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ABSTRACT

Nur Afifa,2020. A Teachi ng Si mpl e Past Tense Us
Together (NHT) Strategy to Teenagers at Desa Salulemo
Kec. B a eAb thesis a&fo English Education Study
Program Tarbiyah and Teacher Training Faculty State
Islamic Institute of Palopo. Supervised bit) Dr. Hilal
Mahmud, M.M, and(2) Muh. lksan, S.Pd., M.Pd.

This thesis is about Teaching Simple Past Tense Using Numbeesti Together

(NHT) Strategyto Teenager s. The problem statemei
Numbered Head Together (NHT) strategy effective in teaching simple past tense
tot eenager so. The objective of the resea

Numbered Headlogether (NHT) strategy in teachin§imple Past Tense to

T e e n a pehis gegearch, the researcher applied theegperimental design
method in one group pitest and postest design. There were two variables in
this research nametye independent wéable (Numbered Head Together (NHT)
strategy) and dependent variable (Studen
The researcher collected data by giving -f@® and postest which are
formulated in multiplechoice items contained 10 items. The adaiollected
through pretest and postest were firstly tabulated and analyzed in percentage.
The sample of the research was the students from different high school in
Masamba were categorized as a teenager agdd 3®ars old consisted of 10
students. Ta aim of this research to determine the effectiveness of ukeg
numbered head together strategy in teaching simple pastttetesnagers. The
instrument of this research is a test used int@se and postest. Then, the test
was calculated and anabd by using SPSS 2@®ased on the findingsnd
discussions of the study, this research shtiveg the use of nubered head
together strategy isffective in teaching simple past tense for teenagers. It proved
by the result of the data indicated that thewees a significant difference between
the pretest and postest. The mean score in the jpest was 39,00 and the mean
score in the pogest was 82,00. The value of (tcoun) = 7,435, the value of t
(tanle = 1,833 at the level of significance is §%05) with degree of freedom (df)

= 9. Based on the result namely 7,433,833 orty (tcoun) Was higher than t
(tanid, o > t;, it meansthat the numbered head together strategy is effective in
teaching simple past tense to teenagers.

Key Words: Teaching, Simple Past Tense, Numbered Head Togetfate$/
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CHAPTER |

INTRODUCTION

A. Background
In English, several rules or patterns have to be followed in forming words
and arrangingentences to communicate with other people correctly which is
called Grammar. Grammar is a rule in arranging parts of the sentence, while
tenses as a part of grammar, are changes in the structure of sentences and verb
forms that depend on the time and tfa¢ure of a particular event in a sentence
arrangement. The knowledge of grammar is to express what someone wants to
say and interpret correctly, as Ur sai
one who has mastered and can apply the rules to expressflomherself in
what would be consideréd acceptable | an
Grammar in the English language is one of the importantskilip
especially in speaking and writing because to getlgmmmmunication with
the peoplewhen we are speaking, the peoplave to make the correct
structure or grammar in order people do not appear misunderstanding in
speaking and writingRu d y Hartono said that Al ang
communication. To communicate well, we must know about the grammatical

language. Grammar @ne of language that learns about a way to arrange the

! Penny Ur,Grammar Practice ActivitiesA Practical Guide for Teacher@ew York:
Cambridge University Press, 1988),



word to become a sentence. So, if we want to learn about the English language
also understanding gramnadr

A teenager is at that important stage between childhood and adulthood.
Teenagers want to te responsibly, but they still enjoy having fun during
classes. They can also be easily distracted. In the learning process, the teacher
must know what teenagers want, so that the learning processes in the class
have a good response from the teens in thgscIn learning grammar, teens
also need the right way so they can understand the material being taught and
they do not feel monotonous in the learning process. Teens need an exciting
way of learning grammar so they can be enjoyable and can gras@tdréam
that has been explained

The mesearchers choseeenages from different schools as research
subjects because researcherstedrio know what problems therth-grade
teenages had while studying formally in their respective schoBlased on
the obsevation and interview with the ten grade students from some senior
high school inDesa Salulemo, kec. Baebunta, kab. Luwu Utaraducted on
Thursday, 2827" April 2019 the researcher found that learning grammar has
still become a problem for them. Most of the students find difficulties in
learning grammar. The students sometimes get bored with the teaching
learning process employed by the teacher in teaching grammaustiitients
are usually confused about rules and the use of tenses, especially in the simple

past tense. The students did not know to make the correct structure of the

2 Rudy HartonoComplete English Grammé6itamedia Press , 2003,



sentence. Moreover, the teacher uses the dmsed approach to teaching
English.

In the genrebased approach, the teacher uses some texts like descriptive
text, narrative text, recount text, and procedure text. The tense used in the
descriptive text is a simple present tense. Then, the tenseasthaed in
narrative and recounts text isrgle past tense. Studeraee confused about
how to use the correct tenses in the text. To make the students more
understand the different times in the tense. Therefore, teachers should be more
creative in delivering learning materials by using variousnieg strategies,
methods, and techniques that are interesting and fun for students. One of the
learning strategies considered suitable for delivering learning material is
cooperative learning that is one of its types called numbered heads together
(NHT).

The NHT (Numbered Heads Together) strategy is designed to influence
the pattern of student interaction. In the delivery of learning material, not only
the material needs to explain by the teacher but it must also balance with
practice questions so that dants had a better understanding of the material.

In the implementation of the practice will be more meaningful if done in a
way in groups because they can help each other students who do not
understand the material delivered by the teacher.

Muhammad llhanHikmawandiny and Nia Kuriawati in 2016 found that

thenumbered head together strategy i s

ef {

the simple past tense and the students



positive because it helps students to be mor&dmsmt in term of participating
because of group encouragement and benefits them to understand the hard
concept of the learning materfal

According to Lie, mmbered head together provides an opportunity for
students to share ideas and consttlermost apropriate answers. dsides, it
also encourages students to improve their cooperation. The role of students in
the NHT cooperative learning model occupies a very dominant position in the
learning process and cooperation occurs in groups, namely thinkiethéog
to discuss answers to questions from the teacher. The main characteristic of
this learning is the numbering of each student so that students try to
understand every material thattaught and is responsible for each member's
and is fully responsibléor the questions giveh

Based on the problem above, the researcher decided to conducted
experimental research to overcome the problem of the student in learning
English, particularly in learning simple past tense. The use of the numbered
head togetherNHT) Strategy can motivate the students in learning grammar
and understand the usage and the use of the simple past tense. The students
can learn grammar with fun because the teacher uses interesting media and

strategy

¥ Muhamad Ilham Hikmawandini afdi a Kur ni a w-&Expérimental(Study @&u a s i
the Tenth Grade Student una JOEFAMA (Jdbuengl ®frEnglish Ci bebe
Pedagogy, Linguistics, Literature, and Teachirgf)17 <https://doi.org/10.35194/jj.v5i1.182>.

4 Anita Lie, Cooperative Learnin@gJakarta: PT. Grasindo, 2014P.



Based on the explanation above, the researcher conducted research entitled
fiTeaching Simple Pa3ense Wing Numbered Head Together (NHT) Strategy
to Teenagerst Desa Salulemo Kec. Baebunta
. Problem Statement

Based on the problem explained in the background above, the researcher
formulates the problem statement as follows:

Is the numbered headgether (NHT) strategy effective in teaching simple
past tens¢o teenagers?

. The Objective of theResearch

Related to the research question above, the objective of the research is:

To find out whetherthe numbered head together (NHT) strategy is
effective or not in teaching simple past tetseenagers.

. Significance of the Research
1. Theoretically

The resultof this research expected to give a positive contribution to the
theories of English grammar teaching especially in teaching simple past tense
by usingthe numbered head together (NHT) strategy.

2. Practically
a. For the teachers

The results of this researchpected to be useful information for teachers
aboutthe NHT Strategy to teach tenses. So, they can solve the prololems
teaching grammar (simple past tens@)d learning the teaching process can

be enjoyableThe teacher will know ithe numbered head together (NHT)



strategy not only good for teaching simple past tense but also good for
studentsdé behavior.
b. For the students

The students can know and understand about numbered head together
(NHT) strategy that given. They can add their knalgke about tenses by
using NHT as a gud strategy in learning English becatise numbered head
together (NHT) strategy can make students socialize and active, work together

to help each other and make students unified.



CHAPTER Il

PREVIEW OF RELATED LITERATURE

This chaptetis divided into four main sections, namely previous research

findings, some pertinent ideagynceptuaframework, and hypothesis.

. PreviousResearch Findings

There have been numerous studies conducted by researchers related to
teaching simple past tense by using numbered head together.

Muhammad Ilham Hikmawandiny and Nia Kurniawati (2016) had
researched the use of numbered heads togethagstiatteaching simple past
tense at the tenttrade students of SMA Negeri 1 Cibeber. The research was
aimed at discovering whethdhe numbered heads together strategy is
effective to |1 mp rthesmple pastuethse artd sindlingsobti | i t y
thest udent s responses toward this strat
guantitative in the design of quastperimental research. The result of this
research showed that the significance value was less than the significance
level which was 0,032 < 0,03t means that the numbered heads together
technique iIis effective to Iimprove the s
student sé responses t owar d t he number
positive®> The similarity of the research above is using nered head

together to teach simple past tense. The difference of the research above is to

5 Hikmawandini and Kurniawati.



know that is numbered head Together gives the improvement or not because
the research used a quasperimental method.

Fitriyah Hamidah (2017) had researched aboytrovng the eighthgrade
s t u d enddrssading wf simple pastense byusing the numbered heads
together gategyat SMP Nurul Jadid. The research objective was intended to
i mprove the st udemptepadttense dt SMPsSNuraldatlid.ng o f
The method of this research was classroom action research. Theofdhisdt
research is the use of numbered headgther could improve the VIII H
student sé understanding of simpl e past
2016/2017 by guiding them to thindcitically, creatively and sharing their
difficulty with their group® The similarities of the research above give the
improvement for students to an understanding of simple past tense and make
students more active participation in the English learningcgss. The
difference of the research above is the researcher conducted the research using
action class research, so the researcher has to give the improvement.

Rizki Mahfida Anggraini (2016) had researched abouproving the
eighthgr a d e St ud epast Li@se achievgmment and their active
participation by using the numbered heads togethwtegy at SMPN 1
Jelbuk The research was aiméalimprove the eightigrade studens 6 si mp |l e
past tense achievement and thative participation by using the numbered
headstogether strateggt SMPN 1 JelbukThe method of this research was

classroom action research. The result of this research found that the use of the

®Fitriyah Hamidah, 6l mproving the Eighth Gra
Past Tense by Using Numbered Head Strategy at SMP NurullJadid 0 1 6 / 2017 Academic
(Muhammadiyah University Of Jember, 2017).



NHT strategyin the teachglearning process especialffmple past dnse
could i mprove the studentsd simple pas
participation during the teachidgarning process. Therefore, the English
teacher was suggested to apply the Nitfategyas an alternative technique in
teachingstructure’ The similarity of the research above is improved the
studentsn simple past tense by using numbered hegdther. The difference
of the research above is to focus on ir
English teacher could implementetiNHT to teaching English not only to
teach simple past tense.

Nur Laila Syarifah (2016) had researched altbatuse of numbered heads
togegcher to i mprove studentsd mastery of s
research at the eight Bagle of MTs Manb i 6 u | F ahe abfecti® af t i
this research was to knome | mpr ovement of sinpleudent s @
past tense after being taught usingnbered headsogether The method of
this research was conducted classroom action research. The findihg of
research showed that the use of Numbered Heads Together to improve
studentsdé mastery of simple past tense
student s0 av ecyck gv@s 5525 avhile it was 6467 ie cycle |
and it was 75 in cycle 110n the one hand, it was improved by about 435%

From the finding above, it can be concluded that this research has

"Ri z ki Mafidah Anggraini, O Isdp rSa vmpd @ tPhaes t EiTeg!
Achievement and Their Active Participant by Using Numbered Heads Together Strategy at SMPN
1 Jelbukd (Jember University, 2016) .

®Nur Laila Syarifah, 6The User ofe NStmbee rtds 6H
Mastery of Simple Past Tense (A Classroom Action Research at the Eighth B Grade of MTs
Manabi 6ul Falah Pati in the Acaademic Year of 20:
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i mprovement in studentsd mastery of sin
Numbered Head Together. The similarities of the researcleabhoe to
improve students in grammatical structures. The difference of the research is
given the improvement in the simple past tense using Numbered Head
Together but did not have enough explanation about the effectiveness of NHT
towards the learning press in the classroom.

B. Some Pertinent Ideas
1. Conceptsof Grammar
a. Definition of grammar

According to Badédul u, Grammar i s a st

phrase used to express a time relationship. Grammar is the most important
aspect to communicat@ith other people because grammar can show our
meaning in communication so that other people can understand our niessage
Brown states AGrammar i s the system of
arrangement and relationship of the word in a sentence. Tadlgngrammar
refers to sentenelevel rules only, and no rules governing the relationship
among sentences, which we refer to as discourseorifl@he knowledge of
grammar is very important to express what someone wants to say and interpret
correctly. Gammar is an essential part of the use of the language process, both
in spoken and written language. Grammar is the set of rules that determine

how units such as words and phrases can combine in a language as Swan

Abdul Mu i BasiB%eltehce |Pattern of Engli@éhjung Pandang: IKIP Ujung
Pandang, 1997Y.

9 Douglas Brown, Teaching by Principles an Interactive Approach to Language
PedagogySan Fransisco State Universigg01), 362.
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defines grammar a swordgaleeombinetl, arsangedhamd s ay
changed to show™ifferent meaningsbo.

Grammar is a system of language and it is a science to teach learners to
speak, to read, and to write correctly. It can help the students to learn the
language more quickly and mordieiently. When the learners understand the
grammar (or system) of a language, they can understand many things
themselves. English grammar discusses many, aspects such as tense, word
order, conditional sentence, modal auxiliary, etc. Here, the wmrawll

discuss tenses
b. Definition oftenses

Cook and Sutter say that tense refers to the form that the verb takes to
communicate information. Usually, this informatienrelated to time. Thus,
grammar is a structure if language a form verb expresses4ibeording to
Kurniawan, tenses are changes in verbs that are affected by the time and
nature of events. All sentences in English cannot be separated from tenses
because all sentences must be related to the time and nature of the .fcident
Tense is a verb form of time to indicate the time when the accident hafpens
Atense is a form of the verb used to in

A

words o6timed and O6tensed must not be ¢

1 Michael Swan,Pratical English UsaggNew York: Oxford University Press, 1980)
52.

12 Stanley J. Cook and Richard W. Sut&he Scope of Grammar: A Study of Modern
English Gramma(New York: Mc. GrawHill Publishing, CO., 198Q)47.

13 Erwin Hari KurniawanBasic English GrammagKediri: SMA Negeri 3 Kediri Press,
2010),2.

4 Masruddin A Teaching Book and Exercise (Error AnalygRalopo, 2009)38.
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concept with which all mnkind is familiar, divided into past, present, and
future. The word tense stands for a verb form or series of verb forms used to
express a time relation. Tenses may indicate whether an action, activity, or
state.™
c. Kindsoftenses

Thereis sixteen verb fan usually use to express time relationship, there
are simple present tense, simple past tense, simple future, simple past future,
present continuous tense, present perfect tense, present perfect continuous,
past continuous, past perfect, past perfecticoaus, future continuous, future
perfect, future perfect continuous, past future continuous, past future perfect,
and past future perfect continuous. There are four kinds of tenses in the
curriculum (K13) for ten grades in senior high school. The tenses a
followed
1) Simple present tense

Simple Present is used to show an event or activity that occurs repeatedly,
general truth (general truthgdnd something that will happen in the future.
2) Simple past tense

Simple past tense is used to indicate an evevent or condition that
occurred in the past.
3) Present perfect tense

The pesent perfect tense is used to show an event or events that occurred

in the past and are still ongoing today.

5 A.S. Hornby, Guide to Pattern and Usage in EnglisfLondon: Oxford University
Press, 1975)78.
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4) Past continuous tense
Past continuous tense is used to indicateemant or event that is

happening at a certain moment in the past.

d. Simple past teres

Azar said that a simple past indicates an activity or situation that began
and ended at a particular time in the padvlarcella Frank states that the
simple past tense regsents definite time, it refers to an event that was
completed before the statement is m¥d&ccording to Hughes, simple past is
used to talk about a completed action in a time before now and duration is not
important. The time of the action can be ie tiecent past or the distant pHst
It can be defined that Simple past tense is used to indicate an event, event, or

condition that occurred in the past

1) The Uses of Simple Past Tense
The uses of simple past tense as follow:
a) The simple past tense is usgedshow an action that happened at a defined
time in the past.
Examples: Theymadethese chairs all by themselves.
- We stoppedor a drink on the way.
b) The simple past tense expresses a past habit. In this case, we often make of

adverbs likealways,often,etc.

16 B.S. Azar,Understanding and Using English Gramma&* ed. (Washington DC:

Prentice Hdllnternational (UK), 1999)27.
YHi zbul l ah, ATeaching Sopreprlat iPvaes tL eTaernmsien gbdy (U2
18 A. Hughes Testing for Languageebchers(Cambridge: Cambdige University Press,

2003),106
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Examples: We alwaysvisitedher whenever we had time.
- | oftenwentfishing in that river when Wwasyoung.
c) The simple past tense in direct speech replaces the simple present tense
indirect speech
Examples: Di rect speethe bDestddwvakoi t his
Indirect speech: hgaidthat heboughtit wasthe best way.
- Direct speech: Shasked A Where i s Peter?0
Indirect speech: Shaskedwhere Petewas
d) The simple past tense is used to express a series of past.actions
Example:- She camehome around noorathed ate lunch, andwventout
again®®
2) The Pattern of Simple Past Tense
a) Text structure with main verb (verbal sentence)

(1) Positive form (+)

Subject Predicate Object (noun/ Adverb
No. (noun/
ronoun) (verb 2) pronoun)
P Manner Place Time
1. You Visited my mother in my village yesterday
2. He Sang a rock song at home two days ago
Notes: | —
You
We
They = Verb2
He
She

19 3.B. Alter, Essential English Usage and Grammar4' ed. (Jakarta Beat: Binarupa
Aksara, 1991)84.
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Adverb: This morning (pagi tadi), last night (tadi malam), yesterday
(kemarin), two days ago (dua hamng lalu), last week (minggu lalu),last
Sunday (hari minggu yang lalu), last month (bulan lalu), last year (tahun
lalu).2°

(2) Negative form+)

No. ?ﬁgﬁc/t Did + | Predicate 8}%32} Adverb
pronoun) no! (verb 1) pronoun) manner Place Time
1. You did not visit My mother in my village Yesterday
2. He did not Sing arock song at home two days ago
Notes: I )
You
We
They ¢~ Did + not +Verb 2
He
She
It —
(3) Interrogative form (?)
No.| Did | (rouny | e | (oo Advers
pronoun) pronoun) manner Place Time
1. Did You visit My mother \I/ir:lgzgé Yesterday?
2. Did He Sing a rock song at home | Two days ago?
Notes: — I —
You
We
Did - They ~— Verb1l
He
She
T

0 Erik Nur di an s yNarHiansyahsBibyspop Com/208 #/0B8/8imflast
KeteranganWaktu-Adverbo f . H Aceessid on 29November 2019
L Kurniawan,Basic English Grammag3.



b) Text structure witranauxiliary verb(nominal sentence)

(1) Positive form (+)

No Subject Auxiliary verb ANA
' (noun/pronoun) 'y (Adjective/noun/adverb)
(was/were)
1. Mrs. Nia Was a teacher two years ago
2. We Were in the market yesterday
Notes: | —— Was He
You ShejL Was
We } Were It
They

(2) Negative form <)

No Subject Auxiliary verb ANA
' (noun/pronoun) (was/were) + not (Adjective/noun/adverb)
1. Mrs. Nia was not a teacher two years ago
2. We were not in the market yesterday
Notes: | —— Was+ not He
You She} Was+ not
We } Were+ not It
They

(3) Interrogative form (?)

No Auxiliary verb Subject ANA
' (was/were) (noun/pronoun) (Adjective/noun/adverb)
1. Was Mrs. Nia a teacher two years ago?
2. Were We in the market yesterday?
Notes: Was —— | —— A/N/A? He
You Was { She} A/N/A ?
Were We } A/N/A? It
They??

#2R. Krohn,English Sentence Structuf@alerta: Binarupa Aksara, 199(3.
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e. Typeof text

According to the syllabus model of the English curriculumtfer senior
high school level, there are some types of texts that have tamubbt by the
teacher. One of the texts used to teach simple past tense is recount text. A
recount text means a piece of text that retells past events. Knapp and Watkins
say that recounts are the simplest text type in this genre. Formally, recounts
are segential texts that do little more than sequence a series of evetiss,
Anderson in Pramudiharjo says that the purpose of a recount is to give the
audience a description of what occurred and when it occtfrred

A recount text has some generic structutebegins with an orientation
that tells the readers about who takes part in the story, where, and when the
story happened. The second generic structure is the events that happened in
chronological order. It can give information to the readers about what,
where, and when related to the story. The last part is the orientation. It usually
tells about the feeling of the writers

There are some kinds of recount text. It can be a personal recount, factual
recount, imaginative recount, and literacy recount
1) A personal recount is used to retells an activity that the writer has been

personally involved in and may be used to build the relationship between

the writer and the reader e.g. anecdote, diary journal, and personal writer

%3 p. Knapp,and M. Watkins,Genre, Text, Grammar: Technologies for Teaching and
Assessmg WritingSydney: University of New &ith Wales Predstd., 2005),223.
“F. sS. Pramudi har j-@&, Séumpnbsowgtlt\he Barticip
Recount Text Writing Achievement by Using Clustering Teghnie at SMPN 1 Tangg
(Universitas Negeri Jember, 2014).
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2) A factual recount is used tceport the particulars of an incident by
reconstructing factual information e.g. police reconstruction of an
accident, historical, recount, biographical, and autobiographical recounts

3) Literacy recount is used to retell a series of events for entertaining

The example of recount text:

(Last week | went to Mount Br omo. I
Probolinggo) i Orientation.

(In the morning, my friend and | saw Mount Batok. The scenery was very
beautiful. We rode on horseback. It was very fun. Therywesat to get closer
to the mountain. We took some pictures of the beautiful scenery there. After
that, we went to the zoo at Wonokromo. We got home in the aftejnibon
Events.

(We were very tired. However, | think it was really fun to have a holiday

like this.) i Reorientatiorf

2. Concepts of teaching English
a. Teaching English as a Foreign Language

Teaching English as a Foreign Language (TEFL) refers to teaching
English to students whose first language is not English. TEFL usually occurs
in the studentdés own country, either wi
e.g., in an aftehours languagschool or with a tutor. TEFL teachers may be

native or normative speakers of English. Kenneth Beare as quoted by

®9Ht t ps:// Engl i s ho rOnlinefTeacAekideds/Bevigwedlz / Engl i s h
Recources/Reading/Featw@sText-Fo r m/ R e cAocessed sroZDMay 2020
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Muhammad Amin Rasyid and Hafsah J. Nur Said that TEFL is most
commonly used when speaking country about teaching English to learners
who live outside a native language speaking coufffJEFL is sometimes
used in the pale of TESOL (Teaching English to Speakers of Other
Languages) or TESL (Teaching English as a Second Language). In Indonesia,
especially i1 n a r ur aktlaaguageisthemradgidnal of t h e
language that they use at home and Bahasa Indonesia is the second language
that they use in social contact and the school. In this case, the position English
as a foreign language. Teaching English as a Foreign Language )(TfEFL
many countries in the world has officially been made imperative. In Indonesia,
English is taught as a foreign language, starting from junior secondary school
up to universitieso sometimes the stud
English becaus¢hey do not use it in their daily life, most of them speak
English is only in their school when learning English subject at the classroom

In teaching English as a foreign language, it means that teaching language
as a second language to the studentsitaschot easy because they aagely
using it in their dailylife students must study many language components like
pronunciation, language pattern, memorizing a word, and may others. So the
foreign language teachers are suggested to use various meihodge the

learning process more interesting for students. Hopefully, they can enjoy the

| earning process, besides that, a teac
% Muhammad Amin Rasyid and Hafsah J. NdrTeachi ng English as a
Language (TEFL) i n Il ndonesi a,(Departmerd rofyEnglisBr act i c e,

Education FPBS IKIP Ujung Pandang, 1997),
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motivation in learning English as their second language; finally, the language
target ablity can be achieved

As Richard in David Nunan points out, the goal of many language teachers
is to find out the right method: the history of our profession in the last hundred
years have done much to support the impression that improvements in
languageteaching will come about as a result of improvements in the quality
methods, and that ultimately an effective language teaching method will be
developed, an important aspect of the methodology of teaching routines,
materials, and task for using in thesdeoom. Method, technique, or strategy
is one of the important elements in the teaching and learning prddesan
help students to understand the material and also create a comfortable situation
during studying a subject. Besides, method, techniqustrategy can help a
teacher to convey material without making students bored. One of the
strategies that can use to teaching and learning Engliek mumbered heads

together(NHT) dtrategy

b. Teachinggrammar

Teaching grammar is defined into two broeategories by Ellis, narrow
definition, and broad definition. The narrow definition elucidates that teaching
grammar as traditional grammar teaching (TGT) that invalvepresentation
and practice of discrete grammatical structures. While the broadtidefiaf
teaching grammar as the one that involves any instructional technique that

draws | earners6é to some specific gramms

%" David NunanLanguage Teaching Methodology, A Textbook for Teachers, National for
English Language Teaching and Resedidacquarie: University ney, Prentice Hall, 19913,
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them either to understand it metalinguistic ally and/or process it in
comprehension and/or mhoction so that they can internalizé®it.

Teaching grammar should result in the students being able to use the
language to express them. Use the language refers only to the students using
the language in an oral discourse where creatively and anomaliescapged,
as long as the language in written form where ideas are morgawubened

than freely expressed.

c. Principles for teaching grammar

Before conducting a grammar class, there must be some principles that
have to be noticed by the teacher in theeorithey can commit successfully.
There are three principles in teaching grammar to the students, they are:
1) Integratestrategies of teaching grammaryour teaching

In the deductive classroom, the teacher gives a grammatical explanation of
rule followedby a set of exercises. Designed to clarify the grammatical point
and helping the learners. In deductive you work from principle example.
Inductive procedures reverse their process. In inductive teaching, you present
the learners with a sample of languagd ¢hrough a process of guide
2) Using tasks that make clear the relationship between grammatical form

and communicative function

Grammarbased courses are relatively ineffective because they teach the

grammar of the abstract system, present the langusagendences, and fail to

BRElis,AiCurrent |ssues in the TeachiTESOL of Gr a mr
Quarterly40 (1), 83 (2006)34.
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give learners the proper context for the grammar point. Teaching will be
largely limited to the form of the new grammatical item
3) Focus on the development of procedural rather than declarative
knowledge
In the field of language &ning, declarative knowledge knows language
rules. A procedural language can use the knowledge for communicative.
Giving a more or less standard textbook explanation of grammatical rule or
principle, but who violate the rule when using language commiuvetat
Some learners have procedural but not declarative knowledge. The vast
majority of native speakers fall into this category. Unless they have studied
grammar finally, few native speakers can state the rule for the third person
While declarative knovddge can facilitate the development of such
knowledge, it is nottnecessary and sufficient condition for the development
of such knowledge. Students need to mastery of target language, item not by
memorizing rules, but by using the target items in a comacative context.
This learning through use or learning by doing principle is one that has come
to us through the approach to education known as experientialism
After knowing the principle of teaching grammar, the researcher will be
expected to be abletmanage the classroom situation and their teaching
strategy or method, so the teachers have to know to make a good preparation

before teaching
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d. Strategies in teaching grammar

In teaching English grammar, there are several strategies of teaching
grammar those argrammasbased teachindgppic-based teaching, interactive
strategy, inductive strategy and deductive strategy, the researcher will
describethese strategies.
1) Grammarbasedeaching

Through grammar, the teachers can help students use the language
correctly and appropriately. The teacher should help the students understand
the different tenses and how to use them. In English, there are so many tenses
and also gemdsthat can act as nouns. Drawing out a timeline and giving
examples with specific times work the best in teaching tenses.
2) Topic-basedeaching (topic integrated)

Topic-based teaching is integrated into grammar teaching. It will be of
much use. Topibased teaching is teaching built around topics. Whetught
are topics, no linguistic components? While the teacher teaches a linguistic
form, he has to think of a good topic (e.g. childhood experiences, values,
family, etc.) to serve as the context inigihthe form is going to be used. This
strategy covers both grammar and topic integnat
3) Interactive strategy

Another strategy of teaching grammar is to incorporate interactively into
lessonsusing games to each grammar not amgages students but alselps
them to remember what they have learned. This strategy allows the teachers to

prepare their lessorer the different learning styles of students. For instance,
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each student can be given a large flashcard with a word in it and the students
must phygally arrange themselves into a proper sentence. Other games
include word puzzles, picture stories, expanding texts. etc.
4) Inductivestrategy

The students in this strategy are firstly given examples of grammatical
structure to practice; the students atedgd from the conclusion about the
rules of the pattern. The inductive strategy brings about a good result of the
students speaking skills. The strategy also has disadvantages. It makes time
than the deductive teaching strategy
5) Deductivestrategy

Hadleyst at e s, AGrammar i s thought deduct
study grammar rules which are the practice through translation exeftise
The deductive strategy is the most effective for the pattern which cannot be
discovered by analogy. It can saumé. There also some students who prefer
saving the rule presented and allowing them to demonstrate the
comprehension of the students about the theory and the pattern.

Of the several strategies in teaching grammar that have been mentioned
above, grammalased teaching and inductive strategy are strategies that are in

accordance with the numbered head together (NHT) strategy.

29M. Meenadevifi St r at egi es i n Te aeodh l7n(TamiBadglhdias h Gr a mm
Sri S. Ramasamy Ndu Memorial Collage, 201791 92.

%0 Ommagio HadleyTeaching Language in Conte¢@osbn: Heinle Pubifher, 1983),
490.
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3. Numbered head togethel(NHT) strategy
a. Definition ofthenumbered head together

Numbered heads together is a cooperative leastimategy that holds each
student accountable for learning the material by having students work together
in a group®* According to Arendsthe numbered head together strategy is one
of the cooperative learning which emphasizes the use of certain structures
designed to influence student interaction patterns that are intended as
alternatives to traditional classroom structures, such as recitation, the teacher
asks questions to the whole class and students give answers after raising their
hands and being calldsy name?Huda sai d ANHT is provi de
for students to share ideas and consider the most appropriate answers,
increasing student collaboration, and can be used for all subjects and grade
levels. Also, Numbered head together encourages stuttemsrease their

spirit of collaboration >3

b. The steps ofhenumbered head together
Kagan state that there are some steps in teaching using Numbered Heads
Together (NHT) strategy as follows
1) Students are grouped of four and give a number from oneto fou
2) Pose the materials (issues, question, or story problem to solve) that will be

discussed

%9 Ht t ps: / / Www. Te ac h eHeadsTogethesCodperativelléarning e r e d
St r a fTeachgr ¥ision StaffAccessed on ZNovember 2019

%2 Richard I. Arendsl.earning to TeaclfYogyakarta: Pustaka Pelajar, 20085.

% M. Huda, Cooperative Learning Metode, Teknik, Struktur, Dan Model Pgaera
(Yogyakarta: Pustaka Pelajar, 201238.
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3) Students in each group write their ideas and discuss with their group to
choose the right answer and make sure everyone in their group
understands and can give arsaer or solution

4) Ask the question and call out the number randomly. For example number
one.

5) All of thestudents who havde number one raise their hands.

6) The student answers for his or her team.

7) The other students can give additional information or ssoggestion
related to thke studentsd answer

8) The teacher continues to the next questfon.

There are some modified rules in calling students. Kagan states the rules in

calling students can be used dice, small papehedeacher herself/himsei?

c. Theadvantages ofthenumbered head together

According t o Ri chard and Renandya,
encourages successful group functioning because all members need to know
and be ready to explain their groupos
help theirgroup mates, they help themselves and their whole group, because
the response given belongs to the whole group, not just to the group member
gi vi n°grhen, tBased on ACELT Journal, the advantages of numbered

heads together are

34 Spencer Kagan and Miguel Kagalkagan Cooperative LearningSan Clemente,
California: Kagan Pulighing, 2009) 3.

% Kagan andKaganCooperative Learningd.

% Jack C. Richardsind Willy A. RenandyaMethodology in Language Teaching: An
Anthology of Current PracticeNew York: Cambridge University Press, 20032).
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Numbered heads togethean encourage positive interdependence because the
members depend on each other to arrive at a good answer and to help each
member to be able to explain the answer. Individual accountability is also
emphasized because everyone needs to be ready to réphesteam and to
help others be ready. Simultaneous interaction is fostered because once the
teacher announces the questions all the members will join their heads together.
Equal participation can take place since all the members have the chance to be
caled as the teacher calls the numbers (1,2,3,4) at random using a number
wheel or any other device that can be improvised by the te3cher

Besides, this structure facilitates positive interdependence, while
promoting individual accountability. It also gives them the confidence to
lower achievers because they know they will have the correct answer to give
to the class. It can be concluded tmatmbered heads together give many
advantages to students because when they work together in a group, each
member of the group must know the correct answer so they must help each
other. The students never know what the number will be called by the teacher
so they must be ready and concentrat.i
confidence in explaining the answer especially for lower studentsamho
usually ashamed in class. This also can make students active and enthusiastic

in the learning process

%El eonor C. Cayabyab, and George M. Jacobs,
Cooperat i vACELTS, &o.2(198930. 0
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4. Teenager
a. Definition of Teenager

A teenager or teen is a person who fa#é$wea the ages of 13 to 19 years
old. The word Ateenagero is often assoc
the name for this transition period from childhood to adulttod
Adolescere which is used to indicate the development period of a teenager
has a very broad meaning, which includes mental, social, emotional maturity.
Psychologically adolescence is the age at which individuals integrate with
adult society, the age at which chédrno longer feel below the level of older
people but are at the same level. An intellectual transformation that is typical
of the way of thinking of adolescents enables it to achieve integration in adult
social relationships, which is a characteristic tdea of the teenage
development periatf Adolescence is a period of developmental transition
from childhood to adulthood that includes biological, cognitive, and social
emotional change®

Adolescence is a period of transition from childhood to adultvatdthe
marked individual has experienced developments or growths that are very

rapid in all fields, which includes physical and cognitive changes

b. Why teenager should learn English?
English lessons as well as other subjects in school are not a prority i

teenagerds hierarchy. Students are noto

BO6Ht t ps:// Simpl e. m. Weckssed endBJaly.2@0 g/ Teenager d.
% Elizabeth B. HurlockPsikologi Pekembangar{Jakarta: Erlangga, 200306.
4% Jhon W. Santrockidolescence Perkembangan Ren{djkartaErlangga, 2002)23.
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to always | ook for original activities
attention. Anyone who has taught secondary school students has had lessons,
even days and wke whenthe task seemed difficult, and on especially bad

days hopeless. Penny Ur suggests teenage students are overall the best
language learnefs.As noticed by Ur in Lesiak, teenagers have a reputation

for being the most difficult learners. Although thpotential is bigger than the

young children, they seem to haadack of motivation, are less liable the
teacher 6s eandcnotieasy tg supesvisd. It takes a lot of time for

the teacher to gain their trust and res3ect.

Based on the explanah above it can be concluded that teenagers should
learn English because they can learn a foreign language. As a teenager, many
problems in learn English like they think that a foreign language is not too
important and difficult to understand. Beside® thenager has the potential in
learning English. karning English for teenagers dveing bilingual makes
them smarter. Also, teenagers have to learn and understand to use English in
their daily life because English is the international language of comation
and they should be deal with the era development that requires knowing the

English as a commonly spoken language.

C. Conceptual Framework
Based on the description above, it can conclude that grammar is a set of

rules in the learning language process. Grammar is one of the important

41 Jeremy HarmetHow to Teach EnglistLongman, 2010)38.
42 Karolina Lesiak,Teaching English to Adolescer{Raznan, Poland: Wid Scientific
News, 2015)253.
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aspects of learning English to help someone in understanding the meaning or
message in communication. Moreoven, learning grammar, there some
aspects we have to know such as tense, word order, conditional sentence,
modal auxiliary, etc

Tenses are a part of grammar that showing about time and situation. In
learning tenses, there are kinds of tenses that exgifem®nt times such as in
the past, at the moment, in the futwwesomething that has been happened

To teach students about grammar especially in teaching tenses, we have to
know the effective way, because in learning grammar students should arrange
the sentence and chose the right tenses. To help the students improving their
grammar, the teacher should implement strategies. Besides that, the students
also need to train their selves to improve their grammar

The teacher should choose an appropriatenie@ strategy to apply to
teach grammar. Numbered Head Together (NHT) strategy is one of the
cooperative learning models that were chosen to apply in teaching grammar; it
can i mprove the studentsd grammar

To make the conceptual framework clearer, soaih de seen in the

following draft
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( )

Teaching Simple Past Tense

(. J

}

( )
Numbered Head Together

(NHT) Strategy

l

Studentsd Sim
Mastery

Figure 2.1 Conceptual Frameworks

In the diagramabove is classified in the following:

In conducting this research, the researdbeused on teaching simple past
tense by using Numbered Head Together (NHT) strategy as tools. The scheme
above shows the steps of the researcher in conducting this research. The step
will begin with giving pretest for students to get student ability in simple past
tense. The next step is the implementation of the Numbered Head Together
(NHT) strategy in teaching simple past tense. This step is also called by giving
treatment. In this step, the researcher wilhaact two meetings. In each
meeting, the researcher gives a written test to implement the strategy. In the

last step, the researcher gives a {pest

. Hypothesis
Based on the review of related literature above, the researcher ptesent

hypothesis as ftow:
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. Null hypothesis (k): The numbered head together (NHT) strategyot
effective inteaching simple past tens® teenagers.
. The alternative hypothesis {H The numbered headogether (NHT)

strategyis effective inteaching simple past tens® teenagers.



CHAPTER llI
RESEARCH METHOD

This chapter describes thiene and location of the research, method of the
researchresearch design, variable, population, and sample, the instrument of
the research, the procedure @ifllecting data, and the technique of data

analysis

Method of the Research

This method used a pexperimental research method. It aimed to find out
the effectiveness of the numbered head togeNefT) strategy in teaching
simple past tenst® teenagers.
Time and Location of the Research

This research was conducted or5"2 June 2020, located in Desa
Salulemo, kec. Baebunta, kab, Luwu Utara, prov. Sulawesi Selatan.
Research Design

The research applied ptest and postest design. The desigmas written

as follow T1 X T2
Note:
T1 = Pretest
X = Treatment
T2 = Posttesf?

43 Sumadi Suryabratdyletodologi Pendidikar(Jakarta: Rja Grafindo Persada, 2012),

102.
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D. Variable
1. Independent variable: Numbered Head Together (NHT) strategy.
2. Dependent variable: Studenset sé achi evel
E. Population and Sample
1. Population
The population of this research was the tegridde students from different
senior high schoslwho werecategorized as teenagers in Desa Salulemo, kec.
Baebunta, kab. Luwu Utara, prov. Sulawesi Selatan
2. Sample
The researcharsed purposive sampling. Thesearchetook 10 teenagers
aged 1516 years old as a sample. The students have a lack of simple past

tensein made recount text.

F. The Instrument of the Researt
In this research, the researcher used grammar test in collecting data during
process of theesearch. Grammar test consists of-jg® and postest are
using to measure the studentsd simpl e
giving treatment. The form of the grammar test is multiple choices contain test
in the verbal and nominal sentencesimple past tense. The test consal®
numbers in the positive, negative and interrogative in incomplete sentence.
G. The Procedure for Collecting Data
In collecting data, the researcher took the procedure of collecting as

follow:
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1. Pretest

The researchegave a prdest to students before giving treatment. The
form of the tesis multiple choices. There weten numbers in each test. The
researcher gave one minute to do each nuniithiedest. So, the students had

ten minutes to do the test

2. Treatment

In treatment, the researcher conducted two meetings. The steps were
followed:
a. Firstmeeting

Firstly, the researcher introduced herself and explained the material about
recount text as a tool to teach simple past tense to the students. Then, the
researcher taght the text structure of the simple pastise. Next activity,

students werdalivided into three grougp Each student in the group had

number for t hemsel ves. The researcher

Weekendo for each gr cawimple pEshtertse igtheo u p
text. Next, the researcher asked students to change the sentence from the
positive form into the negative and interrogative form in a verbal and nominal
sentence. The researcher gave 20 minutes to discuss it and find the answers
Each student in the groups did the task that has been given. Aiitgythe

task, each student collected their answer and discussed together to found the

correct answer tthe presented.

d
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After the discusson, the researcher called one number to deterrthire
student in each group to present the result of discussing in their group.
Another group has an opportunity to give a response
b. Secondmeeting

Firstly, the researcher reviewed the material in the first meeting before
continuing to the next treatmenthe researcher explained about nominal and
verbal sentence structure in the simple past tense. Then, the researcher divided
students into 3 groups. Each student in the group was given a number for
themsel ves. The resear cheforegch greup.r ec oun:
Next, the researcher asked each group to make a recount text based on the
example text that has been given before. The researcher gave 20 minutes to
discuss and find the answeEsach student in the groups did the task that has
been given.After dang the task, each student collected their answer and
discussed together to found the correct answtrepresented.

After the discusson, the researcher called one number to determine the
student in each group to present the result of discussindpeir group.

Another group hdan opportunity to give a response

3. Posttest

After giving treatment, finally, the researcher gave a-pest The post
test contains ten numbers in the multiploice test. The researcher gave one
minute for each numloeso the students have ten minutes to do the test. Give a
posttest to find the result of implementing the numbered head together (NHT)

strategy in the treatment
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H. The Technique of Data Analysis
Quantitative data collected and analyzed by computingstioee of pre
test and postest. All data finding through this research would be analyzed by
conducting the following steps

1. Scoring the studentso6é answer.

Score = X 100

2. Computingfrequency of the rate percentage, the researcher applied the
following formula
~ O
U] T Gpnmbp
Where:
0 = Percentage
F = Frequency
N = the number of samples (total respondéfhts)
To understand the level of the students score the following classification
wereused
a. 9671 100is classified as excellent
b. 8671 95 is classified as very good
c. 7671 85 is classified as good
d. 661 75 is classified as fairly good
e. 5671 65 is classified as fairly
f. 3671 55 is classified as poor

g. 071 35is classified as very poor

44 Ridwan,DasarDasar StatistikgBandung: Alfabeta, 2003%1.
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3. Calculating the mean scoemd standard deviatioof students, the paired
sample statistic and the paired sample correlation efgsteand postest,

and the pairs sample tdst using SPSS 20.



CHAPTER IV
FINDING SAND DISCUSSIONS

A. Findings
The findings of the researdhowedthe result of the data that halieen
analyzed statistically anthe tabulating of data. It compade f t he st uden
scores in praéest and postest,the classification of students score in fest
andpostt est, and t he meaestasdpastese of st udent
1. The analysis studentsod stesrgnd most past t e
test
a. Pretest
In this section, the researcher showtied complete score of students in the
simple past tense (studentsb6é <correct a
deviation of student s, and the rate pe
past tense in the gtest. The researcher presented data inlie tables and
calculates the score by using §P30. Then, the researcher showeeé
studentsdé compl et e s c or-test. bhe tamlationpof e past

student s0 desteanbe seemintallesd.1pr e

39
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Table 4.1

The Score of Studens in Pre-Test

Respondent Correct answer Score
R1 2 20
R2 4 40
R3 5 50
R4 4 40
R5 5 50
R6 4 40
R7 3 30
R8 6 60
R9 2 20

R10 4 40
x10

Table 4.1 showedhat two students got the lowest score (20) and two
students got the highest score (60)

Tocal cul ate the mean score of student
calculated it by using SPSS 20. The result can be presented into the table

descriptive statistic it can be seen in table 4.2
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Table 4.2

TheMean Score of St udaeBre-Best Correct An

Descriptive Statistics

N Minimum | Maximum Mean Std. Deviation

Pretest 10 20.00 60.00] 39.0000 12.86684
Valid N (listwise) 10

From table 4.2, it showetthat the highest score of students is 60 and the
lowest scored 20. Besides, it alsmdicatedt hat t he mean scor e
accuracy in the preest is 39 and the standard deviation is 12.86684
On the other side, the researcher al s
the correct answer in the prest. It was presented through thehbia rate
percentage score. It can be seen in table 4.3
Table 4.3

TheRating Percentage Score ohPreTest Student

Classification Score Frequency Percentage
Very good 86-100 - 0%
Good 76-85 - 0%
Fairly good 66-75 - 0%
Fairly 56-65 1 10%
Poor 36-55 6 60%
Very poor 0-35 3 30%
10 100%
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Table 4.3 indicated that SttesdBnt sO0 s
showed that there was none of the student (0%) who got very good, good, and
fairly good. The other showed that thevas 1 student (10%) who got fairly.
While there were 6 students (60%) who got poor and 3 students (30%) who
got very poor. Based on the data above, it can be seen on the table above there
iS no one student got very good, good, and fairly good indicatedthiba

students' ability in simple past tense still low

b. Posttest

The researcher showehkle complete score of students in the simple past
tense (studentsdé <correct answer ), t he
students, and the rate percentage of st
posttest. The researcher presentbd data inthe tables and calculates the
score by using SPSS 20. Then, the aedeer showed he st udent sé co
score of simple pasttense inthepost st . The tabul ation of

the posttest can be seen in table 4.4
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Table 4.4

The Score of Stu& n t sPostTiest

Respondent Correct answer Score
R1 10 100
R2 9 90
R3 8 80
R4 9 90
R5 7 70
R6 8 80
R7 7 70
R8 8 80
R9 8 80

R10 8 80
x10

Table 4.4 showed that two students got the lowest score (70) and there was
one student who got the highesbre (100)

To calculate the mean score of studer
calculated it by using SPSS 20. The result can be presented into the table

descriptive statistic it can be seen in table 4.5
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Table 4.5

TheMean Score of ectAnawere RastIast Cor r

Descriptive Statistics

N Minimum | Maximum Mean Std. Deviation

Posttest 10 70.00 100.00, 82.0000 9.18937

Valid N (listwise) 10

From table 4.5, it showed that the highest score for students is 100 and the
lowest is 70. Besides, t al so indicated that t he
accuracy in the pogest is 82 and the standard deviation is 9.18937
The researcher also had written the s
giving treatment througthe NHT strategy (posted) andis presented through
thetable rate percentage scores. It can be seen in table 4.6
Table 4.6

TheRati ng Percentage Score of tfiest Student

Classification Score Frequency Percentage
Very good 86-100 3 30%
Good 76-85 5 50%
Fairly good 66-75 2 20%
Fairly 56-65 - 0%
Poor 36-55 - 0%
Very poor 0-35 - 0%
10 100%
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Table 4.6 indicated that students score in the frequency of théestskt
showed that was none of the student (0%) who got fairly, poor, and very poor.
The other showed that there were 3 students (30%) who got very good. It also
showed that there were students (50%) who got good. And there were 2
students (20%) who got fairly good. Based on the data above, it caeben
the table above there wam one student got fairly, poor, and very poor
i ndi that the

cated st ebasmprevéd abi | i ty in

Looking at t he mean -testand postestfthest udent
researcher calculated it by using SPSS 20. The result was presented in the
table descriptive statistic as follows

Table 4.7

The Mean Score and Standard Deviationn Pre-Test (T1) and PostTest (T2)

Descriptive Statistics

N Minimum | Maximum Mean Std. Deviation
Pretest 10 20.00 60.00] 39.0000 12.86684
Posttest 10 70.00 100.000 82.0000 9.18937
Valid N (listwise) 10

Table 4.7 samples statistics indicated thatsthedard deviation in the pre
test is 12,86 and in the pastst is 9,18. It also showed that the mean score of
students in the preest is 39 and the mean score of the students in theégsbst
is 82. The result of the table above showed that the meaa& stetudents in

the posttest was higher than the mean score of students in thiegiret
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concluded that usinghe numbered head together (NHT) strategy was
effectivein teaching simple past tense.

To know whether the prst and postest were sigfiicantly different,
and also to know the acceptability of the hypothesis of this research, the
researcher usedd; analysis and calculated it by using SPSS 20. The result
could be shown in the table of paired sample statistics, paired sample

correlations, and paired sample test. It presented in the following:tables

Table 4.8

The Paired Sample Stastic of Pre-Test and PostTest

Paired Samples Statistics

Mean N Std. Deviation | Std. Error Meanl

) Pretest 39.0000 10 12.86684 4.06885
Pair 1

Posttest 82.0000 10 9.18937 2.90593

Table 4.8 samples statistics of fiest and postest above indicated that
the value ofstandard deviation in the ptest is 12,86 and 9,18 in the post
test. Besides, the standard deviation error in theégsteis 4,06 and 2,90 in the
posttest. The table above also showed that the mean score in {tespie39
and inthe postestis82 |t concluded that the stude

39 to 82
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Table 4.9

The Paired Sample Correlation of PreTest and PostTest

Paired Samples Correlations

N Correlation Sig.

Pair 1 Pretest & Posttest 10 -.357 311

Table 4.9 paired samples corrections of-f@® and postest above
presented that the correlation of the s
is -0,357. It means that there was a significant correldietiwveens t ude nt s 6

ability in the simple pat tense before and after treatment

2. TheTt est value of studentsd simple past
The hypothesis was tested by using inferential statistics. In this case, the
researcher used ddst (testing of significance) for paired samptedt thatis
a test to know the significant differer
scores in the pretest and postest
Assuming that the | evel of significar
which is needed; the degree of freedom (df) # N where N =10, then the-t

test is presented in the following table
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Table 4.10

The Pairs Samples Test

Paired Samples Test

Paired Differences
st St E 95% Confidence Interv ¢ of Sig. (2
Mean o - Efror of the Difference tailed)
Deviation Mean
Lower Upper
. Posttestg
Pair 1 Pretest 43.0000Q 18.28782| 5.78312 | 29.91768| 56.08232 | 7.435| 9 .000

3. Hypothesistesting

From the analysis, the researcher conducted that there was a significant
difference between p#est and post e s t i n i mproving
tense by usinghe numbered head together strategy. The result of statistical
analysis for level of signifc ance (U =

(N) =

0,05). It indicated that the alternative hypothesismds accepted and the null

0, 05) witih

1, wher e 10, df = 9. The
hypothesis khlwas rejected. It means that teaching simple past tense byausing

numbered head together strategy i s

in simple past tense

B. Discussions
Based on the research findings above, the researcher found othethat
nunmbered head together strategy is effective in teaching simple past tense for
teenagers. From the result data analysis, showed that the mean score of the

students' pré¢est is 39 and the mean score of the pest is 82. The standard

stude

degr e

probabl

ef fe
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deviation of the préest is 12,86 and the standard deviatiorinafposttest is
9,18. It means that usinthe numbered head togetha&vith a strategy in
teaching simple past tense could i mpro
tense

After anal yzi ng tnhhhe sidpietpast tenfe testtiudent s
showed thatctun: (to) with value (7,435) was higher thagot (t) with value
(1,833) with a degreefdreedom (df) = 9and on the level significance 0.05,
so the null hypothesis @i was rejected and the alternatikrgpothesis (H)
was accepted. It means that there was a significant difference between the
results of the préest and postest

In summary, based on the research result above, there were also previous
research results that found the numbered head tog@ii€T) strategy is
effective in teaching simple past tensefar the previous research, namely by
Muhammad Ilham Hikmawandiny and Nia Kurniawati founde th
implementation of the numbered head together is effective in teaching simple
past tense to improveh e st u d e R Fitsyéh Hamaidah feundythat the
use of Numbered Heads Together coul d i
of simple past tense by guiding them to think critically, creatively, and sharing
their difficulty with their group®® Rizki Mahfida Anggraini found that the use

of the numbered head together techniqu

> Hikmawandini and Kurniawati.
“® Fitriyah Hamidahfi | mprovi ng the Eighth Grade Student
Past Tense by Using Numbered Head Strategy at SMP Nurul JadicbIr2@10 1 7 Academi ¢ Yea
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active participation in the teachifearning process of simple past teASsur
Laila Syarifah found that using numbered head together is d gay to
i mprove the students6é mastery of simple
research showed that that the use of Numbered Heads Together to improve
studentsd mastery on si fisimiarly st t ensce
previous research rdssi provethat the numbered head together (NHT) is an
effective strategy in teaching simple past ten&s said by Cayabyab and
Jacobs thathe numbered head together can encourage positive independence
because the members depend on each other to ar@vgaatd answer and to
help each member to be able to explain the answer. Individual accountability
is also emphasized because everyone needs to be ready to represent the team
and to help otharto be ready?
Also, the researchdound ways to give sigficant increase for students
that are by gign explanation material repeatedly students and did not
continue the next activity if there were still students who did ndetstand
the material describess said byBurghardt that the habits arise beauo$ the
process of shrinking the response tendency by using repeated stimtlltion.
addition, he unique of numbered head together stratedhis strategy give

each students opportunity to give their ideas by doing task or other activity for

*" Rizki Mafidah Anggrainifi| mprovi ng the Eighth Grade Stud:
Achievement and Their Active Participant by Using Numbered Heagkstfer Strategy at SMPN
1 Jel buko
48NurLaiIaSyarifah,ﬁThe Use of Numbered Head Together
Mastery of Simple Past Tense (A Classroom Action Research at the Bighthde of MTs
Manabi 6ul Fal ah Pati in the Acaademic Year of 20:
49 Cayabyab., 30.
0 Muhibbin Syah, Psikologi Pendidikan Dengan Peekatan Baru(Bandung: PT.
Remaja Rosdakarya, 2010} 20.
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the nextevery answer or ideas would discuss again in the group discussion, so
the students more active in learning process.

In this research, by using the numbered head together strategy the students
could understand the testructure of simple past tense thatidh through
recount text in implementing numbered head together. Students can be
differentiated between the main verb (verbal sentence) and auxiliary verb
(nominal sentence) and students can be made sentences in the simple past
tense and change tlsentence from the positive form into the negative form

and interrogative form



CHAPTER V
CONCLUSIONS AND SUGGESTIONS

A. Conclusiors
Based on the findings and discussions in the previcwapter, the
researcher concludehatusingthe numbered head together (NHT) strategy is
effective in teaching simple past tense to teenagers who are the students from
different senior high school. It can be seen after doing treatments. The result
showed that there is a significant difference betweet he st udent sd me
in pretest and postest. In the pré¢ e s t , the studentsd mean
the student sé mesasn828core in the post
Also, Theresult can be seen frodata have been analyzed by usirtest
in the level of signficance ( UBP6 (0,05) witha degree of freedom (df) = 9,
obtained ¢ = 1,833 and ¢ = 7,435. From this, the researcher gave an
interpretation thatot(t.oun) Was higher than (tiapie, 7,435 > 1,833It means
that the null hypothesis @His rejected and the alternative hypothesis)(id
accepted thathe numbered head together is effective in teaching simple past
tense for teenagers
B. Suggestios
The success in teaching did not depend on the lesson program only, but
more important is how ae&cher serves to learn and using a variety of
methods, technique, or strategy to manage the class to make it more fun a
numbered head together strategy used in learning English provides many

opportunities for the student to be active in the process ohitep@nd

52
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learning. Learning about tenses, especially in the simple past tense, the

researcher advises teachers and students as follows

1.

In learning English, an English teacher should give appropriate methods,
techniques, or strategies to the students ¢taatmake them relax, enjoy,

and easy to understand the material in the learning process

The researcher suggests to the English teacher to apply kinds of interesting
strategies and media in teaching tenses, especially simple past tense. The
researcher suggted using Numbered Head Together as a strategy and

media in teaching tenses

. To make students pay attention to the lesson the teacher should provide a

strategy that makes students focus again. for example by asking questions
about lessons to students whHo not pay attention to the teaching and
learning process.

The students should be active in the learning process. So the students can
improve their skills in English

The next researchers who conduct similar research hoped this research
could bea benefitto develojng the research about teaching simple past
tense in other material.

Finally, the researcher realized that this thesis involved some weaknesses

and it was far from being perfect. So, constructive critics and advice were

expected for the@erfection of the thesis. The researcher hoped that the results

of this research could be for readers
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)

: SMA/SMK/MA

: Bahasa Inggris

: X/12 ( Remaja usia 1516 tahun)
: 2020/2021

: Recount Text

: 2 JP (1 Pertemuan)

Satuan Pendidikan
Mata Pelajaran
Kelas /Semester
Tahun Pelajaran
Materi Pokok
Alokasi Waktu

A. Tujuan Pembelajaran

1. Membedakan fungsi sosial, struktur teks, dasun kebahasaan beberapa
teks recount lisan dan tulis dengan memberi dan meminta informasi terkait
peristiwa bersejarah sesuai dengan konteks penggunaannya
Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks,
dan unsur kebahasaan tekscountlisan dan tulis terkait peristiwa
bersejarah
Menyusun teksrecount lisan dan tulis, pendek dan sederhana, terkait
peristiwa bersejarah, dengan memperhatikan fungsi sosial, struktur teks,
dan unsur kebahasaan, secara benar dan sesuai konteks
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi (IPK)

Kompetensi Dasar (KD) Indikator Pencapaian Kompetensi (IPK)

3.7 Membedakan fungsi SOSiE 3.7.1. Meng|dent|f|ka5| StrUKtur tekS dan uns
struktur  teks, dan unst kebahasaan beberapa teks recount lisan
kebahasaan beberapa te tulis dengan memberi dan memir|

recount lisan dan tulis dengq

memberi  dan  memint dengan kontekpenggunaannya
informasi  terkait peristiwa 3.7.2. Menyebutkan struktur teks dan uns
bersejarah  sesuai  deng kebahasaan beberapa teks recount lisan

konteks penggunaannya

informasi terkait peristiwa bersejarah ses

tulis dengan memberi dan memir
informasi terkait peristiwa bersejarah

3.7.3. Membedakan struktur teks dan ung
kebahasaan beberapa teks recount lisan
tulis dengan member dan memint
informasi terkait peristiwa bersejarg
sesuai dengan konteks penggunaannya.

4.7Teks recount i peristiwa| 47.1.1 Mencermati teksrecount terkait peristiwa
bersejarah bersejarah _ o

4.7.1 Menangkap makni 47-2-1 Mempuat teks Recount terkait .perlstlwa

secara kontekstus ber_sejarah dengan memperhatikan fur

terkait fungsi sosial sosial, struktur teks, dgn unsur kebahas;

struktur teks, dan uns secara benar da_n sesuai konteks _

kebahasaan tell 4722 Mendgmonstraglkan teks recount terkalt

recount lisan dan tulis peristiwa be_rsejarah dengan memperhatil

terkait peristiwa fungsi sosial, struktur teks, dan ung

kebahasaan, secara benar dan sesuai kontt




4.7.2

bersejarah

Menyusun tekgecount
lisan dan tulis, pende
dan sederhana, terka
peristiva  bersejaral
dengan memperhatika
fungsi sosial, struktu
teks, dan unsu
kebahasaan, seca
benar dan sesu

konteks

4.7.2.3 Mengidentifikasi struktur teks simple pe
tense.

4.7.2.4 Membuat kalimat dalam bentuk positiv
negative, dan interrogative.

C. Materi Pembelajaran
1. Materi pembelajaran regular
Teks lisan dan tulis mengenai Peristiwa bersejarah yang dapat
menumbuhkan perilaku:
1 Fungsi Sosial
- Melaporkan, menceritakan, berbagi pengalaman, mengambil
teladan, membanggakan
9 Struktur Teks

Good Weeked

| had a really good weekend. My elder sister anddnt
shopping. My sisteboughta dress as a birthday present for her
friend. I boughta new pair of shoes, skateboard sneakdrsught
the sneakers using my pocket moneyat savedmy money for
ten months.l was so happy that | could buy them myself. On
Sunday morning, put on my shoes. Thengdlayedskateboard all
day. The shoewereso comfortable. ltvasso fun.

1 Unsue Kebahasaan
- Kalimat positif, negatif, dan interrogative dalam simple past tense.
- Adverbia penghubung waktu: then

- Nomina singular dan plur@lengan atau tanpa the, this, those,

my, their, dsb.

2. Materi pembelajaran pengayaan
Memahami unsur kebahasaan; simple past tense

3. Materi pembelajaran remedial
Memberi tugas remedial sesuai dengahutuhan, misalnya berkaitan
dengan unsur kebahasakalimat positif, negative, dan interrogative
dalam simple past tense.
Misalnya:
1. Make a sentence in the simple past tense into the positive, negative,

T

and interrogative form!
Simple past tense



1) Nominalsentences
(+) The shoes were so comfortable.
(-) The shoes were not so comfortable.
(?) were The shoes so comfortable?
2) Verbal sentences
(+) I bought the sneakers using my pocket money.
(-) 1 did not buy the sneakers using my pocket money.
(?) did I buy thesneakers using my pocket money?

D. Metode Pembelajaran
1. Pendekatan : Scientific Learning
2. Model Pembelajaran . Cooperative Learning
3. Strategi Pembelajaran : Numbered Head Together (NHT)

E. Media Alat dan Bahan Pembelajaran
1. Media:
I Worksheetitau lembakerja (siswa)
I Lembar penilaian
2. Alat/Bahan
I Spidol, papan tulis

F. Sumber Belajar

1. Kementerian Pendidikan dan Kebudayaan. 2016. Buku siswa Mata
Pelajaran bahasa inggris. Jakarta: Kementerian Pendidikan dan

Kebudayaan.
2. Buku teks pelajaran yang relevan.

G. Langkah-langkah Pembelajaran
Pertemuan kel: Simple Past Tense.

1. Pertemuan Kel (2 x 45 menit ) Waktu
Kegiatan Pendahuluan 10
Guru : Menit
Orientasi

x Melakukan pembukaan dengan salam pembuka dan berdoa untuk m
pembelajaran dipimpin oleh salah seorang siswa.

x Memeriksa kehadiran peserta didik sebagai sikap disiplin

Apersepsi

x  Guru memperkenalkan diri (menggunakan bahasa inggris)

x Guru mengaitkan pengalaman siswa dengan pelajaran yang akan dif
yaitu Simple Past Tense

x Mengingatkan kembali materi prasyarahdan bertanya.

x Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yar

dilakukan.




Motivasi

x Memberikan gambaran tentang manfaat mempelajari pelajaran yang

dipelajari.

x Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung.

Pemberian Acuan

x  Memberitahukan

materi pelajaran, kompetensi dasar, dan indikator

pertemuan yang berlangsung.
x Pembagian kelompok belajar

x Menjelaskan mekanisme pelaksanaan pengalaman belajar

sesuai

langkahlangkah pembelajaran.

Kegiatan Inti

Sintak
Model
Pembelajaran

Kegiatan Pembelajaran

Orientasi peserta
didik kepada
masalah

Mengamati

x Siswa dibagi kedalam 3 kelompok. Masimgsing
anggota kelompok memiliki nomor (numbered hq
together).

x Masingmasing kelompok diberikan tugi
mengidentifikasi struktur teks Simple Past Tense de
teks yang diberikan dan mengubah kalimat dalam be
positive ke bentuk negative dan interrogative.

x Setiap siswa dalam kelompok mengerjakan tugas |
diberikan

x Setiap kelompok mendiskusikan hasivgban dari setiaj
siswa daam kelompok untuk menentukan jawaban yi
benar dari setiap jawaban siswa dalam kelompok.

x Guru memonitoring dan memberikan bantuan
diperlukan

Mengorganisasikan
peserta didik

Menanya

x Masingmasing kelompok mempresentasikarmasil
diskusi kelompoknya dan kelompok lain menanggapi.

x Guru memberikan penguatan dan penjelasan ter
kalimat positive, negative, dan interrogative dalam sin|
past tense.

Membimbing

penyelidikan

individu dan
kelompok

Mengumpulkan informasi

x Dalam kelompok, peserta didik mengumpulkan inforn
berkaitan dengan struktur teks dan fungsi social d:
simple past tense dengan megubah kalip@ditive ke
bentuk negative dan interrogative dalam simple
tense. Guru memonitor dan memberi bantuaka
dibutuhkan.

60
Menit




Mengembangkan | Mengkomunikasikan
dan menyajikan has| x Guru menentukan anggota kelompok dari masiraging

karya untuk membacakan kalimat simple past tense, yang d
dalam kelompok dengan menyebutkan nomor yang {
dibagikan kepadmasingmasing anggota kelompok.

x Anggota kelompok yang disebutkan nomornya maju
depan kelas untuk membacakan kalimat yang tela
buat.

x Kelompok lain berkesempatan untuk mengaju
pertanyaan atau memberikan tambahan apabila masi
yang kurang dapembacaan kalimat.

x Guru memberikan penguatan dan penjelasan secara
sesuai kebutuhan.

Menganalisa & | Mengasosiasikan
mengevaluasi prose x Peserta didik menganalisa masukan, tanggapan
pemecahan masala koreksi dari guru terkait pembelajaran.

x Secaraberkelompok siswa mendiskusikan informasi |
mengenai simple past tense yang mereka temukan
sumber lain dan membandingkannya dengan
digunakan guru.

x Memperoleh balikan (feedback) dari guru dan ter
tentang struktur kalimat dan fungsi sosiahgaampaikar,
dalam kerja kelompok.

Kegiatan Penutup
Peserta didik :

X

X

Guru :

X

Membuat rangkuman/simpulan pelajaran tentang gt penting yang
muncul dalam kegiatan pembelajaran yang baru dilakukan.
Melakukan refleksi terhadap kegiatan yang sutiksanakan.

Memeriksa pekerjaan siswa yang selesai langsung diperiksa. Pesert
yang selesai mengerjakan projek dengan benar diberi paraf serta diberi
urut peringkat, untuk penilaian projek.

Memberikan penghargaan kepada kelompgdng memiliki kinerja dar
kerjasama yang baik.

Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelon
perseorangan (jika diperlukan).
Mengagendakan pekerjaan rumah.

Menyampaikan rencana pembelajaran pada pertemuan berikutnya

10
menit




1. Rubrik Penilaian Grammar (Tenses)

NO

KETERANGAN INDIKATOR

1

STRUKTUR KALIMAT

SKOR

Jika tidak ada kesalahan dalam struktur kalimat

Jika ada 1 kesalahan dalam struktur kalimat

Jika ada 2 kesalahan dalam struktur kalimat

Jika ada 3 kesalahan dalatnuktur kalimat

Jika ada 4 kesalahan dalam struktur kalimat

|_\
I\)-bCDmo

Palopo, 2 Juli 2020

Mahasiswa,

Nur Afifa
NIM. 16 0202 0002




RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)

: SMA/SMK/MA

: Bahasalnggris

: X/12 (Remaja usia 1516 tahun)
: 2020/2021

: Recount Text

: 2 JP (1 Pertemuan)

Satuan Pendidikan
Mata Pelajaran
Kelas /Semester
Tahun Pelajaran
Materi Pokok
Alokasi Waktu

A. Tujuan Pembelajaran
1. Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa
teks recountisan dan tulis dengan memberi dan meminta informasi terkait
peristiwa bersejarah sesuai dengan konteks penggunaannya
2. Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks,
dan unsur kebahasaan tekscount lisan dan tulis terkait perista
bersejarah
3. Menyusun teksrecount lisan dan tulis, pendek dan sederhana, terkait
peristiwa bersejarah, dengan memperhatikan fungsi sosial, struktur teks,
dan unsur kebahasaan, secara benar dan sesuai konteks
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi (IPK)

Kompetensi Dasar (KD) Indikator Pencapaian Kompetensi (IPK)
3'8Membedakan fungsi SOSiE 4.7.1. Meng|dent|f|ka5| StrUKtur tekS dan uns
struktur  teks, dan unst kebahasaan beberapa teks recount lisan
kebahasaan beberapa te tulis dengan memberi dan memir
recount lisan dan tulis deng; informasi terkait peristiwa bersejarah ses
memberi  dan  memint dengan konteks penggunaannya
informasi  terkait peristiwg 4.7.2. Menyebutkan = struktur teks darunsur
bersejarah  sesuai  deng kebahasaan beberapa teks recount lisan
konteks penggunaannya tulis dengan memberi dan memir
informasi terkait peristiwa bersejarah
4.7.3. Membedakan struktur teks dan ung
kebahasaan beberapa teks recount lisan
tulis dengan member dan memir
informasi terkait peristva bersejarah
sesuai dengan konteks penggunaannya.
4.8Teks recount i peristiwa| 4.7.1.2 Mencermati teksrecount terkait peristiwa
bersejarah bersejarah _ o
4.7.3 Menangkap makni 47-2-5 Mempuat teks Recount terkait .perlstlwa
secara kontekstus ber_sejarah dengan memperhatikan fur
terkait fungsi sosial sosial, struktur teks, dgn unsur kebahas;
struktur teks, dan uns secara benar da_n sesuai konteks _
kebahasaan tell 4726 Mendgmonstras!kan teks recount terkalt.
recount lisan dan tulis peristiwa b_ersejarah dengan memperhati
terkait peristiwa fungsi sosial, struktur teks, darynsur
kebahasaan, secara benar dan sesuai konts




4.7.4

bersejarah

Menyusun tekgecount
lisan dan tulis, pende
dan sederhana, terka
peristiva  bersejaral
dengan memperhatika
fungsi sosial, struktu
teks, dan unsu
kebahasaan, seca
benar dan sesu

konteks

4.7.2.7 Mengidentifikasi struktur teks simple pe
tense

4.7.2.8 Membuat kalimat dalam bentuk positiv
negative, dan interrogative.

C. Materi Pembelajaran
1. Materi pembelajaran regular
Teks lisan dan tulis mengereristiwa bersejarah yang dapat
menumbuhkan perilaku:
1 Fungsi Sosial
- Melaporkan, menceritakan, berbagi pengalaman, mengambil
teladan, membanggakan
9 Struktur Teks

Carlo

This is a story about Karlo, my sevgearold cousin.
Karlo wentto school by bike yesterday.Wtasthe first time he had
ridden a bike to school. His motherantedto accompany him.
However, Karlorefusedit. Ten minutes later, Karlavent back
home. His uniformwas wet and dirty. When hevas riding the
bike, a dog stdenlypassedn front of him. Hefell into a ditch. He
d i danybHe evernaughedwhen hetold us the incident.

1 Unsue Kebahasaan
- Kalimat positif, negatif, dan interrogative dalam simple past tense.
- Adverbia penghubung waktu: when.

- Nomina singular dan pfal Dengan atau tanpa a, the, this, those,

my, their, dsb.

2. Materi pembelajaran pengayaan
Memahami unsur kebahasaan simple past tense.

3. Materi pembelajaran remedial
Memberi tugas remedial sesuai dengan kebutuhan, misalnya berkaitan
dengan unsur kebahasakalimat positif, negative, dan interrogative
dalam simple past tense.
Misalnya:
1. Make a paragraph using simple past tense!

T

Simple past tense



1. Nominal sentences

(+) Carlobdbs uniform was wet and

O] Carl obés uniform was not wet

di rt
and

(MWasCar |l ob6s uniform wet and dirty?

2. Verbal sentences
(+) Carlo went to school by bike yesterday.

(-) Carlo did not go to school by bike yesterday.
(?) Did Carlo go to school by bike yesterday?

D. Metode Pembelajaran
1. Pendekatan . Scientific Learning
2. Model Pembelajaran : Cooperative Learning
3. Strategi Pembelajaran : Numbered Head Together (NHT)

E. Media Alat dan Bahan Pembelajaran
1. Media:
I Worksheetitau lembar kerja (siswa)
I Lembar penilaian
2. Alat/Bahan
I Spidol, papan tulis

F. Sumber Belajar

1. Kementerian Pendiddn dan Kebudayaan. 2016. Buku siswa Mata

Pelajaran bahasa inggris. Jakarta: Kementerian Pendidikan dan

Kebudayaan.
2. Buku teks pelajaran yang relevan.

G. Langkah-langkah Pembelajaran

1. Pertemuan Kel ( 2 x 45 menit) Waktu
Kegiatan Pendahuluan 10
Guru : Menit
Orientasi

x Melakukan pembukaan dengan salam pembuka dan berdoa untuk m
pembelajaran dipimpin oleh salah seorang siswa.
x Memeriksa kehadiran peserta didik sebagai sikap disiplin
Apersepsi
x  Guru mereview pelajaran dari pertemuan sebelumnya yaitu SiPaét Tense
x Mengingatkan kembali materi prasyarat dengan bertanya.
x Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yar
dilakukan.
Motivasi
x Memberikan gambaran tentang manfaat mempelajari pelajaran yang
dipelajari.

x Menyampaikariujuan pembelajaran pada pertemuan yang berlangsung.




Pemberian Acuan

x Memberitahukan
pertemuan yang berlangsung.

x Pembagian kelompok belajar

x Menjelaskan mekanisme pelaksanaan pengalaman belagsuai denga
langkahlangkah pembelajaran.

materi pelajaran, kompetensi dasar, dan indikator

Kegiatan Inti

Sintak
Model
Pembelajaran

Kegiatan Pembelajaran

Orientasi peserta
didik kepada
masalah

Mengamati

X

X

Siswa dibagi kedalam 3 kelompok. Masimgsing
anggota kelompok memiliki nomofnumbered heaj
together).

Masingmasing kelompok diberikan tugas memb
sebuah paragraph Simple Past Tense berdasarkan sf
tesk dan contoh yang telah diberikan.

Setiap siswa dalam kelompok mengerjakan tugas !
diberikan

Setiap kelompok mendiskikian hasil jawaban dari setie
siswa daam kelompok untuk menentukan jawaban vyi
benar dari setiap jawaban siswa dalam kelompok.
Guru memonitoring dan memberikan bantuan
diperlukan

Mengorganisasikan
peserta didik

Menanya

X

Masingmasing kelompok memesentasikan has
diskusi kelompoknya dan kelompok lain menanggapi.
Guru memberikan penguatan dan penjelasan ter
kalimat simple past tense.

Membimbing

penyelidikan

individu dan
kelompok

Mengumpulkan informasi

X

Dalam kelompok, peserta didik mengumpulkan inforn
berkaitan dengan struktur teks dan fungsi social d:
simple past tense dengan membuat paragrdglam
simple past tense. Guru memonitor dan memberi bar|
jika dibutuhkan.

60
Menit




Mengembangkan | Mengkomunikasikan
dan menyajilan hasil| x Guru menentukan anggota kelompok dari masiraging

karya untuk membacakan kalimat simple past tense yang d
dalam kelompok dengan menyebutkan nomor yang {
dibagikan kepada masingasing anggota kelompok.

x Anggota kelompokyang disebutkan nomornya maju
depan kelas untuk membacakan kalimat yang tela
buat.

x Kelompok lain berkesempatan untuk mengaju
pertanyaan atau memberikan tambahan apabila masi
yang kurang dari pembacaan kalimat.

x Guru memberikan penguatan dagnjelasan secara det
sesuai kebutuhan.

Menganalisa & | Mengasosiasikan
mengevaluasi prose x Peserta didik menganalisa masukan, tanggapan
pemecahan masala koreksi dari guru terkait pembelajaran.

x Secara berkelompok siswa mendiskusikan informasi
mengenai simple past tense yang mereka temukan
sumber lain dan membandingkannya dengan
digunakan guru.

x Memperoleh balikan (feedback) dari guru dan ter
tentang struktur kalimat dan fungsi sosial yang sampa
dalam kerja kelompok.

Kegiatan Penutup
Peserta didik :

X

Guru :

Membuat rangkuman/simpulan pelajaran tentang gmmit penting yang
muncul dalam kegiatan pembelajaran yang baru dilakukan.
Melakukan refleksi terhadap kegiatan yang sudah dilaksanakan.

Memeriksa pekerjaan siswgang selesai langsung diperiksa. Peserta ¢
yang selesai mengerjakan projek dengan benar diberi paraf serta diberi
urut peringkat, untuk penilaian projek.

Memberikan penghargaan kepada kelompok yang memiliki Kkinerja
kerjasama yang baik.

Merencanakan kegiatan tindak lanjut dalam bentuk tugas kelon
perseorangan (jika diperlukan).

Mengagendakan pekerjaan rumah.

Menyampaikan rencana pembelajaran pada pertemuan berikutnya

10
menit




1. Rubrik penilaian grammar (tenses)

NO

KETERANGAN INDIKATOR SKOR

STRUKTUR KALIMAT

Jika tidak ada kesalahan dalam struktur kalimat

Jika ada 1 kesalahan dalam struktur kalimat

Jika ada 2 kesalahan dalam struktur kalimat

Jika ada 3 kesalahan dalam struktur kalimat

=
I\)-bmmo

Jika ada 4 kesalahalalam struktur kalimat

Palopo, 2 Juli 2020

Mahasiswa,

Nur Afifa
NIM. 16 0202 0002




PRE-TEST

Name:
Class:
Chose the correct answer!
1. Emily and Ethan é.. i n Bal. | ast year.
a. was c. are
b. were
2. The cheapg ¢é.
a. was C. were
b. am
3.Lastyear,J ohn éé. of f his bike.
a.falls c. has been falling
b. fell d. is falling
4Yesterday, the studentsééé the map of I ndon
a.learn c.learns

b. are learning d. learned

5. It é. . hot .
a. was not c. do not
b. were not
6. They é.. kind.
a. was not c. does not
b. were not

7. Cathy €éé sandwich yesterday.
a. does not ate  c. did not ate
b. did not eat

8 . My botheré. . . a picture | ast mont h.
a. did notdrew c. did not draw
b. does not drew

9. é . She from school |l ast mont h?
a. Was c.is
b. Were

10. é. You é to the market yesterday?
a. DidT goes c. DidT went

b. Didi go



POST-TEST
Name:
Class:
Chose the correct answer!

1. He é. .22 | ast year.
a. Was c. Are
b. Were

2. |  dired yesterday.
a. Amc. Were
b. Was

3.1 6m sure | éé. him two years ago.
a.Am seeing c. Saw

b. Have seen

4. Ro ni Téndand Jerryshow last night
a.Watched c.Watches

b. Watch

5. My father é.slim.
a. Were not
b. Was not

6. We é .ltaly lastrmonth.
a. Was not
b. Were not

7.1é.. new clothes yesterday.
a. Did not buy c. Did not bought
b. Do not buy

8. Clark and | é . . the house | ast we ek .
a. Did not clean c. Did not cleaned
b. Do not clean

9. ¢é. They angry last night?

a. Was c. are
b. Were
10.é. . t he doothdl gesterday?é .
a. Did7 play c. Dot play
b. Did - played



PRE-TEST

Figure 2: The students are doing the fiest



TREATMENT |

Figure 4: The students are discussing with theiey member in the groups to do
the testhat has been given

Figure 5: The students are presenting the andeéne test



TREATMENT I

Figure 6: the resarcher is giving material to students

Figure 8: the students are discussing to do the test that has been given



Figure 9: The students are presenting the andeéne test



POST-TEST

Figure 11: The students are doing the ptesst



/2/ PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.
was c. are

b. were %

2. The bag ..... cheap.
}iwas C. were

3. Last year, John ....... off his bike.

a falls  Xthas been falling
b. fell d. is falling WA

4. Yesterday, the students...... ... the map of Indonesia.
X learn ¢. learns
b. are learning  d. learned 7(
5.1t..... hot.
a. was not Kdo not -
b. were not 7<
6. They ..... kind.

- a.was not /w(does not \/\
b. were not
7. Cathy ...... sandwich yesterdav. X

{does notate  c. did not ate
b. did not eat

8. My bother..... . a picture last month.
a. did not drew ¥ did not draw \/
b. does not drew

9. .... She from the school last month?

a. Was l)‘(is

b. Were “7<
10. .... You ... to market yesterday? ‘X

a. Did - goes ;{Did - went
b. Did - go

Name: Al’mm [\Iisa

Class:

X (SMAN R WreA)



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.

a. was c. are
were
2. The bag ..... cheap. \/
@ was C. were
b. am g

3. Last year, John ....... off his bike.

a.falls  c. has been falling
b.fell ~ @is falling

4. Yesterday, the students......... the map of Indonesia.
a. learn & learns
b. are leamming  d. learned X
5.1t..... hot.
a. was not @& do not
b. were not
6. They ..... kind.

a. was not c. does not \/
@ were rot

7. Cathy ... ... sandwich yesterday.
& does notate  c. did not ate X
b. did not eat

8. My bother..... . a picture last month.
a. did notdrew @& did not draw
b. does not drew

9. .... She from the school last month?

a. Was c. is %
B Were ‘

10. .... You ... to market yesterday?

a.Did-goes @ Did - went 7&

b. Did - go

Name: Affiaf (Madan
Class: X M‘()A

SNAN 16 (wo (tore



/‘; PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.
was c. are

b. were %
2. The bag ..... cheap.
)Zwas C. were \/

b. am

3. Last year, John ....... off his bike.
sé-falls ¢ has been falling
b. fell d. is falling - 7<

4. Yesterday, the students......... the map of Indonesia.

a. learn ¢. learns

b. are learning “Ylearned \/
5.1t..... hot.

a. was not ¢. do not 7(

%vere not

6. They ..... kind.

a. was not Kdoes not %

b. were not

7. Cathy ..... sandwich yesterday.
a.doesnotate  c. did not ate \/

Wid not eat

8. My bother..... . a picture last month.
a. did not drew  c. did not draw 7(
%\‘does not drew

9. .... She from the school last month?
\Was c.is
b. Were
10. .... You ... to market yesterday?
a, Did - goes c. Did — went \/
id - go

Name: AMN’WA
Crass: X ( WAN LuTe



PRE-TEST

Chose the correct answer!

1. Emily and Ethan ..... ip Bali last year.
a. was @

b. were K

2. The bag ..... cheap.

a was C: WET -A

3. Last year, John ....... off his bike.
; ¢. has been falling
b. fell d. is falling

4. Yesterday, the students......... the map of Indonesia.

a. learn ¢. learns \/

b. are learning .
5.1t..... hot.

a. was not ¢. do not

6. They ..... kind.
a. was not c. does not \/
7. Cathy ...... sandwich yesterday.

a. does not ate (§."did not afp 7&
b. did not eat

8. My bother..... . a picture last month. /
a. did not drew

b. does not drew

9. .... She from the school last month?
c.is \/
b. Were
10. .... You ... to market yesterday?
(a:Did - éoeb c. Did — went
b. Did - go K

Name: EYM’WW

Class: X Mupa
Cmaw 1 Maspbt



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last yegr.
a. was c. are ‘/
@ were
2. The bag ..... cheap.
a. was C)were
b.am 7{

3. Last year, John ....... off his bike.
a.falls  c. has been falling

@ fell d. is falling

4. Yesterday, the students......... the map of Indonesia.

lcarn c. learns

b. are leamning  d. learned '%
5.1t..... hot.
@was not ¢. do not

b. were not

6. They ..... kind. \/
a. was not c. does not

(®) were not

7. Cathy ...... sandwich yesterday.
@doesnotate  c. did not ate x
b. did not eat

8. My bother..... . a picture last month. /
a. did not drew @did not draw
b. does not drew

9. .... She from the school last month?
a. Was C}is
b. Were

10. .... You ... to market yesterday?
a.Did-goes  @©)Did - went X

b.Did - go

Name: F[t"“l Agufltﬂg Tl\
Class: ¥ SMAM B Luke



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year

a. was c. are \/

XWCI‘C

2. The bag ..... cheap |

a. was were %

b. am
3. Last year, John ....... off his bike.

a falls M has been faliing

b. fell d. is falling :
4. Yesterday, the students......... the map of Indonesia.

a. learn earns
b. are learning  “d. learned ‘7(

5.1t..... hot.
Hwas not ¢. do not \/
b. were not
6. They ..... kind.
a. was not Xioes not
b. were not '7(

7. Cathy ...... sandwich yesterday.
a.doesnotate  c. did not ate \_/

xdid not eat

8. My bother..... . a picture last month.
a. did not drew did not draw
b. does not drew

9. .... She from the school last month?
a. Was is <><
b. Were x ‘
10. .... You ... to market yesterday?

a. Did - goes XDid — went X

b. Did - go



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.
a. was crare

b. were x

2. The bag ..... cheap.

a. was B were '
b. am x

3. Last year, John ....... off his bike.

a.falls  c. has been falling
b.fell  3is falling

4. Yesterday, the students......... the map of Indonesia.
a. learn W learns
b. are leaming  d. learned X
5.1t..... hot.
was not ¢. do not
. were not \/
6. They -.... kind.

W was not ¢. does not
b. were not
7. Cathy ...... sandwich yesterday.

a. doesnotate  c. did not ate \/
W did not eat

8. My bother..... . a picture last month.
Xdid notdrew  c. did not draw
b. does not drew

9. .... She from the school last month?

a. Was c.is ><
b.-Were

10. .... You ... to market yesterday?

a. Did - goes c. Did - went
#:Did - go \/

Name: MUH SOF AN
Class: 1@ KSMA 6



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.

a. was @ are :
b. were 7«
2. The bag ..... cheap. |
(@Dwas C. were \/
b. am

3. Last year, John ....... off his bike.
a.falls  c. has been falling
®fell  d.is falling

4. Yesterday, the students......... the map of Indonesia.

(@ learn ¢. learns
». are learning Q. learned

5.1t..... hot:
a. was not (©do not
b. were not

6. They ..... kind.
a. was not ¢. does not /
(b) were not

1. Cathy ...... sandwich yesterday.
a. does not ate c. did not ate
@ did not eat

8. My bother..... . a picture last month.
@ did notdrew c. did not draw
0. does not drew

9. .... She from the school last month?
Was ' c. 18
b. Were .

10. .... You ... to market yesterday? \/
a. Did - goes c. Did — went

@Did - go

Name: L/URHARISAH
Class: x

Smt 2 (owu Gfar



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.

' Was c. are
. were X
2. The bag ..... cheap. "
a. was 7{ ‘were X
b. am

3. Last year, John ....... off his bike.
afalls  ~(has been falling '><
b.fell  d.isfalling

4. Yesterday, the students.......... the map of Indonesia.

a. learn ¢. learns
b. are learning 3 learned \/

5.1t..... hot.
a. was not }{ donot ~/
b. were not X
6. They ..... kind.
a. was not ¢. does not \/
7& were not

7. Cathy ...... sandwich yesterday.
a.doesnotate ¢ did not ate 7{
b. did not eat

8. My bother..... . a picture last month.
a. did not drew  c. did not draw ><
" does not drew

9. .... She from the school last month?
a. Was c.1s X
)5,- Were
10. .... You ... to market yesterday?
a. Did - goes )(Did — went
b. Did - go

Name: Z¢cky Rahmo ¢

Class:

X SmaN | LUrgA



PRE-TEST

Chose the correct answer!
1. Emily and Ethan ..... in Bali last year.

a. was Xare -
b. were V<
2. Thebag ..... cheap.

a. was C. were

3. Lastyear, Joh ....... off his bike.

xfalls ¢. has been falling
b. fell ;

d. is falling

4. Yesterday, the students......... the map of Indonesia.

a. learn c. learns
b. are learning Pk learned \/
5.1t..... het.

a. was not ¢. do not _?(

'ﬂ( were not

6. They ..... kind

a. was not c. does not \/

7h‘. were not

does not ate c. did not ate

T ety ... ... sandwich vesterday. *
b. did not eat

8. My bother..... . a picture last month.
a. did not drew ')(did not draw
b. does not drew ;

9. .... She from the school last month?
a. Was xis
b. Were
10. .... You ... to market yesterday? ’
a. Did — goes c. Did — went \/

¢Did - go

Name: 5/5 ALD!I
Class: &l5,/o Y



POST-TEST

lose the correct answer!
1. He ....22 last year.
X Was c. Are \_/
b. Were

2. 1.... tired yesterday.

a. Am c. Were \/

‘]:g Was

3. I'msurel....... him two years ago.

a. Am seeing X Saw \/

b. Have seen

4. Roni ...... Tom and Jerry show last night
- Watched  ¢. Watches
b. Watch \/

5. My father ....slim.
a. Were not \/
X Was not

6. We .....1in Italy last month.
a. Was not \/
% Were not

7. 1.....new clothes yesterday.

Did not buy ¢. Did not bought \/
b.” Do not buy

8. Clark andI..... the house last week.
ﬂ Did not clean ¢. Did not cleaned
b. Do not clean | \/

9. .... They angry last night?

a. Was c. are J
}( Were »

10. ..... the children .... Football yesterday? \/

K Did - play ¢. Do - play
b.>Did - played

Name: AH\W\ I\L “

Class: X M

PA (ONANQ TR



POST-TEST

Chose the correct answer!
1. He .....22 last year.

& Was c. Are \/
b. Were

2. 1.... tired yesterday. '
a. Am c. Were

® Was

3. Pmsurel ....... him two years ago.
a. Am seeing @ Saw

b. Have seen

4. Rodi ...... Tom and Jerry show last night

@ Watched  ¢. Watches
b. Watch

5. My father ... .slim.
a. Were not k/
@ Was not

6. We ..... in Italy last month.
a. Was not
® Were not

7. 1.....new clothes yesterday.

Did not buy ¢. Did not bought \/
< Do not buy

8. Clark and I ..... the house last week.
Did not clean ¢. Did not cleaned
. Do not clean

9. .... They angry last night?
a. Was = c.are

® Were

10. ..... the children .... Football yesterday?
a. Did - play ¢. Do - play
® Did - played

Name: Afpign fAadon
Class: X MDA

EMAN 16 (Jwy Drurd



POST-TEST
Name: AMANDA
Class:
Chose the correct answer! ' mAN LuTpa
1. He .....22 last year.
W Was c. Are

b. Were
2. I..... tired yesterday.
a. Am c. Were
W Was
3. 'msurel ....... him two years ago.
a. Am seeing c. Saw
I Have seen - 7(
4. Roni...... Tom and Jerry show last night

W Watched  ¢. Watches
b. Watch

5. My father ....slim.
a. Were not K/
< Was not

6. We ..... in Italy last month.
a. Was not \/
)( Were not

7. 1..... new clothes yesterday.

> Did not buy ¢. Did not bought \/

b. Do not buy
8. ClarkandlI ..... the house last week.
¢ Didnotclean  c. Did not cleaned
b. Do not clean
9. .... They angry last night?

a. Was X are
b. Were ?&

10. ..... the children .... Football yesterday?
¢ Did - play c. Do — play \/
b. Did - played



POST-TEST
Name: T¢2A O\‘J‘”A &jm

Class:
Chose the correct answer! '7< \V\\PA

1. He .....22 last year. \/ ' SMAN ‘ Lo UYAM

Was c. Are
b. Were

2. 1.....tired yesterday.

a._ Am c. Were \/
ﬁWas
3. ’'msurel ....... bim two years ago.

a. Am seeing Saw

b. Have seen @ '\/
4. Roni ...... Tom and Jerry show last night

“@\Vj\/vatched ¢. Watches

. Watch
5. My father ... slim.

a. Were not \/
ﬁ Was not

6. We ..... in Italy last month.

'@&Was not X

b. Were not
7. 1.....new clothes yesterday.
&Did not buy ¢. Did not bought
b. Do not buy

8. Clark and1 ..... the house last week. \/
Did not clean ¢. Did not cleaned
b. Do not clean
9. .... They angry last night?
a. Was c. are \/
@ Were

10. ..... the children .... Football yesterday? \/
Did - play

¢. Do - play
b. Did - played



POST-TEST

Chose the correct answer!
1. He.....22 last year.
a. Was c. Are

@ Were 7&
2. 1.....tired yesterday. .
a. Am c. Were

Was

3, Pmsarel...... him two years ago.\/
a. Am seeing (€Y Saw
b. Have seen

4. Roni ...... Tom and Jerry show last night
@Watched  c. Watches
b. Watch

5. My father ....slim.
a. Were not /
Was not

6. We ..... in Italy last month. /
a. Was not

@ Were not

7. I.....new clothes yesterday.
a. Did not buy (©)Did not bought VR
b. Do not buy

8. Clark and I ..... the house last week.
a. Did not clean (©)Did not cleaned 7\
b. Do not clean

9. .... They angry last night?
a. Was C. are

©) Were

£ ¢ S— the children .... Football yesterday?
(@) Did - play ¢. Do - play k./

b. Did - played

Name: § {5 Aguning
Class: ¢

SMaN 8 Lukeq,



POST-TEST o MUHWRND RA
Class: ‘
Chose the correct answer! : ) oholal Sma \6 &
1. He ....22 last year. v a
Lowy Vi

a. Was c. Are
'X Were '7<
2. I.... tired yesterday.

a. Am c. Were \/
XWas

3. 'msurel ....... him two years agO\_/

a. Am seeing Saw
b. Have seen

4. Roni ...... Tom and Jerry show last night
XWatched c. Watches
b. Watch \/

5. My father ... slin.
a. Were not
¢ Was not ‘/

6. We .....in Italy last month.
a. Was not

x Were not

7. 1.....new clothes yesterday.
)( Did not buy c. Did not bought \/

b. Do not buy

8. Clark and I ..... the house last week.
x Did notclean . Did not cleaned \/
b. Do not clean

9. .... They angry last night?
a. Was c.are
XWere \'/

10. ..... the children .... Football yesterday?
a. Did - play c. Do - play
)( Did - played



POST-TEST

Chose the correct answer!

L

N

He .....22 last year.

. Was c. Are \/
b. Were

I ..... tired yesterday. \/
a. Am c. Were

I Was

Imsurel ....... him two years ago. \/

a. Am seeing ¥ Saw
b. Have seen

RO .oie Tom and Jerry show last night
a. Watched jx Watches

b. Watch 7&

. My father ... slim.
a. Were not \/
5 Was not

We ..... in Italy last month.
a, Was not \/
P Were not

I..... new clothes yesterday.
a. Did not buy -, Did not bought 7(
b. Do not buy

Clark and I ..... the house last week.
»® Did not clean ¢. Did not cleaned
b. Do not clean

.... They angry last night?
a. Was c. are

S Were

..... the children .... Football yesterday?
a. Did - play ¢. Do - play A

3¢ Did - played

Name:/V)t//J @Wﬁﬂ
Class: Y BS MmA 6
Lywv U0



POST-TEST

Name: Nur HAF!UIL

Class: X
Chose the correct answer! . le
1. He ....22 last year. MK 4 LMW“ A
Was c. Are 5
b. Were

2. 1.....tired yesterday.

a. Am )Were 7(
b. Was

3. Pmswel....... him two years ago.
a. Am seeing  (C) Saw

b. Have seen

T — Tom and Jerry show last night

@ Watched  c. Watches Yo

b. Watch

5. My father ....slim.
a. Were not
Was not

6. We ..... in Italy last month. \/
a. Was not ‘

Were not

7. I.....new clothes yesterday.
@ Did not buy ¢. Did not bought \/
b. Do not buy

8. Clarkandl ..... the house last week.
a. Did not clean @Did not cleaned '7\
b. Do not clean

9. .... They angry last night?
. Was c.are \/
Were »

10. ..... the children .... Football yesterday?
@ Did - play c. Do - play
b. Did - played



POST-TEST
Name: Kgg KY Kima i

Class:

Chose the correct answer! A Sm4 T Lecows
1. He .....22 last year. / /
X Was c. Are bt
b. Were

2. I..... tired yesterday.
a. Am c. Were

P Was

3 T'mpwel ... him two years ago.
a. Am seeing ?(;Saw \/

b. Have seen

4. Roni ...... Tom and Jerry show last night

)(Watched c. Watches
b. Watch \_/
5. My father ....slim.
a. Were not L/
)( Was not

6. We ..... in Italy last month.
X Was not %
b. Were not

7. 1.....new clothes yesterday.

a. Did not buy >(Did not bought
b. Do not buy ?<

8. Clark and I ..... the house last week.
/’a( Did not clean ¢. Did not cleaned \/
b. Do not clean

9. .... They angry last night?

a. Was . are
)< Were \/

10. ... the children .... Football yesterday? k/

_2< Did - play ¢. Do - play
b. Did - played



POST-TEST _nry
Name: ﬁ’ /R

Class: Jo /%?/7(/ A,
Chose the correct answer!
1. He....22 last year. ' W
# Was c. Are \/
b. Were ‘

2. I.....tired yesterday. )
a. Am c. Were
/’k( Was

3. 'msurel....... him two years ago.
a. Am seeing ¢ Saw

b. Have seen

4. Roni ...... Tom and Jerry show last night
X Watched  c. Watches
b. Watch \/
5. My father ... slim.
X Were not
b. Was not 7&
6. We ..... in Italy last month.

a. Wasnot
W Were not

7. 1.....new clothes yesterday.
a. Didnotbuy g Did not bought 7«
b. Do not buy

8. Clark and I ..... the house last week.
&< Did not clean ¢. Did not cleaned \/
b. Do not clean

9. .... They angry last night?

a. Was c. are \/

)‘ Were

10. ..... the children .... Football yesterday? \/
» Did - play ¢. Do - play
b. Did - played






