

2008. 9-10 
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material rather than just listen. Tasks keep students alert and 

help them focus their attention while listening.23 

There are several steps that teachers can use as basic methods 

for teaching listening skills through well-known songs: 

a. First, teachers can type in the lyrics of the songs they want to 

use. 

b. Start by discussing popular songs. The goal is to find out 

whether or not students are familiar with the songs they are 

about to listen to. 

c. Teachers can write the titles on the board and ask students to 

guess some of the words they might hear. 

d. Give students a handout with the song lyrics. Encourage them 

to listen to the song carefully so they can fill in the blanks on 

the handout. 

e. Ask students to check their answers with their friends 

f. Let the class sing along with the recording.24 

Those procedures can be modified by the teacher based on 

the classroom needs. Besides, the teacher is free to choose an appropriate 

popular song that they want to use as material learning. Appropriate 

popular songs can be selected by some requirements such as: 

a. The songs should not have violent or pornography content. 

b. The songs must be an example of a particular musical trend. 

c. The songs should contain a certain artistic image. 

7. Characteristics of Songs Suitable for Junior High School 

Researchers emphasized that not all songs are equally 

appropriate for junior high school students, and careful selection is 

necessary to maximize both engagement and learning. One of the most 

important characteristics is the suitable of lyrics. Songs should contain 

                                                             
23 Don Snow, More Than a Native Speaker: An Introduction to Teaching English Abroad, 

(Arlington: Kirby Lithographic Company) 2006. 92-93 
24 David Nunan and Lindsay Miller (eds.), New Ways in Teaching Listening. 2nd ed (Virginia: 

TESOL, Inc) 2002 
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age-appropriate vocabulary, clear expressions, and positive or relatable 

themes such as friendship, personal growth, or identity.25 

From a musical perspective, suitable songs are generally 

characterized by moderate tempo, clear vocal articulation, and repetitive 

structures, such as choruses or refrains, which support listening 

comprehension and memorization.26 Repetition in songs not only 

reinforces vocabulary acquisition but also provides opportunities for 

students to participate actively by singing along, which in turn 

strengthens retention.27 Moreover, researcher suggest that songs with 

simple but engaging melodies and rhythms work best for junior high 

school learners, as they are neither overly complex nor too 

monotonous.28  

8. Advantages of Popular Songs in Teaching Listening 

There are many advantages using songs in the classroom, 

such as: 

a. Songs and music can be used as a relaxation in the classroom 

before or while students learning. 

b. Hearing the rhythm and the music of the song could help 

them to boost their mood in the classroom. 

c. It can improve listening skill and pronunciation, acquiring 

vocabulary and grammar structure. 

d. Teacher can use popular songs for introducing culture. 

e. Students can be more focused in the material they are 

learning.  

f. Songs also have a personal quality that makes the listener 

react if the song were being sung for listener personally. 

                                                             
25 Yunita R., Santoso, D, The Use of Song in Teaching English for Junior High School Students. 

Journal ELIF, Muhammadiyah University of Jakarta. 2018. 
26 Sari, D. N, The Implementation of Song Technique in Teaching English for Junior High School 

Students. English Language Education Journal (JJPBI), Ganesha Education University. 2021 
27 Cambridge English, Using Songs with Teenagers. Cambridge English Blog. 2019 
28 Markovic, S, Musical Preferences of Younger Adolescents (13-14 Year Olds). 2021 
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g. Even though they don't understand the meaning of the lyrics 

as a whole, they can still connect with the lyrics of popular 

songs. They still feel attached to the song because it is 

familiar to them.29 

Through the benefits mentioned above, it can be seen that popular 

songs can be an effective tool for teaching listening skills in the 

classroom. In general, songs are able to interact with human emotions, 

which are an important part of a person's life. This can influence a 

person's decision to do or not do something. 

9. Disadvantages of Popular Songs in Teaching Listening 

Although there are several benefits to using popular songs in 

listening instruction, there are also disadvantages such as: 

a. Popular songs do not always last long, so teachers need to choose 

carefully. 

b. Most popular songs in recent years do not have good content to be 

used as teaching materials for young students in Indonesia. 

c. The speed at which singers speak is usually too fast for junior 

high school level.30 

These advantages challenge teachers to be more selective and 

careful. They need to be aware of the popular songs they want to use in 

class. The lyrics of these songs must be appropriate for the students' 

cultural and social backgrounds. 

10. YouTube Music 

YouTube music is a music streaming service from Google that 

allows users to listen to millions of songs and music videos, as well as 

discover new music and podcasts. The service is integrated with 

YouTube so users can access music content from multiple sources. 

YouTube Music offers an experience that goes beyond just listening to 

music, including videos, concerts, and global music moments. 

                                                             
29 Dale. T. Griffe, Songs in Action, (New York: Prentice Hall) 1992. 5-6 
30 Andy Bennett, Culture of Popular Music, (Buckingham: Open University Press) 2001. 9 
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The free version still displays ads and does not support 

background playback, while the premium version remove ads, allows 

song downloads for offline listening and continues to run in the 

background. With full integration into the Google Assistant and 

Chromecast YouTube Music is suitable for users who want a more 

flexible and visual music experience. Compered to services like Spotify, 

YouTube Music excels in providing exclusive content such as concert 

videos, creator-made covers, and remixes that can only be found on the 

YouTube platform.  

YouTube Music can make a significant contribution to improving 

students’ listening skills in English language learning. The platform 

provides easy access to a variety of English songs with clear and varied 

audio quality. These songs can be used as authentic and interesting 

teaching materials, thus creating a fun and not monotonous learning 

atmosphere. In addition, many songs on YouTube Music come with 

lyrics that can help students recognize word pronunciation, enrich 

vocabulary, and practice understanding meaning in context. Features 

such as repeat and playback speed also allow students to repeat certain 

parts that are difficult to understand, thus improving focus and accuracy 

in listening. Thus, the use of YouTube Music can be an effective strategy 

in research that aims to develop students’ listening skill interactively and 

contextually. 

11. Features of YouTube Music 

a. Access to an Extensive Song Collection 

Picture 2.1 YouTube Music Homepage 
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This feature allows researchers to select various popular songs or 

songs that match the students' language level. There are various genres 

and languages that can be tailored to learn objectives. 

b. Synchronized Lyrics (Lyrics Display) 

Picture 2.2 Lyrics Feature 

                     

The feature displays lyrics in real time, allowing students to 

follow along word by word while listening. This helps reinforce 

vocabulary recognition and pronunciation. 
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c. Search by Lyrics or Title 

      Picture 2.3 Search Menu 

            

Students can find songs just by typing in part of the lyrics if they 

forget or don't know the title of the song they want to listen to. Supports 

independent exploration in listening learning. 

d. Playlist Feature 

 Picture 2.4 Suggest Feature 

            

Researchers can create special playlists containing songs based on 

specific themes or difficulty levels. Students can also create playlists of 

songs they want to listen to or that are their favorites. 
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C. Conceptual Framework 

The conceptual framework of this research is as follows: 

 

 

 

 

 

a.  

 

 

This research targets junior high school using pre-experimental 

method, using one class with a One Group Pretest-Posttest design. The 

process begins with the use of popular songs as a learning stimulus, then 

applied to students to improve their listening skill. The main focus consists 

of three activities: listening to lyrics, filling the worksheets, and discussion 

about the song meanings. Each of those activities becomes an aspect that is 

reinforced throughout the learning process, with the final output being the 

improvement of the students’ listening skill. 

D.  Hypothesis 

The hypothesis of this research are as follows: 

H1.  Using Popular Songs Through YouTube Music can Improve 

Students’ Listening Skill of 8th Grade at SMPN 3 Palopo. 

H0. Using Popular Songs Through YouTube Music cannot Improve 

Students’ Listening Skill of 8th Grade at SMPN 3 Palopo. 

Independent Variable: 

Popular Songs through YouTube Music 

Listening Activity: 

Listening tasks, gap-fill lyrics, discussion 

Dependent Variable: 

Students’ Listening Skills. 



 
 

21 
 

CHAPTER III 

RESEARCH METHOD 

A. Research Design 

This research used pre-experimental research design with one 

group pre-test and post-test design. Pre-experimental design is a design 

that covers only one group or class given pre-test and post-test. Pre-

experimental design with a pre-test and post-test design approach. Pre-test 

and Post-test design is research that conducted by providing initial 

observations first before being given an intervention, after which an 

intervention is given, then a final observation is made.31 The purpose of 

this research is to know whether using Popular Songs Through YouTube 

Music is affective to improve students’ listening skill or not. In this 

research design focused on one group or class that is given the test (pre-

test and post-test) and treatment without any comparison. This research 

design is as follows: 

 

                        Table 3.1 The Design of Pre-Experimental 

 

Experimental 

Group 

 

Pre-test 

 

Treatment 

 

Post-test 

 

O1 

 

X 

 

O2 

        

 Where: 

O1 = Pre-test 

X = Treatment 

O2 = Post-test 

                                                             
31 Ma, Cecilia MS, Daniel TL Shek, and Jenna MT Chen, Applied Research in Quality of Life. 

2019. 961-979 
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The observation was done before the pre-test (X1), and the second 

was after the post-test (X2). 

B. Time and Location of  the Research 

The research time was arranged according to the school’s English 

learning schedule. This research was conducted at SMPN 3 Palopo located 

on Andi Kambo Street, Salekoe, Wara Timur, Palopo, South Sulawesi. 

C. Research Variable 

The variables of this research are the independent variable and 

dependent variable: 

1. The independent variable of this research is the use of popular songs 

through YouTube Music. It was a very important process that allowed 

the students to improve their listening skills. 

2. The dependent variable of this research was the student’s listening skill. 

D. Population and Sample 

1. Population 

The population of this research is 332 students of the eighth grade 

at SMPN 3 Palopo who enrolled in academic year 2025/2026. 

2. Sample 

In this research, the researcher takes one class as a sample. The 

researcher was applying total sampling technique. Therefore, the 

researcher takes 8E class that consists of 26 students as the sample. 

E. Technique of Data Collection 

In this research, there are processes of collecting data, which need a 

technique. In this research, the researcher used the following technique: 

1. Pre-test 

The pre-test is conducted for students in the classroom to determine 

the quality of students before being given treatment. In this pre-test, the 

researcher asked the students to fill in the answer sheet while listening to 

the song played by the teacher through YouTube Music (Perfect – Ed 

Sheeran), which contains 3 parts such as: multiple choice, fill blank, lyric 

gap-fill. It took 45 minutes with 25 questions. 
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2. Treatment 

The treatment is used in the teaching and learning process. The 

treatment was carried out in four meetings. The procedures during the 

treatment explained: 

a. First Meeting 

1) Opening 

2) The researcher introduces the title of the selected song (Count 

on Me – Bruno Mars) and explain some key vocabulary, and 

then plays a short excerpt from the song 

3) The song was played three times; the first playback is to 

identify the main idea, and the second playback is to confirm 

understanding.  

4) Then, the students discuss in small groups to answer questions 

about the main idea. 

5) And then students complete a short lyric gap-fill activity to 

reinforce their understanding. 

6) The researcher closes the class by giving motivation. 

b. Second Meeting 

1) Opening 

2) The activity began with a review of the assignment from 

previous meeting. 

3) The researcher introduced some vocabulary related to the 

details of the song (Photograph – Ed Sheeran). 

4) The song was played three times while the students worked on 

a worksheet containing factual questions.  

5) The students arranged the sequence of events according to the 

lyrics of the song. 

6) The researcher closes the class by giving motivation. 

c. Third Meeting 

1) Opening 
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2) The researcher invited the students to have a brief discussion 

about the emotions and situations relevant to the song’s theme 

(Story of My Life – One Direction). 

3) The researcher explained the figurative expressions in the 

lyrics. 

4) While listening, students answered inference questions in the 

lyrics. 

5) The researcher closes the class by giving motivation. 

d. Fourth Meeting 

1) Opening 

2) The students review vocabulary from previous meetings. 

3) Then, the students listen to the final song (You’ll Be In My 

Heart – Niki). 

4) And then the students complete a combined worksheet that 

included questions on main ideas, details, inference, and 

vocabulary. 

5) The researcher closes the class by giving motivation. 

The treatment was conducted in four meetings over two weeks. 

During the treatment, students were taught using Popular Songs through 

YouTube Music. 

3. Post-test 

The post-test is conducted to determine the effect of using popular 

songs through YouTube Music on students’ listening skill after the 

treatment was given. In this post-test, the teacher asked students to listen 

carefully to the song played by the teacher through YouTube Music (Best 

Day of My Life – American Authors), while filling in the answer sheet. 

That is, the post-test is conducted to find out the development of students’ 

listening skill after the researchers taught them using popular songs 

through YouTube Music. 
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4. Students’ Perception Questionnaires 

Students’ perception questionnaires were given to get reaction from 

students after the treatment. Statement was formulated to investigate 

students’ learning experiences when using the popular songs as a learning 

material. 

The instrument used in this research was validated through content 

validity. The test items were developed based on the learning objective and 

were consulted with an expert (lecturer) to ensure that the instrument was 

appropriate for measuring students’ listening skills. 

F. Technique of Data Analysis 

Before analyzing the data, the researcher collected the data and 

analyzed them by using procedures as follows: 

1. Scoring the students’ answer. 

2. Raw scores were converted to a set of the core maximum of 100 using 

the following formula: 

 

𝑡ℎ𝑒 𝑡𝑜𝑡𝑎𝑙 𝑜𝑓 𝑡ℎ𝑒 𝑠𝑡𝑢𝑑𝑒𝑛𝑡′𝑠 𝑐𝑜𝑟𝑟𝑒𝑐𝑡 𝑎𝑛𝑠𝑤𝑒𝑟

𝑡ℎ𝑒 𝑡𝑜𝑡𝑎𝑙 𝑜𝑓 𝑖𝑡𝑒𝑚
𝑋 100 

3. Converting the score of the students into value. 

4. Classifying the score of the students into the following score 

classification.32 

Table 3.2 Scores Classification 

Classification Score 

Very Good 81-100 

Good 66-80 

                                                             
32 Suharsimi Arikunto, Research Procedure: A Practical Approach. (Jakarta: Rineke Cipta) 1998. 

185. 
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Fair 56-65 

Poor 41-55 

Very Poor <40 

 

Calculating the mean score, standard deviation, frequency table, 

and t-test between vocabulary achievements of the experimental by using 

SPSS 26 for windows evaluation.  
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CHAPTER IV 

FINDING AND DISCUSSION 

A.  Findings 

The following data was collected from pre-test, and post-test, and 

students’ perceptions scores of the students’ listening skills. The data was 

analyzed using descriptive statistics and inferential statistics to determine 

whether the use of Popular Songs through YouTube Music could improve 

students’ listening skills. 

1. Analysis of Students’ Score of Listening Test 

The descriptive statistics were used to describe the students’ 

listening scores before and after the treatment. The analysis includes the 

minimum score, maximum score, mean score, and standard deviation. 

 

        Table 4.1 Descriptive Statistics of Students’ Listening Scores 

Steps N Min Max Mean 
Std. 

Deviation 

Pre-test 26 40 68 58.6 8.61 

Post-test 26 63 91 82.1 8.83 

 

Based on the table 4.1, the pre-test results with 26 students showed 

a minimum score of 40 and a maximum score of 68. The mean score of the 

pre-test was 58.6 with a standard deviation of 8.61. These results indicate 

that the students’ listening skill before the treatment was generally in fair 

category. 

After the treatment using Popular Songs through YouTube Music, 

the post-test results showed a significant improvement. The minimum 

score increased to 63 and the maximum score reached to 91. 
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The mean score also increased significantly to 82.1 with a standard 

deviation of 8.83. Thus, there was an average increase of 23.5 points from 

the pre-test to the post-test. These results indicate that there was an 

improvement in students’ scores after the treatment, as shown by the 

increase in the mean score from the pre-test to the post-test. 

2. Normality Test of Pre-test and Post Test 

Before conducting hypothesis testing, a normality test is performed 

to determine whether the data is normally distributed. This normality test 

is important for determining whether to use parametric or non-parametric 

tests. 

                     Table 4.2 Normality Test 

                                     Kolmogorov-Smirnova Shapiro-Wilk 

 Statistic df Sig Statistic df Sig. 

Pre-test .154 26 .114 .896 26 .013 

Post-test .202 26 .008 .853 26 .002 

 

The result of the normality test showed that the significance values 

of the pre-test and post-test scores were less than 0.05. This indicates that 

the data were not normally distributed. Therefore, a non-parametric test 

was considered more appropriate for analyzing the difference between the 

pre-test and post-test scores. Based on this result, the Wilcoxon Signed 

Rank Test was used to test the research hypothesis. 

3. Improvement of Students’ Listening Skill 

To examine the improvement in students’ listening skills, a 

comparison between pre-test and post-test scores was conducted using 

Wilcoxon Signed Rank Test. 
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       Table 4.3 The Improvement of Students’ Listening Skill 

  
N Mean Rank 

Sum 

Ranks 

 

 

Pre-test and 
Post-test 

Negative Ranks 0a .00 .00 

Positive Ranks 26b 13.50 351.00 

Ties 0c   

Total 26   

   

Based on the table 4.3, the results of the difference test between the 

pre-test and post-test scores show no negative ranks (0), which means that 

no students experienced a decline in scores after the treatment was 

administered. On the contrary, there were 26 positive ranks with a Mean 

Rank of 13.50 and a Sum of Ranks of 351.00, which means that all 

students experienced an increase in scores from the pre-test to the post-

test. Additionally, there were no ties (0), so all students showed a 

difference in scores between the pre-test and post-test. The result clearly 

shows that the treatment using Popular Songs through YouTube Music 

positively improve students’ listening skills. 

4. Hypothesis Testing Using Wilxocon Signed Rank Test 

To determine whether the improvement was statistically 

significant, the Wilcoxon Signed Rank Test was conducted. 

               Table 4.4 Statistical Result of Pre-test and Post-test 

Type of Test 
Comparison 

Variable 

Asymp. Sign.  

(2-tailed) 
Description 

Wilcoxon 

Signed Rank 

Pre-test-Post-

test 
0.000 

There is significant 

difference 

 

The result of the Wilcoxon Signed Rank Test shows the significant 

value was P = 0.000 (P < 0.05), which is lower than the significance level 
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of 0.05. This indicates that there is statically significant difference between 

the pre-test and post-test scores. 

Therefore, the null hypothesis (H0), which states that using Popular 

Songs through YouTube Music cannot improve students’ listening skills, 

is rejected. Meanwhile, the alternative hypothesis (H1), which states that 

using Popular Songs through YouTube Music can improve students’ 

listening skills, is accepted. 

5. Students Frequency and Percentage 

                                  Table 4.5 Students Frequency and Percentage Pre-test 

No Clasification Score 
Pre-test 

Frequency Percentage 

1. Very Good 81-100 - - 

2. Good 66-80 8 31% 

3. Fair 56-65 8 31% 

4. Poor 41-55 8 31% 

5. Very Poor <40 2 8% 

Total 26 100% 

 

Table 4.5 shows the data of the pre-test in the pre-experimental 

class. There were eight students (31%) classified as good, fair, and poor. 2 

students (8%) classified as very poor. 

Table 4.6 Students Frequency and Percentage Post-test 

No Clasification Score 
Post-test 

Frequency Percentage 

1. Very Good 81-100 14 54% 

2. Good 66-80 10 38% 

3. Fair 56-65 2 8% 

4. Poor 41-55 - - 

5. Very Poor <40 - - 
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Total 26 100% 

Table 4.6 shows the data of post-test fourteen students (54%) 

classified as very good, ten students (38%) classified as good, and two 

students (8%) classified as fair. 

6. Students’ Perceptions of Using Popular Songs  

This research also used Self-Assessment to examine students’ 

perceptions of the use of Popular Songs in listening learning. The 

assessment was design to explore students’ views on the appeal, ease of 

use, difficulties, benefits, and shortcoming of Popular Songs in supporting 

the listening learning process. 

a. Students’ Perception Questionnaire Pre-test 

1) Statement 1: Listening to songs make me more interested and 

motivated in learning English 

Table 4.7 Scores of Statement 1 

Category N Percentage 

Strongly Disagree - - 

Disagree 2 8% 

Agree 24 92% 

Strongly Agree - - 

Total 26 100% 

 

The table 4.7 shows that most students fell into agree, with 92%. 

Furthermore, 8% of students chose disagree, and no students chose 

strongly disagree and strongly agree. These results indicate that 

students tented to agree with the statement provided. 
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2) Statement 2: I can guess the literal meaning of new word from 

the context 

Table 4.8 Scores of Statement 2 

Category N Percentage 

Strongly Disagree - - 

Disagree 10 39% 

Agree 16 61% 

Strongly Agree - - 

Total 26 100% 

 

Table 4.8 shows that most students were in the agree, namely 

61%. Furthermore, 39% students chose disagree, while no students 

chose strongly disagree and strongly agree. These results indicate that 

students tend to be agree towards statement 2. 

3) Statement 3: I can understand the message of simple English 

Songs 

Table 4.9 Scores of Statement 3 

Category N Percentage 

Strongly Disagree 2 8% 

Disagree 12 46% 

Agree 10 38% 

Strongly Agree 2 8% 

Total 26 100% 

 

Table 4.9, most responded give a disagree response to the 

statement, which was 46%, followed by 38% students agree. 

Meanwhile, 8% students chose strongly disagree and strongly agree. 
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These results indicate that respondents tended to be agree towards 

statement 3. 

4) Statement 4: I can recognize the feeling or attitude of the singer 

from their voice 

Table 4.10 Scores of Statement 4 

Category N Percentage 

Strongly Disagree - - 

Disagree 6 23% 

Agree 19 73% 

Strongly Agree 1 4% 

Total 26 100% 

 

Based on the table 4.10, the distribution of students’ answers 

shows that the level of agreement dominates, with 73%. On the other 

hand, 23% of students gave disagree responses, while only 4% stated 

strongly agree. No students chose strongly disagee, so it can be 

concluded that the students’ answers tended to agree with statement 4. 

5) Statement 5: I can catch important detail when listening to 

English songs 

Table 4.11 Score of Statement 5 

Category N Percentage 

Strongly Disagree 2 8% 

Disagree 12 46% 

Agree 12 46% 

Strongly Agree - - 

Total 26 100% 
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Table 4.11 shows that the largest proportion of students fell into 

the agree and disagree categories, each at 46%. Furthermore, 8% of 

students chose strongly disagree and no students chose strongly 

disagree. These results indicate that students tended to be agree to 

negative towards statement 5. 

6) Statement 6: I find it difficult to understand when the singer 

speaks too fast 

Table 4.12 Score of Statement 6 

Category N Percentage 

Strongly Disagree - - 

Disagree 3 11% 

Agree 13 50% 

Strongly Agree 10 39% 

Total 26 100% 

 

Based on the table 4.12, most students agree with this statement, 

namely 50%, followed by 39% students who strongly agree. 

Meanwhile, 11% students disagree, and no students chose strongly 

disagree. These findings indicate that most students had difficulty 

understanding the song when the singer spoke too fast. 

b. Self-Assessment Post-test 

1) Statement 1: Listening to songs make me more interested and 

motivated in learning English 

Tabel 4.13 Score of Statement 1 

Category N Percentage 

Strongly Disagree - - 

Disagree - - 
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Agree 6 23% 

Strongly Agree 20 77% 

Total 26 100% 

 

Based on the table 4.13, most of students chose strongly agree, 

with 77%. Furthermore, 23% students chose to agree. Meanwhile no 

students chose disagree and strongly disagree. These results indicate 

that most students agree with this statement. 

2) Statement 2: I can understand the message of simple English 

songs 

Table 4.14 Scores of Statement 2 

Category N Percentage 

Strongly Disagree - - 

Disagree 2 8% 

Agree 20 77% 

Strongly Agree 4 15% 

Total 26 100% 

 

Based on the table 4.14, most students agree, namely 77%. 

Furthermore, 15% students strongly agree, and 8% students disagree. 

Meanwhile no students chose strongly disagree category. These can 

indicate that most students tend to agree to with the statement. 

3) Statement 3: I can recognize the feeling or attitude of the singer 

from their voice 

Table 4.15 Score of Statement 3 

Category N Percentage 

Strongly Disagree - - 
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Disagree - - 

Agree 21 81% 

Strongly Agree 5 19% 

Total 26 100% 

 

The table 4.15 shows that most students chose agree, with 81%, 

and 19% students chose strongly agree. Meanwhile, no students chose 

disagree and strongly disagree. It can be concluded that most students 

agree with statement 3. 

4) Statement 4: I can catch important detail when listening to 

English songs 

Table 4.16 Score of Statement 4 

Category N Percentage 

Strongly Disagree - - 

Disagree 1 4% 

Agree 16 61% 

Strongly Agree 9 35% 

Total 26 100% 

 

The table 4.16 shows that 61% students agree. A total of 35% 

were strongly agree, while 4% students disagree. On the other hand no 

students chose the strongly disagree category. Overall, the data 

indicates that students tended to agree with the statement 4. 

5) Statement 5: I find it difficult to understand when the singer 

speaks too fast 

Table 4.17 Score of Statement 5 

Category N Percentage 

Strongly Disagree 3 11% 
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Disagree 15 58% 

Agree 7 27% 

Strongly Agree 1 4% 

Total 26 100% 

 

Table 4.17 shows that most students were in disagree category, 

namely 15 students (58%). Furthermore, 27% students agree, 11% 

students strongly disagree, and 4% students strongly agree with the 

statement. These results indicate that most students tend to be disagree 

that they have trouble understanding when singer speaks too fast. 

Based on the results of the self-statements in the pre-test and post-

test stages, it can be concluded that was a positive chase in students’ 

perceptions of their listening skills after being given treatment using 

popular songs through YouTube Music. 

In the pre-test self-assessment, most students tended to be agree 

category regarding statements related to understanding main ideas, 

important details, and the ability to guess the meaning of vocabulary 

from the context of the song. In addition, most students admitted that 

they had difficulty understanding English songs when the singer spoke 

too fast. These findings indicate that before the treatment, students 

still had relatively low confidence and listening skills. 

Meanwhile, the results of the post-test self-statements showed a 

clear improvement. The most students agreed or strongly agreed with 

statements related to interest, motivation, understanding of main ideas, 

and the ability to grasp important details in English songs. In addition, 

the number of students who reported difficulty understanding songs 

due to the speed of the singers decreased, with a shift in responses 

towards the disagree categories. 
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Overall, a comparison of the pre-test and post-test students’ 

perception questionaire results show that the use of popular songs 

through YouTube Music not only improves students’ academic 

listening skills but also has a positive impact on their attitudes, 

confidence, and motivation in listening learning. This reinforce the 

findings of the statistical test that the treatment given was effective in 

improving the listening skills of 8th grade students at SMPN 3 Palopo. 

One limitation of this research is the use of a pre-experimental design 

without a control group. Therefore, the improvement of students’ 

listening skills may also be influenced by external factors beyond the 

treatment. 

B. Discussion 

This section discusses the research results by linking empirical 

findings with relevant theories and previous studies. The discussion 

focuses on improving students’ listening skills changes in students’ 

perceptions after the application of Popular Songs through YouTube 

Music. 

The results show that use of popular songs through YouTube Music 

can significantly improve students’ listening skills of 8th grade at SMPN 3 

Palopo. This can be seen from the increase in the average pre-test and 

post-test scores, where students’ listening skills, which were initially in the 

adequate category, improved from good to very good category after the 

treatment was given. This improvement is not only reflected in the 

numerical scores but also in students’ ability to understand spoken English 

more effectively. 

One possible reason for this improvement is the repetitive nature of 

songs. Songs usually contain repeated word and phrases, which help 

students become more familiar with pronunciation and vocabulary. This 

repetition allows students to process the language input more easily. This 

improvement is in line with Michael Rost’s opinion, which states that 

listening is a complex process that involves understanding the meaning of 
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spoken language through the simultaneous processing of sounds, 

vocabulary, and context.33 Popular songs provide a clear context, authentic 

language use, and repetition that helps students process language input 

more effectively. 

In addition, Harmer emphasises that interesting and meaningful 

listening materials can increase student engagement in the learning 

process. Popular songs fulfil this principle because they are familiar, 

contextual, and close to students’ lives.34 Another important factor is 

students’ motivation. The use of Popular Songs creates a more enjoyable 

and less stressful learning environment. As a result, students become more 

engaged and active during the learning process. 

These results are also reinforced by Medina, who states that music 

can create a relaxed yet focused learning environment, making students 

more receptive to language learning.35 In the context of this research, a 

pleasant learning atmosphere through songs makes it easier for students to 

understand the main ideas, detailed information, and vocabulary contained 

in the songs. 

The pre-test self-assessment results show that most students are 

still unsure of their listening abilities. Many students stated that they had 

difficulty understanding English songs, especially when the singer spoke 

too fast. These findings are in line with the opinion of Nabiyev and Idiyev, 

who stated that speaking speed, limited vocabulary, and differences in 

pronunciation are the main factors that cause listening difficulties for 

second language learners.36 

However, after the treatment was given, the post-test students’ 

perception questionnaires results showed positive changes in perception. 

                                                             
33 Michael Rost, Teaching and Researching Listening. (Edinburgh Gate: Pearson Education 

Limited). 2011 
34 Jeremy Harmer, How to Teach English. (Essex: Longman Education Limited). 2007 
35 Medina, S. L, Using Music to Enhance Second Language Acquisition: From Theory to Practice, 

Language, Literacy and Academic Development for English Language Learners. (Educational 

Publishing). 2002 
36 A. I. Nabiyev., A. R. Idiyev. Innovative Developments in Science. (Education and 

Humanization). 2022 
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The most of students agreed and strongly agreed that they were more 

motivated, able to understand the main ideas, and gasps important details 

in English songs. The decrease in the number of students who reported 

difficulties due to the singer’s speed indicates that students are becoming 

accustomed to the tempo and sound patterns of the English language. 

This change is in the line with Tyagi opinion that effective listening 

skills depend not only on hearing ability but also on the phycological 

involvement and motivation of the listener. Popular songs that students 

like can increase emotional involvement, thereby helping them understand 

the message being conveyed.37 

The findings of this research are in line with previous studies which 

state that the use of English songs is effective in improving students’ 

listening skills. The similarity of these results shows that songs, especially 

popular songs, are and effective and relevant medium for listening learning 

at the junior high school level.  

Thus, it can conclude that the use of Popular Songs through 

YouTube Music not only significantly improve students’ listening skills 

but also increases their motivation, confidence, and positive attitudes 

towards English language learning. There findings reinforce previous 

theories and research on the effectiveness of music as a medium for 

listening learning. 

Based on the findings of this research, there are several 

pedagogical implications that can be considered. The use of Popular Songs 

through YouTube Music can be an effective alternative media in teaching 

listening skills. Teachers are encouraged to use engaging and familiar 

materials, such as songs, to increase students’ motivation and participation 

in the classroom. In addition, integrating digital platforms like YouTube 

Music can make the learning process more interactive and relevant to 

students’ daily lives. Therefore, this approach can help create a more 

enjoyable and effective learning environment. 

                                                             
37 B. Tyagi. Listening an Important Skill and Its Various Aspects. (The Criterion Journal). 2013 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the research, it can be concluded that the use of Popular 

Songs through YouTube Music has proven to be affective in improving the 

listening skills of 8th Grade students at SMPN 3 Palopo. 

The descriptive analysis results show a significant increase in the 

average students score, from 58,6 on the pre-test to 82,1 on the post-test. 

This increase shows that the students’ listening skills improved from fair 

to good to very good after being given treatment using popular songs. 

From the results of the pre-test, post-test, and self-assessment, 

positive changes in students’ perceptions were also found. Before the 

treatment, most students were in the neutral to disagree category regarding 

their ability to understand the main ideas, important details, and 

vocabulary in English songs. However, after the treatment was given, the 

most students agreed and strongly agreed that they were more motivated, 

able to understand the main ideas, gasps important details, and experience 

less difficulty in understanding the songs even with the singer’s fast 

tempo. 

Overall, this research shows that the use of Popular Songs through 

YouTube Music not only improves students’ academic results in listening 
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skills but also has a positive impact on their motivation, 

confidence, and attitude towards learning English. 

B. Suggestion 

Based on the results of this research, the researcher offers the 

following suggestion:  

1. For Teachers 

Teachers are advised to utilise Popular Songs through YouTube 

Music as an alternative medium for listening skills. Song selection 

should be tailored to the students’ ability level, with clear lyrics, a 

tempo that is not too fast, and positive messages appropriate for the 

students’ age. 

2. For Students 

Students are expected to use English songs as a means of 

independent learning outside the classroom, particularly through the 

YouTube Music platform. By listening to songs regularly, students 

can improve their listening skills, enrich their vocabulary, and 

familiarise themselves with English pronunciation and intonation. 

3. For Future Researcher 

Future researchers are advised to expand their study of the use of 

Popular Songs through YouTube Music to other English language 

skills, such as vocabulary, pronunciation, and speaking. In addition, 

subsequent studies may consider variations in song genre, lyric 

difficulty level, and longer learning durations in order to obtain more 

in-depth and applicable results. 
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Appendix 1: Surat Izin Meniliti 
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Appendix 2: Surat Izin Penelitian 
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Appendix 3: Surat Selesai Meneliti 
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Appendix 4: Halaman Persetujuan Pembimbing 
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Appendix 5: Nota Dinas Pembimbing 1 & 2 
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Appendix 6: Lembar Validasi Instrumen Penelitian 
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Appendix 7: Lesson Plan 

1. Lesson Plan Meeting 1 

PPP LESSON PLAN  

CLASS/LEVEL Junior High School 

TOPIC Listening through popular song 

OBJECTIVES Students are able to identify the main idea and 

specific information from a song 

VOCABULARIES Count on, friend, side, cry, sea, sail 

MATERIALS YT Music app, speaker, worksheet 

TIME 2 x 40 minutes 

POTENSIAL PROBLEM Noisy student, lack of pronunciation 

Present: Get SS ready to discuss topic (activate background knowledge). Review 

language, if needed, teach new language. 

Present Activities 

 

 Teacher greets the students and introduction the 

topic: Learning English through songs. 

 Brief discussion: “Do you like Bruno Mars?” 

“Have you heard about the song Count on Me?”  

 Teacher pre-teaches key vocabulary (count on, 

friend, side, cry, sea, sail, etc.) 

 Displays the song title and plays a short snippet 

(30 seconds) to gain interest. 

Interaction 

          

        T 

 

T-SS 

 

T-SS 

 

T-SS 

      

Time 

 

 

 

 

15 

MINUTES 

 

Practice: Create a few practice activities using the new language. Try to increases 

STT and decrease TTT. Remember S-S interaction is very important. 
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Practice Activities 

 

 Teacher divided the students into a small group. 

 Teacher distributes worksheets containing two 

parts of questions (before listening, while 

listening) 

 Teacher plays the song (Count on Me – Bruno 

Mars) three times: 

- First play: Students listen for the main idea 

(friendship theme) 

- Second play: Students fill in the blanks in the 

lyrics. 

- Third play: To make sure the students’ 

answer  

 Teacher invites students to check their answer 

together using the YouTube Music app to see the 

correct lyrics. 

Interaction 

 

T 

 

T 

 

T-SS 

 

SS 

        SS 

SS 

 

T-SS 

 

 

Time 

 

 

 

 

 

 

40 

MINUTES  

 

 

 

 

 

 

 

 

 

 

Produce: Production activities give student opportunity to use new vocabulary on 

their own to construct new dialogues and conversation. 

Production Activities Interaction Time 

 Teacher plays the song once. 

 Students discuss with their groups about: Part C 

“Song meaning”  

 The class sings the song together to reinforce 

pronunciation and rhythm. 

 Closing 

SS 

T-SS 

 

T 

25 

MINUTES 
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2. Lesson Plan Meeting 2 

PPP LESSON PLAN  

CLASS/LEVEL Junior High School 

TOPIC Understanding details and Sequence in a song 

OBJECTIVES Students are able to identify detailed 

information and sequence of events in the song. 

VOCABULARIES Hurt, broken, still, memory, keep, pocket, etc. 

MATERIALS YT Music app, speaker, marker 

TIME 2 x 40 Minutes 

POTENSIAL PROBLEM Lack of pronunciation, noisy class 

 

Present: Get SS ready to discuss topic (activate background knowledge). Review 

language, if needed, teach new language. 

Present Activities 

 

 Greeting and short review from previous meeting. 

 Teacher introduces the song Photograph and 

explains a few new words (hurt, broken, still, 

memory, keep, pocket, etc.) 

 Plays the chorus part one to raise curiosity. 

 

Interaction 

          

        T 

 

T-SS 

 

T-SS 

Time 

 

 

 

 

15 

MINUTES 

Practice: Create a few practice activities using the new language. Try to increases 

STT and decrease TTT. Remember S-S interaction is very important. 
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Practice Activities 

 

 Teacher divided the students into a small group. 

 Teacher distributes worksheets containing two 

parts (while listening, factual questions). 

 Teacher plays the song (Photograph – Ed 

Sheeran) three times, while students answer the 

questions. 

 Teacher checks the answer and gives feedback. 

Interaction 

 

T 

T 

 

T-SS 

 

T-SS 

Time 

 

 

40 

MINUTES 

Produce: Production activities give student opportunity to use new vocabulary on 

their own to construct new dialogues and conversation. 

Production Activities Interaction Time 

 Teacher plays the song once 

 Students discuss to answer Part C: 

Sequencing activity. 

 Teacher invites students to check their 

answer together using the YouTube Music 

app to see the correct lyrics. 

 Closing. 

SS 
25 

MINUTES 
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3. Lesson Plan Meeting 3 

PPP LESSON PLAN  

CLASS/LEVEL Junior High School 

TOPIC Listening for inference and meaning in song 

lyrics 

OBJECTIVES Students can identify the main and implied 

meaning from the song 

VOCABULARIES Story, Life, Ground, Inside, Walls, Memory, 

Broken, etc. 

MATERIALS YT Music app, speaker, marker 

TIME 2 x 40 Minutes 

POTENSIAL PROBLEM Lack of pronunciation, noisy class 

 

Present: Get SS ready to discuss topic (activate background knowledge). Review 

language, if needed, teach new language. 

Present Activities 

 

 Greeting and short review from previous meeting. 

 Teacher introduces the song “Story of my life” 

and explains its theme. 

 Plays the chorus part one to raise curiosity. 

Interaction 

          

        T 

T-SS 

 

T-SS 

Time 

 

 

15 

MINUTES 

 

Practice: Create a few practice activities using the new language. Try to increases 

STT and decrease TTT. Remember S-S interaction is very important. 
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Practice Activities 

 

 Teacher distributes worksheet containing 

inference and listening questions. 

 Students listen to the song twice. 

 After listening, students discuss their answer with 

a partner, then check as a class. 

 Teacher checks the answer and gives feedback. 

Interaction 

 

T 

T 

S 

T-SS 

 

T-SS 

Time 

 

 

40 

MINUTES 

 

 

Produce: Production activities give student opportunity to use new vocabulary on 

their own to construct new dialogues and conversation. 

Production Activities Interaction Time 

 Teacher plays the song once 

 Students discuss with their partner what 

message the singer wants to convey. 

 Teacher invites students to check their 

answer together using the YouTube Music 

app to see the correct lyrics. 

 Closing. 

SS 
25 

MINUTES 
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4. Lesson Plan Meeting 4 

PPP LESSON PLAN  

CLASS/LEVEL Junior High School 

TOPIC Comprehensive listening – combining main 

idea, details, inference, and vocabulary. 

OBJECTIVES Students can identify details, vocabulary, and 

implied meanings. 

VOCABULARIES Arms, Bond, Faith, Together, Protect, Destiny, 

etc. 

MATERIALS YT Music app, speaker, marker 

TIME 2 x 40 Minutes 

POTENSIAL PROBLEM Lack of pronunciation, noisy class 

 

Present: Get SS ready to discuss topic (activate background knowledge). Review 

language, if needed, teach new language. 

Present Activities 

 

 Greeting and short review from previous meeting. 

 Teacher introduces the song “You’ll be in my 

heart” and explains its background. 

 Students share their prediction about the song. 

Interaction 

          

        T 

 

T-SS 

 

T-SS 

Time 

 

 

15 

MINUTES 

Practice: Create a few practice activities using the new language. Try to increases 

STT and decrease TTT. Remember S-S interaction is very important. 
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Practice Activities 

 

 Teacher distributes worksheet with multiple 

questions. 

 Students listen to the song twice. 

 After listening, students discuss their answer with 

a partner, then check as a class. 

 

Interaction 

 

T 

T 

S 

 

Time 

 

 

40 

MINUTES 

 

 

Produce: Production activities give student opportunity to use new vocabulary on 

their own to construct new dialogues and conversation. 

Production Activities Interaction Time 

 Teacher plays the song once 

 Students in pairs, discuss “How does this 

song relate to family love and friendship?” 

 Each pair shares their opinions feedback on 

pronunciation and vocabulary use. 

 Closing. 

SS 
25 

MINUTES 
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Appendix 8: Pre-test Worksheet 

Listening Skill Questionnaires (Pre-test) 

Song : Perfect – Ed Sheeran  Name : 

Level : 8th Grade Junior High School Class : 

__________________________________________________________________

__ 

Part A: Listening for Main Idea 

(Choose the correct answer) 

1. What is the song mainly about? 

a. Friendship    c. Family relationship 

b. Love and romance   d. School life 

2.  What is the singer’s main feeling in the song? 

       a. Sadness     c. Love and happiness 

       b. Anger     d. Confusion  

3.  What is the overall message of the song? 

       a. Love can make people stronger 

       b. School is important for the future 

       c. Friends are more important for the future 

       d. Music can heal sadness  

Part B: Listening for Specific Information 

(Choose the correct answer) 

4.  Who does the singer say he found? 

       a. A teacher    c. A love 

       b. A best friend    d.  A dream 

5.  Where are they dancing in the song? 

       a. In the classroom   c. In the morning 

       b. In the dark    d. At a concert 

6. What are the girl whisper to the singer? 

       a. “I Love You”    c. “I’m tired”  

       b. “You look perfect”   d. “You’re funny” 

7. What is shining above them while dancing? 

       a. The stars    c. The sun 

       b. The moon    d. The lights 

8. What are they listening to? 

       a. The radio    c. The television 

       b. A podcast    d. Their favourite song 
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Part C : Listening for Detail 

(Fill in the blanks with the missing words from the lyrics you hear) 

9. I found the love, to ______________________ my secrets. 

10. Barefoot on the grass, __________ to our favorite song. 

11. I don’t deserve this, ___________ you look perfect tonight. 

12. We are still kids, but we’re so in ________. 

13. Listening to our favorite song, when I saw you in that ________. 

Part D: Listening for Inference 

(Choose the correct answer) 

14. The singer says “I don’t deserve this.” What does this show? 

       a. He feels angry    c. He feels bored 

       b. He feels lucky    d. He feels confused 

15. Why does the singer repeat the line “You look perfect tonight”? 

       a. To complain she is late   c. To show his loves her beauty 

       b. To ask her to sing   d. To tell her she is funny 

16. What can we infer about the relationship between the singer and the girl? 

       a. They are close and in love  c. They are brother and sister 

       b. They are just classmate  d. They are strangers 

Part E: Attitude and Intonation 

(Choose the correct answer) 

17. What does the singer’s tone in the song mostly express? 

       a. Anger     c. Jealousy 

       b. Love and admiration   d. Loneliness 

18. When the singer uses the word “darling”, how does he sound? 

       a. Polite and formal   c. Warm and caring 

       b. Cold and distant   d. Sad and worries 

Part F: Self – Assessment 

(Please give a ✔ mark in one column for each statement) 

1 = Strongly Disagree  3 = Agree 

2 = Disagree   4 = Strongly Agree 
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No Statement 
Likert Scale 

1 2 3 4 

19. 
I can understand the main idea of a simple 

English song. 

    

20. 
I can catch important details when listening to 

English audio. 

    

21. 
I can guess the meaning of new words from the 

context. 

    

22. 
I find it difficult to understand if the singer 

speaks too fast. 

    

23. 
I can recognize the feelings or attitude of the 

singer from their voice. 

    

24. 
Listening to songs makes me more interested 

and motivated in learning English. 
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Appendix 9: Post-test Worksheet 

Listening Skill Questionnaires (Post-Test) 

 

Song: Best Day of My Life – American Authors Name:  

Level: 8th Grade Junior High School   Class:   

Times: 40 Minutes 

 

 

Part A: Listening for Main Idea 

(Choose the correct answer) 

 

1. What is the song mainly about? 

a. a. Sadness and heartbreak   c. Missing someone special 

b. b. Enjoying life and happiness  d. Studying hard at school 

 

2. What is the main feeling expressed in the song? 

a. a. Fear      c. Anger 

b. b. Excitement     d. Loneliness 

 

3. What message does the song want to give? 

a. a. Every day is difficult and tiring  c. We should always be 

serious 

b. b. Life is short, so enjoy it positively  d. Dreams never come true 

 

--- 

Part B: Listening for Specific Information 

(Choose the correct answer) 

 

4. What animal appears in the singer’s dream? 

a. A dog b. A cat c. A bear d. A horse 

 

5. What does the singer shout in the lyrics? 

a. “This is gonna be the best day of my life!” 

b. “I can’t believe it’s over!” 

c. “Please don’t go away!” 

d. “Everything is terrible!” 

 

6. Where is the singer running? 

a. Down the stairs b. Through the streets c. Across the school d. Inside 

a car 
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7. What is shining while he sings? 

a. The stars b. The moon c. The sun d. The city lights 

 

 

8. What is the singer doing when he feels free? 

a. Dancing b. Dreaming c. Singing d. Sleeping 

 

--- 

Part C: Listening for Detail 

(Fill in the blanks with the missing words from the lyrics you hear, write down 

one or two word for each number) 

 

 9.  I had a _______________ so big and loud. 

10. I jumped so _____________ I touched the clouds. 

11. I’m never gonna ______________ this day. 

12. Everything is looking up, ____________ now. 

13. This is gonna be the ______________ day of my life. 

--- 

Part D: Listening for Inference 

(Choose the correct answer) 

 

14. What can we infer about the singer’s attitude toward life? 

a. He is pessimistic. 

b. He enjoys and appreciates every moment. 

c. He feels tired of living. 

d. He doesn’t care about anything. 

 

15. Why does the singer repeat the line “This is gonna be the best day of my life”? 

a. To express his strong positive emotion. 

b. To complain about a boring day. 

c. To remind others to be serious. 

d. To ask someone to help him. 

 

16. What does the song encourage listeners to do? 

a. Stay angry. 

b. Follow their dreams and stay positive. 

c. Sleep all day. 

d. Stop believing in happiness. 
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Part E: Attitude and Intonation 

(Choose the correct answer) 

 

17. What kind of tone does the singer use in this song? 

a. Sad and slow b. Energetic and joyful c. Calm and serious d. Tired 

and lazy 

 

 

18. When the singer shouts “This is gonna be the best day of my life!”, how does 

he sound? 

a. Excited and confident b. Angry and loud c. Nervous and shy d. 

Worried and upset 

 

Part F: Self-Assessment 

(Please give a ✔ mark in one column for each statement) 

 1= Strongly Disagree   3= Agree     

2= Disagree    4= Strongly Agree 

 

 

 

 

 

 

No. Statement 
Likert Scale 

Description 

(Optional) 

1 2 3 4  

19. 

Listening to songs makes me more 

interested and motivated in learning 

English 

     

20. 
I can recognize the feelings or attitude of 

the singer from their voice 

     

21. 
I find it difficult to understand if the singer 

sings too fast 

     

22. 
I can understand the main idea of a simple 

English song 

     

23. 
I can catch important details when 

listening to English audio 
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Appendix 10: Pre-test Results 
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Appendix 11: Post-test Results 
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Appendix 12: Treatment 

1. Meeting 1  

Worksheet – Meeting 1 

Song:  Count On Me – Bruno Mars 

Skill Focus: Listening for Main Idea and Missing Word 

Level:  8th Grade Junior High School 

__________________________________________________________________

_________ 

A. Before Listening 

1. Look at the title “Count on Me”. What do you think the song is about? 

______________________________________________________________

______________________________________________________________

__________________ 

2. What word come to your mind when you hear “friendship”? 

______________________________________________________________

______________________________________________________________

__________________ 

B. While Listening 

If you ever find yourself _______ in the dark and you can’t see. 

I’ll be the _______ to guide you. 

Find out what we’re _______ of, when we are called to help our friends in 

need. 

You can _______ on me like one, two, three, I’ll be there. 

And I know when I need it, I can count on you like ______ three, two, you’ll 

be there. 

Cause that’s what friends are _______________. 
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C. Song Message 

1. What message can we learn from this song? 

_____________________________________________________________

_____________________________________________________________

______ 

_____________________________________________________________

___ 
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2. Meeting 2 

Worksheet – Meeting 2 

Song:  Photograph – Ed Sheeran 

Skill Focus: Listening for Details 

Level:   8th Grade Junior High School 

 

 

A. While Listening 

1. What is the main theme of the song? 

a. Friendship 

b. Love and memories 

c. A happy party 

2. What feeling do you get from the song’s melody? 

a. Sad but beautiful 

b. Angry and fast 

c. Excited and funny 

B. Factual Questions 

1. What does the singer keep in a photograph? 

____________________________________________________________

_________ 

2. What can love do according to the song? 

____________________________________________________________

__ 

3. What body part is mentioned in the line “Holding me close until our eyes 

meet”? 
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C. Sequencing Activity 

 

No Lyrics Lines Order 

A We make these memories for ourselves  

B Hearts are never broken  

C We keep this love in a photograph  

D And time’s forever frozen still  

E Where our eyes are never closing  
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3. Meeting 3 

Worksheet – Meeting 3 

Song:  Story of My Life 

Skill Focus: Listening for Main Idea and Lyrics Gap - Fill 

Level:  8th Grade Junior High School 

__________________________________________________________________

_________ 

D. Main Idea 

1. What is the main theme of the song? 

a. Friendship   c. Travel 

b. Family and memories  d. School life 

2. What emotion mostly expressed in the song? 

a. Anger    c. Nostalgia 

b. Happiness    d. Surprise 

E. Lyric Gap - Fill 

The story of my ___________, I take her home 

I spend the night to keep her _________ and time is frozen 

The story of my __________, I her hope 

I spend her love until she’s ________ inside 

The story of my __________.  

F. Song Message 

1. What message can we learn from this song? 

_____________________________________________________________

_____________________________________________________________

______ 
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4. Meeting 4 

Worksheet – Meeting 4 

Song:  You’ll Be In My Heart - NIKI 

Skill Focus: Listening for Details 

Level:  8th Grade Junior High School 

 

 

D. Main Idea 

3. What is the song mainly about? 

d. Romance 

e. Family love and protection 

f. Dreams 

4. What feeling does the song try to express? 

d. Comfort and care 

e. Excitement 

f. Fear 

E. Lyric Gap – Fill 

For one so ________ you seem so strong 

My arms will hold you, keep you _______ and warm 

This bond between us can’t be broken 

I will be here don’t you _________ 

 

Cause you’ll be in my _________ 

Yes, you’ll be in my _________ 

From this day on, now and _________ 

You’ll be in my _________ always. 

F. Song Meaning 

Do you think the message of this dong fits better for family love or 

friendship? 
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Appendix 13: Table Score Pre-test and Post-test 

1. Pre-test 

No Pre-test Score Classification 

S1 56 Fair 

S2 40 Very Poor 

S3 64 Fair 

S4 50 Poor 

S5 45 Poor 

S6 68 Fair  

S7 40 Very Poor 

S8 68 Fair 

S9 66 Fair 

S10 55 Poor 

S11 65 Fair 

S12 66 Fair 

S13 58 Fair 

S14 60 Fair 

S15 67 Fair 

S16 58 Fair 

S17 68 Fair 

S18 54 Poor 

S19 55 Poor 

S20 50 Poor 

S21 60 Fair 

S22 53 Poor 

S23 68 Fair 

S24 60 Fair 

S25 65 Fair 

S26 68 Fair 

Total                                  1526 Mean : 58.69 
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2. Post-test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No Pre-test Score Classification 

S1 78 Good 

S2 65 Fair 

S3 86 Very Good 

S4 70 Fair 

S5 67 Fair 

S6 90 Very Good  

S7 63 Fair 

S8 91 Very Good 

S9 89 Very Good 

S10 78 Good 

S11 90 Very Good 

S12 90 Very Good 

S13 80 Good 

S14 88 Very Good 

S15 91 Very Good 

S16 83 Good 

S17 90 Very Good 

S18 78 Good 

S19 78 Good 

S20 74 Good 

S21 90 Very Good 

S22 80 Good 

S23 90 Very Good 

S24 80 Good 

S25 90 Very Good 

S26 91 Very Good 

Total                                  2157 Mean : 82.96 
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Appendix 14: Table Score Quisionnaires 

1. Pre-test 

No Q1 Q2 Q3 Q4 Q5 Q6 Total 

S1 2 1 3 4 3 3 16 

S2 1 2 2 4 3 3 15 

S3 2 1 2 4 3 3 15 

S4 4 3 3 3 4 3 20 

S5 2 2 3 2 3 2 14 

S6 2 2 2 3 3 3 15 

S7 4 3 2 3 3 3 18 

S8 3 2 2 4 3 3 17 

S9 2 2 3 4 3 3 17 

S10 3 2 3 3 3 3 17 

S11 3 3 3 3 3 3 18 

S12 3 2 3 2 3 3 16 

S13 2 2 3 3 3 3 16 

S14 3 3 2 4 2 3 17 

S15 2 2 3 3 3 3 16 

S16 2 3 2 2 3 3 15 

S17 2 2 3 3 3 2 15 
S18 3 3 3 3 3 3 18 

S19 2 3 3 3 3 3 17 
S20 3 3 3 3 2 3 17 
S21 3 3 2 3 2 3 16 
S22 2 3 3 4 2 3 17 
S23 2 2 2 4 2 3 15 
S24 3 3 3 4 3 3 19 
S25 1 3 2 4 3 3 16 

S26 3 2 3 3 2 3 16 

Total       428 

Mean 2,46 2,38 2,62 3,27 2,81 2,92 16,46 
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2. Post-test 

No Q1 Q2 Q3 Q4 Q5 Total 

S1 4 3 4 3 4 18 

S2 4 3 3 3 3 16 

S3 3 3 3 4 3 16 

S4 4 3 2 3 4 16 

S5 3 3 1 3 3 13 

S6 3 3 2 3 3 14 

S7 4 3 2 3 3 15 

S8 3 3 3 3 3 15 

S9 4 3 3 3 3 16 

S10 4 3 2 3 3 15 

S11 4 3 2 3 3 15 

S12 4 3 1 3 2 13 

S13 3 3 2 3 3 14 

S14 4 3 3 3 3 16 

S15 4 4 2 2 3 15 
S16 4 4 1 3 4 16 

S17 3 3 2 3 4 15 

S18 4 3 2 4 4 17 

S19 4 4 2 3 4 17 
S20 4 3 2 3 3 15 
S21 4 3 2 3 3 15 
S22 4 3 2 3 4 16 
S23 4 3 2 3 3 15 
S24 4 4 3 4 4 19 
S25 4 4 3 2 4 17 

S26 4 3 2 4 3 16 

Total      405 

Mean 3,77 3,19 2,23 3,08 3,31 15,58 
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Appendix 15: Documentations 
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